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VFA:  Fall Students 2015 Two-Year Progress 
                   Comparison of Southwestern to all Oregon Community Colleges 

Two Year Progress Fall 2015 Students – Credit Success Rate, Credit Threshold and Success Rate (Graduated, Transferred or Still Enrolled) 
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Two Year Progress Fall 2011 Students to Compare with Fall 2015 Students – Credit Success Rate, Credit Threshold and Success Rate 

(Graduated, Transferred or Still Enrolled) 

 



3 | P a g e  
 

Two Year Progress Fall 2015 Students for First Time in College by Race Ethnicity– Credit Success Rate, Credit Threshold and Success Rate 

(Graduated, Transferred or Still Enrolled) 
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Two Year Progress Fall 2015 Students for First Time in College by Gender– Credit Success Rate, Credit Threshold and Success Rate 

(Graduated, Transferred or Still Enrolled) 
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Two Year Progress Fall 2015 Students for First Time in College by Pell Award– Credit Success Rate, Credit Threshold and Success Rate 

(Graduated, Transferred or Still Enrolled) 
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Two Year Progress Fall 2015 Students for First Time in College by Age– Credit Success Rate, Credit Threshold and Success Rate (Graduated, 

Transferred or Still Enrolled) 
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Two Year Progress Fall 2015 Students for First Time in College by College Ready– Credit Success Rate, Credit Threshold and Success Rate 

(Graduated, Transferred or Still Enrolled) 
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Two Year Progress Fall 2015 Students for First Time in College by Enrollment Status– Credit Success Rate, Credit Threshold and Success Rate 

(Graduated, Transferred or Still Enrolled) 
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Six Year Outcomes Fall 2011 Students for First Time in College by Race Ethnicity– Credit Success Rate, Credit Threshold and Success Rate 

(Graduated, Transferred or Still Enrolled) 
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Two Year Progress Fall 2015 Students for Developmental Achievement 
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Two Year Progress Fall 2011 Students for Developmental Achievement for Comparison with the Fall 2015 Student Progress 
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Two Year Progress Fall 2015 Students for Developmental Math Achievement 
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Two Year Progress Fall 2011 Students for Developmental Math Achievement for Comparison with the Fall 2015 Student Progress 
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Two Year Progress Fall 2015 Students for Developmental English Achievement 
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Two Year Progress Fall 2011 Students for Developmental English Achievement for Comparison with the Fall 2015 Student Progress 
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CTE Achievement for the 2014-15 Cohort Year  

 



Core Theme Objective Refinements from 2015-16 to 2017-18  

Success Indicator Refinements, Suspensions and Updates from 2015-16 to 2017-18 

Overview 

Core Theme Objectives & Indicators New Suspended Realigned or Refined or Title Updated 
Year 2016-17 2017-18 2016-17 2017-18 2016-17 2017-18 

Learning and Achievement 

LA.1.4 – SI 53 LA.1.6 – SI 54 
LA.1.7 – SI 55 
LA.2.3 - SI 56 

LA.2.4A – SI 52A 
LA.2.4B – SI 52B 

LA.3.3 – SI 60 
LA.3.5 – SI 61 

NA LA.3.3 – SI 50 Realigned Indicators 
LA.1.5 – SI 48 

Updated Indicators 
LA.3.3 - Title 

Realigned Indicators 
LA.3.3 – SI New 

Refined Indicators 
LA.1.1 – Title/ 

Measurement/Thresholds 
LA.1.2 – Title/ 

Measurement/Thresholds 
LA.1.3 – Title and 

Measurement 
LA.1.4 – Title/ Measurement 

LA.1.5 - Measurement 
LA.3.4 – SI 51 Title/ 

Measurement 
LA.2.1 Measurement 
LA.2.2 Measurement 

LA.3.4 Title/Measurement 

Access 

NA A2.2 – SI 57 NA A.2.1 – SI 5 
A.2.2 – SI 6 

Realigned Indicators 
A.2.1 – SI 38 
A.2.2 – New 

Refined Indicators 
A.1.1 Measurement 
A.1.2 Measurement 

A.2.1 – SI 38 Purpose and 
Meaning 

Community Engagement 
NA NA NA CE.2.1 – SI 22A 

CE.2.2 – SI 22B 
Refined Objective 

CE.3 
Realigned Indicators 

CE.2.1 – SI 34 
CE.2.2 – SI 49 

Sustainability 
NA A.2.4 – SI 58 

A.3.1 – SI 59 
A.3.2 – SI 7 

NA SI.3.1 – SI 40 
SI.3.2 – SI 41 

Updated Indicators 
SI.1.1 – SI 15 Title 

Realigned Indicators 
SI.3.1 – SI New 
SI.3.2 – SI New 

APPENDIX J



 Total  1 Indicator 11 Indicators None 7 Indicators 
1 Objective Refined 

1 Realigned Indicator 
2 Updated Indicators 

7 Realigned Indicators 
12 Refined Indicators 

 

 

Core Theme and 
Objectives 

Refinements, 
Suspensions, and 

Updates 

There was one change to refine an objective within the Community Engagement Core Theme: Objective CE.3:   
 
New in 2016-17: Our community members participate and contribute to the College 
Prior: Our community members participate and contribute to the Foundation in support of the College 
 

Indicator (SI) 
Refinements 

Type 2016-17 Rationale and Descriptions 2017-18 Rationale and Descriptions 2018-19 

Learning and Achievement 
LA.1.1:  SI 44 – 
Remedial Success 
Rate 
 
Updated title in 
2017-18 
 
LA.1.1:  SI 44 – 
Success Rate -  
Developmental 
Courses 
 

Indirect NA NA NA 1) Retitled to align all indicators associated 
with “success” indicators into consistent 
naming conventions 

2) Measurement refined consistent with 
community college VFA measure 

3) Thresholds refined to compare SWOCC rate 
to Oregon community college rate 

 
Indicator Measurement 
Measured by the percentage of students who 
became college ready by completing all 
developmental coursework as reported to VFA 
for the credential seeking cohort; disaggregated 
by student demographics 
 
Thresholds:  
Green: ≥ 3% above the Oregon CC rate 
Yellow: Between 3% above and below the 
Oregon CC rate 
Red: > 3% below the Oregon CC rate 

None 
Planned 

LA.1.2:  SI 28 - 
Progress – Credits 
Earned 
 

Direct NA NA NA 1) Measurement refined consistent with 
community college VFA measure 

2) Thresholds refined to compare SWOCC rate 
to Oregon community college rate 

3) Purpose and Meaning updated 

None 
Planned 



 
Indicator Measurement 
Measured by the percentage of students who 
reach the two-year credit threshold (63 credits) 
as reported to VFA for the credential seeking 
cohort; disaggregated by student demographics 
 
Thresholds:  
Green: ≥ 3% above the Oregon CC rate 
Yellow: Between 3% above and below the 
Oregon CC rate 
Red: > 3% below the Oregon CC rate 
 
Purpose and Meaning  
Results of this measurement gauges student 
progress. This evidence will direct further 
assessment of specific factors at the 
operational level that will guide planning and 
implementation of strategies to help students 
advance toward milestones that mark 
educations success. This indicator offers a 
measure of student progress toward 
achievement on an annual basis. 

LA.1.3: SI 47 – LDC 
Success Rate 
 
Updated title in 
2017-18 
 
LA.1.3: SI 47 – 
Success Rate – LDC 
Courses 
 

Indirect X Created new indicator – 
separate  analysis of LDC 
from CTE courses 

X 1) Retitled to align all indicators associated 
with “success” indicators into consistent 
naming conventions 

2) Indicator measurement refined to reflect 
type of cohort and disaggregation of 
demographics for analysis to identify gaps 
in achievement that exist based on student 
characteristics which include under-served 
populations, students of color, non-
traditional students, enrollment status, 
economically disadvantaged, and students 
who begin their studies in developmental 
coursework. 

Indicator Measurement 
Measured by the percentage of students 
passing LDC courses with a C grade or better; 
disaggregated by student demographics  

None 
Planned 



LA.1.4: SI 53 – CTE 
Success Rate 
New in 2016-17 
 
Updated title in 
2017-18 
 
LA.1.4: SI 58 – 
Success Rate – CTE 
Courses 

Indirect New Separated technical 
education coursework from 
lower division collegiate 
coursework. 
 
Measures student learning 
and achievement gauged by 
the passing grade success 
rate and reflects student 
attainment of assignment 
and course outcomes. 
Thresholds 
Green: ≥ 80% 
Yellow: Between 75% and 
79% 

  Red: < 75% 

X 1) Retitled to align all indicators 
associated with “success” indicators 
into consistent naming conventions 

2) Indicator measurement refined to 
reflect type of cohort and 
disaggregation of demographics for 
analysis to identify gaps in achievement 
that exist based on student 
characteristics which include under-
served populations, students of color, 
non-traditional students, enrollment 
status, economically disadvantaged, 
and students who begin their studies in 
developmental coursework.  

Indicator Measurement 
Measured by the percentage of students 
passing CTE courses with a C grade or better; 
disaggregated by student demographics  

None 
Planned 

LA.1.5:  SI 48 – 
Retention Rate 

Indirect X Realigned as LA.1.5 to keep 
course success rate 
indicators sequential 

X Indicator measurement refined to reflect type 
of cohort and disaggregation of demographics 
for analysis to identify gaps in achievement that 
exist based on student characteristics which 
include under-served populations, students of 
color, non-traditional students, enrollment 
status, economically disadvantaged, and 
students who begin their studies in 
developmental coursework.  
Indicator Measurement 
Measured by the cohort retention rate for first 
time full-time freshman (fall to fall) as reported 
to IPEDS; disaggregated by student 
demographics 

 

LA.1.6: SI 54 – 
Success Rate – 
Subsequent 
Courses  
 
New in 2017-18 

 

Indirect Grades NA NA New New in 2017-18 
Measured by the percentage of students 
passing gateway level LDC Math and Writing 
courses who originally enrolled in a 
developmental math/writing course; 
disaggregated by student demographics 
Thresholds 
Green: ≥ 80% 

 



Yellow: Between 75% and 79% 
Red < 75% 
Purpose and Meaning 
Measures student learning and achievement 
gauged by the passing grade success rate in 
subsequent college level courses of students 
who originally enrolled in developmental 
courses and reflects student attainment of 
assignment and course outcomes. 

LA.1.7: SI 55 – 
Retention Rate - 
Transitional 
Education 
 
New in 2017-18 

Indirect 
Count/Percentage 

NA NA New New in 2017-18 
Measured by the retention rate for Transitional 
Education students from beginning of quarter 
until end of quarter as reported to TOPSpro 
Enterprise. 
Thresholds 
Green: ≥ 5 percentage points above the 
average Oregon target rate for all Educational 
Functioning Levels (EFLs) 
Yellow: Between 4 percentage points below 
and 4 percentage points above the Oregon 
target rate for all EFLs 
Red: > 4 percentage points below the Oregon 
target rate for all EFLs 
Purpose and Meaning 
This indicator offers a measure of student 
progress toward achievement on a quarterly 
basis. Educational Functioning Levels indicate 
that a student has taken both a pre-and post-
test for skill gain. A test pair indicates that a 
student was retained from beginning to end of 
a quarter. 

 

LA.2.1:  SI 11 – 
Graduation Rate 
 

Indirect NA NA X Indicator measurement refined to reflect type 
of cohort and disaggregation of demographics 
for analysis to identify gaps in achievement that 
exist based on student characteristics which 
include under-served populations, students of 
color, non-traditional students, enrollment 
status, economically disadvantaged, and 
students who begin their studies in 
developmental coursework.  

None 
Planned 



 
Indicator Measurement 
Measured by the cohort 4 year graduation rate 
of first-time  full-time freshman (fall) as 
reported to IPEDS; disaggregated by student 
demographics  

LA.2.2:  SI 46 – 
Transfer Rate 
 

Indirect NA NA X Indicator measurement refined to reflect type 
of cohort and disaggregation of demographics 
for analysis to identify gaps in achievement that 
exist based on student characteristics which 
include under-served populations, students of 
color, non-traditional students, enrollment 
status, economically disadvantaged, and 
students who begin their studies in 
developmental coursework.  
 
Indicator Measurement 
Measured by the cohort transfer rate for first 
time full-time freshman as reported to IPEDS; 
disaggregated by student demographics  

None 
Planned 

LA.2.3: SI 56 - GED 
Completer 
Transition Rate 
 
New in 2017-18 

Indirect NA NA New New in 2017-18 
Measured by the percentage of students who 
complete the GED and transition into Education 
or Training. 
Thresholds 
Green: ≥ 3 percentage points above the Oregon 
target rate 
Yellow: Between 3 percentage points below 
and 2 percentage points above the Oregon 
target rate 
Red: > 3 percentage points below the Oregon 
target rate 
 
Purpose and Meaning 
Measures student achievement by the 
transition rate from the Transitional Education 
program to a credit-bearing college 
certificate/program. 

 

LA.2.4A: SI 52 – 
Success Rate- 

Indirect NA NA New New in 2017-18  



Completion and 
Transfer 
New in 2017-18 

 

Measured by the combined completion and 
transfer rates as reported to VFA for the 
credential seeking cohort disaggregated by 
student demographics for the two-year 
completion and transfer rate 
 
Thresholds 
Green: ≥ 3 percentage points above Oregon CC 
average 
Yellow:  Between 3 percentage points below 
and 2 percentage above Oregon CC average 
Red: > 3 percentage points below the Oregon 
CC average 
Purpose and Meaning 
Measures student achievement gauged by 
degree or certificates awarded, transfer where 
no awards exist and reflects student attainment 
of personal educational 

LA.2.4B: SI 52 – 
Success Rate- 
Completion and 
Transfer 
New in 2017-18 

Indirect NA NA New New in 2017-18 
Measured by the combined completion and 
transfer rates as reported to VFA for the 
credential seeking cohort disaggregated by 
student demographics for the six-year 
completion and transfer rate 
 
Thresholds 
Green: ≥ 3 percentage points above Oregon CC 
average 
Yellow:  Between 3 percentage points below 
and 2 percentage above Oregon CC average 
Red: > 3 percentage points below the Oregon 
CC average 
Purpose and Meaning 
Measures student achievement gauged by 
degree or certificates awarded, transfer where 
no awards exist and reflects student attainment 
of personal educational 

 

LA.3.1:  SI 8 - 
Employer 
Perceptions   

Indirect Survey NA NA NA NA None 
Planned 



LA.3.2:  SI 13 - 
Student Technical 
Skills Outcomes –  
 

Direct Student 
Learning 
Outcomes 
Assessment 

NA NA NA NA None 
Planned 

LA.3.3: SI 50 - Course 
and 
Program/Discipline 
Student Learning 
Outcomes 
Assessment 
Suspended in 2017-
18 
 

Direct Student 
Learning 
Outcomes 
Assessment 

X Added “learning” to the 
description 

X Suspended in 2017-18  
Separated Course Student Learning Outcomes 
from Program/Discipline Student Learning 
Outcomes 

None 
Planned 

LA.3.3: SI 60 - Course 
Student Learning 
Outcomes 
Assessment 
New in 2017-18 
 

Direct Student 
Learning 
Outcomes 
Assessment 

NA NA New New in 2017-18 as Realigned 
Measured by the % of students who meet 
course level outcomes as measured by faculty 
identified assessment tool for each course. 
 
Thresholds 
Green:  ≥ 85% 
Yellow:  Between 70% and 84% 
Red:  < 70% 
 
Purpose and Meaning 
Faculty identify specific course outcomes to 
measure student achievement.  Using the 
Course/Program Assessment Report Form (part 
of the SWOCC Student Learning Outcomes 
Assessment Plan), faculty identify a 
measurement tool that will measure the 
specific course and a measurement criterion to 
indicate success. They collect the data from the 
students after using the tool and then analyze 
the results to show the rate of success of 
students achieving that outcome.  Faculty will 
have goals on how many course outcomes must 
be measured each academic year.   

 

LA3.4: SI 51 - General 
Education Student 

Direct Student 
Learning 

X Added “learning” to the 
description; updated title in 

X Added “Assessment” to the description 
 
Indicator Measurement Updated 2017-18 

None 
Planned 



Learning Outcomes 
Assessment 
 

Outcomes 
Assessment 

2017-18 to include 
“assessment” 

Measured by the percentage of students who 
demonstrate general education student 
learning outcomes achievement based on 
scores achieved as reported to state or 
consortium outcomes benchmarking or as 
internally assessed. 
 

LA.3.5 : SI 61 – 
Program/Discipline 
Student Learning 
Outcomes 
Assessment 
New 2017-18 
 

Direct Student 
Learning 
Outcomes 
Assessment 

NA NA New New 2017-18 
Measured by the % of students who meet 
program/discipline outcomes as measured by 
faculty-identified assessment tools for each 
program.. 
 
Thresholds 
Green:  ≥ 85% 
Yellow:  Between 70% and 84% 
Red:  < 70% 
 
Purpose and Meaning 
Faculty identify specific program/discipline 
outcomes to measure student achievement.  
Using the Course/Program Assessment Report 
Form (part of the SWOCC Student Learning 
Outcomes Assessment Plan), faculty identify a 
measurement tool that will measure the 
specific program/discipline outcomes and a 
measurement criterion to indicate success. 
They collect the data from the students after 
using the tool and then analyze the results to 
show the rate of success of students achieving 
that outcome.  Faculty will have goals on how 
many course outcomes must be measured each 
academic year.   

 

Access 
A.1.1:  SI 2 – 
Enrollment Report 
 

Direct Service 
Counts 

NA NA X Indicator Measurement Updated in 2017-18:  
Disaggregated to identify gaps in access that 
exist based on student characteristics which 
include under-served populations, students of 
color, non-traditional students, enrollment 
status, economically disadvantaged, and 

None 
Planned 



students who begin their studies in 
developmental coursework. 
Measured by the three-year average of all 
student enrollments disaggregated by student 
demographics and delivery demographics 
(method, time, location)  

A.1.2:  SI 3 – Course 
Offerings 
 

Direct Service 
Capacity 

NA NA X Indicator Measurement Updated in 2017-18:  
Disaggregated to identify gaps in access that 
exist based on student characteristics which 
include under-served populations, students of 
color, non-traditional students, enrollment 
status, economically disadvantaged, and 
students who begin their studies in 
developmental coursework. 
 
Measured by the average three-year total 
course enrollments disaggregated by student 
demographics and delivery demographics 
(method, time, location)  

None 
Planned 

A.1.3:  SI 35 – 
Foundation Support 
 

Service Capacity NA NA NA NA None 
Planned 

A.1.4:  SI 39 – 
Institutional 
Financial Assistance 

 

Direct Service 
Capacity 

NA NA NA NA None 
Planned 

A.2.1:  SI 5 - Student 
Engagement 
Activities - CCSSE  
Suspended in 2017-
18 
 

Indirect Survey NA NA X Suspended in 2017-18 
Oregon consortium no longer full participation 
or even majority participation; using SSI 
instead; looking at statewide development of a 
SENSE/CCSSE and satisfaction combination 
currently in discussion with IR group and 
piloted with Clackamas and TVCC 

None 
Planned 

A.2.2:  SI 6 – 
Student 
Engagement 
Activities – SENSE 
Suspended in 2017-
18 

Indirect Survey NA NA X Suspended in 2017-18 
Oregon consortium no longer full participation 
or even majority participation; using SSI 
instead; looking at statewide development of a 
SENSE/CCSSE and satisfaction combination 
currently in discussion with IR group and 
piloted with Clackamas and TVCC 

None 
Planned 



A.2.3:  SI 38 – 
Student Satisfaction 
and Opinion  
 
Realigned in 2017-
18 as 
 
A.2.1:  SI 38 – 
Student Opinion  
 
 

Indirect Survey NA NA X 1) Realigned as A.2.1 due to suspension of SI 
5 and SI 6 

2) Title updated to “Student Opinion” reflect 
type of survey data anlayzed 

3) Purpose and Meaning updated 
Purpose and Meaning 
Examines student perceptions of an 
aggregate of student support services 
accessed by students, including online 
support, allowing the institution to plan for 
and provide improvements where indicated. 

None 
Planned 

A.2.2:  SI 57 – 
Student Satisfaction 
New in 2017-18 

Indirect Survey NA NA New 1) Realigned as A.2.2 due to suspension of 
SI 5 and SI 6 

2) New in 2017-18 
Indicator Measurement 
Measured by the overall satisfaction rating on 
the Student Satisfaction Inventory (SSI) 
compared to the community college western 
region 
Thresholds 
Green: ≥ .15 Mean Difference 
Yellow: Between 0 and .15 Mean Difference 
Red: < 0 Mean Difference 
Purpose and Meaning 
Examines student perceptions of an aggregate 
of all instruction and services accessed by 
students, including online support, allowing 
the institution to plan for and provide 
improvements where indicated. 

 

A.3.1:  SI 14A – 
Structured Work 
Experience 

Direct Participant 
Counts 

NA NA NA NA None 
Planned 

A.3.2:  SI 29 – 
Connections – High 
School Dual Enrolled 
 

Direct Participant 
Counts 

NA NA NA NA None 
Planned 

A.3.3:  SI 37 – 
Graduate Survey 
 

Indirect Survey NA NA NA NA None 
Planned 

Community Engagement 



CE.1.1:  SI 14B - 
Structured Work 
Experience 
 

Direct Service 
Capacity 

NA NA NA NA None 
Planned 

CE.1.2:  SI 32 
– Training 
Participant 
Satisfaction 
 

Indirect Survey NA NA NA NA None 
Planned 

CE.1.3:  SI 33 
– Service to 
Business 
 

Direct Service 
Counts 

NA NA NA NA None 
Planned 

CE.2.1:  SI 22A 
– Community 
Activities and 
Events 
Suspended 
2017-18 

Direct Service 
Counts 

NA NA X Suspended in 2017-18 None 
Planned 

CE.2.2:  SI 22B 
– Community 
Activities and 
Events 
Suspended 
2017-18 
 

Indirect NA NA X Suspended in 2017-18 None 
Planned 

CE.2.3:  SI 34 
– Staff Service 
to Community 
Realigned 
2017-18 to: 
CE.2.1:  SI 34 
– Staff Service 
to Community 
 

Indirect NA NA X CE.2.1 and CE.2.2 Suspended in 2017-18 
Realigned as CE.2.2 

None 
Planned 

CE.2.4:  SI 49 
– Lifelong 
Learning 
Participant 
Satisfaction 

Indirect NA NA X CE.2.1 and CE.2.2 Suspended in 2017-18 
Realigned as CE.2.2 

None 
Planned 



Realigned 
2017-18 to: 
CE.2.2:  SI 49 
– Lifelong 
Learning 
Participant 
Satisfaction 
CE.3.1:  SI 42 
– Foundation 
Annual 
Fundraising 

Direct Service 
Capacity 

NA NA NA NA None 
Planned 

CE.3.2:  SI 43 
– Foundation 
Endowments 

Direct Service 
Capacity 

NA NA NA NA None 
Planned 

CE.3.3:  SI 45 
– Alumni 
Participation 

Direct Participant 
Counts 

NA NA NA NA None 
Planned 

Sustainability 

S.1.1:  SI 15 – 
General Fund 
Ending Fund 
Balance 
 

Direct 
intergenerational 
equity 

X Retitled to accurately reflect 
how the indicator is 
measured by removing 
“unrestricted cash” in the 
title and replacing with 
Ending Fund Balance 

NA NA None 
Planned 

S.1.2:  SI 16 -Fiscal 
Responsibilities – 
All Funds 

Direct 
intergenerational 
equity 

NA NA NA NA None 
Planned 

S.1.3:  SI 17 - 
Fiscal Enterprise 
Fund 
Responsibilities 

Direct Liquidity NA NA NA NA None 
Planned 

S.2.1:  SI 9 - 
Employee 
Satisfaction and 
Opinion 

Indirect NA NA NA NA None 
Planned 

S.2.2:  SI 19 - 
Infrastructure 
Equipment and 

Direct Capacity NA NA NS NA None 
Planned 



Software 
Maintenance 
S.2.3:  SI 20 - 
Infrastructure 
Maintenance 

Direct Capacity NA NA NA NA None 
Planned 

S.2.4: SI 58 – 
Institutional Capacity 
New 2017-18 

Indirect NA NA New New in 2017-18 
Measured by the average rating on the ICAT 
assessment; disaggregated by key area 
 
Thresholds 
Green:  ≥  3.5 
Yellow: Between 2 and 3.5 
Red: < 2 
 
Purpose and Meaning 
The Institutional Capacity Assessment Tool 
(ICAT) helps colleges assess capacity and 
identify strengths and areas for improvement in 
light of best practices in seven key areas: 
1) Leadership and Vision; 2) Data and 
Technology; 3) Equity; 4) Teaching and 
Learning; 5) Engagement and Communication; 
6) Strategy and Planning; and 7) Policies and 
Practices. The tool provides a structure for 
stakeholders from all areas of a college to 
collectively examine critical elements necessary 
to support student success.  
 

 

S.3.1:  SI 40 – 
Program Quality 
Suspended in 2017-
18 

Indirect NA NA X Suspended in 2017-18.  New indicator title and 
measurement 

None 
Planned 

S.3.1: SI 7 - Program 
Relevance  
New in 2017-18 

Direct Program 
Counts 

NA NA New New in 2017-18 
Measured by the percentage of CTE and 
articulated programs that meet high demand 
labor trends for the service area derived from 
Oregon 10 year job opening labor trends from 
OLMIS 
 

 



Thresholds 
Green:  90% of service area high demand labor 
Yellow:  Between  75% and 90% of service area 
high demand labor 
Red: Below 75% of service area high demand 
labor 
 
Purpose and Meaning 
Monitor future job projections and high 
demand occupations to ensure appropriate 
learning opportunities are available for 
students and the community to provide the 
training and education so students will have 
the required skills needed to meet industry 
expectations.  
 
Accelerated postsecondary degree and 
credentials programs are an immediate and 
impactful way to connect high-demand, high-
wage jobs with the required postsecondary 
education 
 

S.3.2:  SI 41 – Quality 
Instruction 
Suspended in 2017-
18 

Indirect NA NA X Suspended in 2017-18. 
Realigned with new indicator title and 
measurement 

None 
Planned 

S.3.2:  SI 59 – 
Instructional 
Effectiveness and 
Quality 
New in 2017-18 
 

Indirect NA NA New New in 2017-18 
Measured by the scaled item category for 
Instructional Effectiveness rating on the 
Student Satisfaction Inventory (SSI) compared 
to the community college western region; 
disaggregated by question 
 
Thresholds 
Green: ≥ .15 SD Difference 
Yellow: Between 0 and .15 SD Difference 
Red: < 0 SD Difference 
 
Purpose and Meaning 

None 
Planned 



Examines student perceptions of an aggregate 
of instructional activities and learning 
opportunities accessed by students, including 
online support, allowing the institution to plan 
for and provide improvements where indicated. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Southwestern Oregon Community College does not discriminate on the basis of race, color, gender, sexual orientation, marital status, religion, national origin, age, disability status, gender identity, 
or protected veterans in employment, education, or activities as set forth in compliance with federal and state statutes and regulations. 



Voluntary Framework of Accountability 
Two‐Year Progress and Attainment Comparison 

Attainment Highlights 

Southwestern Fall 2014 students achieved 
1) More than double the two‐year completion rate of Southwestern Fall 2010 students (all VFA cohorts)
2) More than double the overall two‐year completion rate of other Oregon community colleges.
3) More than double the overall two‐year first time in college completion rate of all other VFA reporting colleges.
4) Higher two‐year completion rates compared to the overall rate for all other VFA reporting colleges (all VFA cohorts).

Fall 2014 Comparison Data 

 Oregon Community Colleges    Similar VFA Community Colleges (111)      All VFA Community Colleges (198) 

Similar Colleges (excludes locale of “city” and enrollments > 10,000 students as well as race/ethnicity within 2 categories of SWOCC %) 

Developmental Writing (English) 2 Year Progress Highlights: Compares Fall 2014 to Fall 2010 to Oregon Colleges 

Southwestern is an Equal Opportunity Educator and Employer 

Fall 2014

Fall 2010

APPENDIX N



Using VFA Data to Identify Student Achievement Gaps 
 
 

As of 2016, Southwestern has joined the consortium for the VFA.  The VFA measures are “defined to encompass the full breadth of the community 
college mission and the diversity of students’ goals and educational experiences.” (VFA website: https://vfa.aacc.nche.edu/about/Pages/default.aspx) 
 
Indicators that have been refined to reflect VFA data are as follows: 
• LA.1.1: SI44 – Success Rate – Developmental Courses 
• LA.1.2: SI28 – Progress – Credit Earned 
Indicators that are new as of 2017-2018 and that reflect VFA data are as follows: 
• LA.2.4A: SI52A – Success Rate – Completion and Transfer (2 Years) 
• LA.2.4B: SI52B – Success Rate – Completion and Transfer (6 Years) 
 
VFA metrics focus on community college student progress, completion, and transfer, which provides us with a more holistic view of student success.  
VFA also disaggregates data for both developmental and transitional education courses. In addition, VFA allows us a comparison group of Oregon 
community colleges, along with a view of national community college data.   
 
VFA data has already been used to make and track changes in our developmental education coursework.  We have reduced the number of 
writing/reading courses students are required to take prior to taking credit level courses and increased the completion of developmental courses, a 
project that started in 2009 and has been reported on within SI 48 – Success Rate – Developmental Courses.   
 

           

https://vfa.aacc.nche.edu/about/Pages/default.aspx


 
With VFA data, we are able to track our success rate as it compares to other colleges in Oregon. Data below represents the achievement of first time 
full-time developmental English completion for black students who started in fall 2014.  Hispanic students have similar achievement rates.   
 

 



 

 
 
 
 

Southwestern is an Equal Opportunity Educator and Employer 



Operational Department Outcomes, Indicators and Threshold Examples 

Success indicator data at the institutional level cascades to academic and operational programs and departments.  Data is collected and analyzed 
within multiple departments to support overall mission fulfillment. 

Cooperative Work Experience/Internship Outcomes, Indicators and Thresholds 

Structured Work Experience (Core Theme Access and Community Engagement) (SI14A and SI14B) 

• Provide students with real life opportunities that augment classroom experience for all students

o Measured by the percent of degree seeking students who participated in an internship within majors offering work
experience calculated as a three-year average compared to the threshold (SI14A)

Green: 18% or greater Yellow:   Between 8% and 17% Red: Below 8% 

o Measured by the ratio of employers per student calculated as a three-year average compared to the threshold (SI14B)
Green: ≥ 1:2  Yellow:   Between 1:2.1 and 1:4       Red: <1:4 

• Support students transitioning from college to the workplace

o Measured by the average rating of all questions (5 point scale) from the “Student Evaluation Report” –
Green: GE 4.25 Yellow:   Between 3.00 and 4.24        Red: <3.00 

o Measured by the average rating of all questions (5 point scale) from the “Employer Survey” – (SI8)
Green: ≥ 1:2  Yellow:   Between 1:2.1 and 1:4       Red: <1:4 

Financial Aid Office Outcomes, Indicators and Thresholds 

• Students are satisfied with Financial Aid services
o Measured by the response rate on graduation survey for Financial Aid [administered every year] (SI 38)

 Green:  LE 19%     Yellow:  20% - 39%    Red:  GE 40%
o Measured by the response rate on CCSSE survey for (9f) Providing the financial support you need to afford you education

[administered every 3 years] (SI 5)
 Green:  LE 25%     Yellow:  26% - 39%    Red:  GE 40%

https://mylakerlink.socc.edu/ICS/Portlets/ICS/Handoutportlet/viewhandler.ashx?handout_id=4ed71f5c-448c-41ce-b8c1-ca2ac5e953fd


o Measured by the responses on the Student Satisfaction Inventory; “Timely financial aid award notification; Very satisfied or
satisfied” [administered yearly in spring] (SI 6)

 Green:  GE 90%     Yellow:  69% - 89%    Red:  LE 700%
• Students receive prompt Financial Aid services.

o Measured by length of time it takes to award a student files during peak times (June-October) [measured yearly]
 Green:  LE 3 weeks     Yellow:  4 to 8 weeks    Red:  > 8 weeks

o Measured by percentage of fall enrolled students who are awarded by November 30th [measured yearly]
 Green:  GE 90%    Yellow:  71% - 89%    Red:  < 70%

• Communication to Financial Aid students is effective
o Measured by number of days between date first FAFSAs come in and date we begin sending out tracking letters for next academic

year [measured yearly]
 Green:  LE 45 days     Yellow:  46 days – 65 days    Red:  GE 65 days

• Financial Aid students are successful
o Measured by full-time, Financial Aid student retention rate [ measured yearly] (SI 48)

 Green:  GE 59%     Yellow:  51% - 58%    Red:  GE > 50%
o Measured by part-time, Financial Aid student retention rate [measured yearly] (SI 48)

 Green:  GE 59%     Yellow:  51% - 58%    Red:  GE > 50%

Athletic Department Outcomes, Indicators and Thresholds 

• Athletic team students attain academic success (Core Theme Learning & Achievement)
o Measured by the SWOCC cumulative GPA for athletic team students (NWAC Academic Requirements)

 Green:  GE 3.25 Yellow: 2.75 – 3.24 Red: Below 2.75 
o Measured by the course pass rate in developmental math courses for athletic team students (SI 44 and Achievement Compact)

 Green:  GE 70% Yellow: 62% - 69% Red: Below 62% 
o Measured by the course pass rate in developmental writing courses for athletic team students (SI 44 and Achievement Compact)

 Green:  GE 75% Yellow: 65% - 74% Red: Below 65% 
o Measured by the percentage of athletic team students who earn 30 college-level credits in a year (SI 28 and Achievement Compact)

 Green:  GE 85% Yellow: 75% - 84% Red: Below 75% 
o Measured by the percentage of athletic team students who earn 36 credits in a year (NWAC Academic Requirements)

 Green:  GE 85% Yellow: 75% - 84% Red: Below 75% 
o Measured by the year-to-year retention rate for first-time full-time athletic team students (SI 48 -IPEDS Cohort Retention Rate)

 Green:  GE 65% Yellow:  60% - 64% Red: Below 60% 



o Measured by the HEOA graduation rate for athletic team students (HEOA Reporting - Student Right to Know)
 Green:  GE 30% Yellow: 22% - 29% Red: Below 22% 

o Measured by the first-time full-time athletic team students 150% graduation rate  (SI 11 - IPEDS Cohort Graduation Rate)
 Green:  GE 30% Yellow: 22% - 29% Red: Below 22% 

o Measured by the first-time full-time athletic team member transfer rate, non-graduates (SI 46 - IPEDS Cohort Transfer Rate)
 Green:  GE 35% Yellow: 30% - 34% Red: Below 30% 

• Athletic team students have access to and are satisfied with athletic support and activities that support student success  and community engagement(Core Theme Access and
Community Engagement)

o Measured by the average rating for all rated satisfaction questions on the Athletic Team Survey (SI 38)
 Green:  GE 4.25 Yellow:  3.5 – 4.24 Red: Below 3.5 

o Measured by the percentage of athletic team students who participate in community engagement activities (SI 22)
 Green:  GE 85% Yellow:  75% - 84% Red: Below 75% 

Southwestern Oregon Community College does not discriminate on the basis of race, color, gender, sexual orientation, marital status, religion, national origin, age, disability 
status, gender identity, or protected veterans in employment, education, or activities as set forth in compliance with federal and state statutes and regulations 
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A report for Southwestern Oregon Community College  

 

Prepared by the Oregon College and Career Readiness Research Alliance 
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Revisions include: 

  Section C. 

  1. Revised math, writing, and reading persistence figures 

  2. Revised math, writing, and reading degree attainment tables 

 

 
***Limited Circulation Document*** 

This Regional Educational Laboratory (REL) Northwest project was funded with federal funds 

from the U.S. Department of Education under contract number ED‐IES‐12‐C‐0003. Though the 

Institute of Education Sciences (IES) of the U.S. Department of Education supported work related 

to this document, it has not been reviewed and approved by IES for public distribution due to its 

preliminary nature. In addition, the content of the document does not necessarily reflect the 

views or policies of the U.S. Department of Education nor does mention of trade names, 

commercial products, or organizations imply endorsement by the U.S. government.  

 

The document has been prepared to provide information and to encourage discussion that can 

inform research, policy, and practice and should not be used in isolation to reach definitive 

conclusions. REL Northwest staff members will be available to facilitate discussion and to 

provide further relevant information related to this document.  

   



About REL Northwest 

 
REL Northwest, a project of Education Northwest, partners with practitioners and 

policymakers to strengthen data and research use. As one of 10 federally funded 

regional educational laboratories, we conduct research studies, provide training and 

technical assistance, and disseminate information. Our work focuses on regional 

challenges such as turning around low‐performing schools, improving college and 

career readiness, and promoting equitable and excellent outcomes for all students. For 

more information, please go to http://www.educationnorthwest.org/rel‐northwest, or 

contact the director of REL Northwest, Christopher Mazzeo 

(christopher.mazzeo@educationnorthwest.org). 
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I. Introduction 
 

What is the Oregon College and Career Readiness Research Alliance? 
The Oregon College and Career Readiness (OR CCR) Research Alliance seeks to increase 

Oregon students’ college and career readiness and success through research, policy, and 

practice. Alliance members include researchers at Education Northwest (which administers REL 

Northwest) and representatives from the Oregon Department of Education (ODE), Oregon 

Department of Community College and Workforce Development (CCWD), Oregon University 

System (OUS), Oregon Education Investment Board (OEIB), and leaders from local education 

agencies and postsecondary institutions. The OR CCR Research Alliance activities include 

developing a collaborative process for secondary and postsecondary faculty to align 

expectations in writing, providing data support for Eastern Promise, and conducting research 

on accelerated college credit programs and developmental education. For more information 

about the OR CCR Research Alliance, please contact the alliance lead, Jacqueline Raphael at 

Jacqueline.Raphael@educationnorthwest.org 

 

Why is a study of developmental education in Oregon important? 

Nationally, nearly two thirds of community college students are referred to developmental 

education, and the majority does not complete their developmental education requirements or 

progress into college‐level coursework.1 As a result, community college systems across the 

country are considering reforms to developmental education. The OR CCR Research Alliance is 

contributing to reform efforts in Oregon by conducting a study of Oregon public high school 

students’ participation in developmental education at the Oregon community colleges and 

outcomes through postsecondary education nationally. Examining state and institutional‐level 

data on student participation in developmental education and postsecondary outcomes 

provides baseline information, informing discussions of improvements to the system and 

students’ college readiness and success before reforms are introduced. Focusing on Oregon 

public high school students at the community colleges, specifically, is also important to address 

issues of misalignment between Oregon secondary and postsecondary systems and to 

understand how students’ high school experiences and performance are associated with 

participation in developmental education. 

 

What questions will this report answer?  

Using data from ODE, CCWD, and the National Student Clearinghouse (NSC), this report 

provides findings for your college on Oregon public high school students who exited from high 

school between 2004/05–2010/11 and enrolled in Southwestern Oregon Community College 

(SWOCC) between 2005/06–2011/12 (N = 3,081). For each community college, this report 

includes the following information:  

 

                                                      
1 Bailey, T., Jeong, D.W., & Cho, S.‐W. (2010). Referral, enrollment, and completion in developmental 

education sequences in community colleges. Economics of Education Review, 29(2), 255–270. 
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 The developmental education participation rates of these students, compared to the 

statewide average, by subject and by public school district. 

 The course participation rates of students by race/ethnicity, socioeconomic status, and 

high school academic indicators. 

 The persistence and degree attainment outcomes of students within five to seven years 

of college entry by course starting level. 

 

What do you need to know before viewing the results? 

The Sample 

This study includes all Oregon public high school students who exited high school from 2004/05 

to 2010/11—graduates, dropouts, and those with an unknown graduation status—and enrolled 

in an Oregon community college after high school exit in the 2005/06 to 2011/12 academic years 

(N = 122,255). About 13 percent of the total sample across the state enrolled in more than one 

community college; these students were assigned to the community college where they took 

developmental education courses.  

 

Defining Participation 

Developmental math participation means the student attempted credits (i.e., enrolled) in a 

developmental math course; developmental English participation means the student attempted 

credits in a developmental reading and/or writing course. We identified students who 

participated in these courses using CCWD course transcript data that include detailed 

information on course names and numbers that allow for identification of developmental 

education courses. College courses are all courses with a course number of 100 or higher. A 

small proportion (less than 1 percent) of students at each college only enrolled in ESL, GED, 

ABE/ABS, and other coursework below the 100 level that is not a developmental education 

course.  

 

Tracking Outcomes 

For the section on student outcomes, we limit the sample to students who enrolled in college in 

in the 2005/06 to 2007/08 academic years because we can track these students’ postsecondary 

outcomes for five to seven years. This allows enough time to track their degree attainment 

outcomes. We track persistence and degree attainment through their primary Oregon 

community college (using CCWD data) and any postsecondary institution (using NSC data) for 

five years (for the 2007/08 cohort) to seven years (for the 2005/06 cohort). 

 

Whom do I contact if I have questions about this study and/or requests for follow‐up 

analyses? 

The researchers who prepared this report are available at your request to help interpret the 

results and to conduct additional analyses. Please contact the lead researcher for this project, 

Michelle Hodara (michelle.hodara@educationnorthwest.org), with any questions or comments 

about your report and to request any follow up.   
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II. The Findings for Southwestern Oregon Community College 
 

A. Developmental education participation rates at Southwestern Oregon Community 
College  

 
Figure 1. Proportion of students who started college in college courses vs. developmental 
education compared to statewide community college average 
Is developmental education participation at your college higher or lower than the statewide average, or 
similar? 

 
 
Table 1. Developmental education participation of students from top 5 districts sending the 
highest number of students to Southwestern Oregon Community College 
Are there differences in remediation rates between districts? 
Districts that send the 
highest number of students 
to SWOCC 

Proportion of high school 
students enrolling in SWOCC 
from district 

Proportion of students from 
district that enrolled in 
developmental education 

Coos Bay SD 9 
(N = 776) 

25% 
(776 out of 3,081) 

62% 
(480 out of 776) 

North Bend SD 13 
(N = 559) 

18% 
(559 out of 3,081) 

52% 
(291 out of 559) 

Brookings-Harbor SD 17C 
(N = 270) 

9% 
(270 out of 3,081) 

61% 
(165 out of 270) 

Coquille SD 8 
(N = 217) 

7% 
(217 out of 3,081) 

69% 
(150 out of 217) 

Reedsport SD 105 
(N = 142) 

5% 
(142 out of 3,081) 

75% 
(106 out of 142) 
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Figure 2a. Developmental education participation at Oregon community colleges by subject and 
cohort of exiting public high school students 
How do participation rates vary by subject? How do they change over time? 

 
 
Figure 2b. Developmental education participation at Southwestern Oregon Community College by 
subject and cohort of exiting public high school students 
How do participation rates vary by subject? How do they change over time? 
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B. Course participation rates of students by race/ethnicity, socioeconomic status, and high 
school academic indicators at Southwestern Oregon Community College 

 
Figure 3. Course participation rates by race/ethnicity 
How do course participation rates vary for Latino and Black students compared to White students? 

 
 
Figure 4. Course participation rates by socioeconomic status and high school academic 
indicators 
What types of courses are the highest proportions of low-income students, students with a LEP status, 
and students with an IEP in high school participating in? 
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C.  Persistence and degree attainment outcomes of students by course starting level at 

Southwestern Oregon Community College 

 
Figure 5. Persistence of students through postsecondary education nationally (based on NSC 
data) by math starting level (REVISED) 
After five to seven years, what proportion of students is still in college or earned a degree by math course 
starting level? 

 
Note: Students who earned a degree and left postsecondary education are counted as persisters. Data exclude 
students who took “applied/technical” math courses (course numbers 30–86). 
 
Figure 6. Persistence of students through postsecondary education nationally (based on NSC 
data) by writing starting level (REVISED) 
After five to seven years, what proportion of students is still in college or earned a degree by writing 
course starting level? 

 
Note: Students who earned a degree and left postsecondary education are counted as persisters.  
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Figure 7. Persistence of students through postsecondary education nationally (based on NSC 
data) by reading starting level (REVISED) 
After five to seven years, what proportion of students is still in college or earned a degree by reading 
course starting level? 

 
Note: Students who earned a degree and left postsecondary education are counted as persisters. 
 
Table 2. Degree attainment of students after 5 to 7 years by math starting level (REVISED) 
How does degree attainment differ by math starting level? 
Starting Level College math Math 95 Math 94 Math 70 Math 20 
Sample Size N = 390 N = 95 N = 267 N = 414 N = 236 
Earned a certificate 2% 3% <1% 2% 1% 
Earned an AA/AS 28% 15% 15% 10% 4% 
Earned an AGS/AAS 6% 5% 6% 7% 2% 
Transferred to a four-year 
college (NSC) 65% 34% 34% 23% 14% 

Earned a four-year degree 
(NSC) 42% 18% 14% 11% 3% 
Note: Data exclude students who took “applied/technical” math courses (course numbers 30–86).  
 
Table 3. Degree attainment of students after 5 to 7 years by writing starting level (REVISED) 
How does degree attainment differ by writing starting level? 
Starting Level College English Writing 90 Writing 0525 
Sample Size N = 1,096 N = 157 N = 216 
Earned a certificate 1% 2% 2% 
Earned an AA/AS 17% 7% 6% 
Earned an AGS/AAS 6% 4% 3% 
Transferred to a four-year college 
(NSC) 45% 18% 15% 

Earned a four-year degree (NSC) 25% 7% 5% 
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Table 4. Degree attainment of students after 5 to 7 years by reading starting level (REVISED) 
How does degree attainment differ by reading starting level? 
Starting Level College English Reading 075X 
Sample Size N = 1,096 N = 180 
Earned a certificate 1% 2% 
Earned an AA/AS 17% 11% 
Earned an AGS/AAS 6% 4% 
Transferred to a four-year college (NSC) 45% 16% 
Earned a four-year degree (NSC) 25% 7% 
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NOPQNQRQNSOTUIVTWTVNQXITPPYPPZYOQII[II\YPWSOPYI]NPQ\N^RQNSOIIIJ{ 



e]TWeWUWer]ZVXnZqZneW[XZTTSTTYS]WXWrrV 
RSTUVWTXTUYYZR[ 

Q]^IT_]`^a`bcId]^Ief^GgINbhd`did`jbGHIVGkG_`dlIThh^hhg^bdIQjjHI`hIGbIjbH`b^Ih^HmWGhh^hhg^bdIdjI]^HkI_jHH^c^h 
Ghh^hhIGf^GhIjmIhdf^bcd]IGbXI`gkfja^g^bdI`bId]^INbhd`did`jbGHIVGkG_`dlIFfGg^YjfZ[INbhd`did`jbhIgGlIGHhjIih^Id]^ 
djjHIdjIg^Ghif^I_]Gbc^hI`bI_GkG_`dlIja^fId`g^[IQ]^Ikifkjh^IjmId]`hIRSTUVWTXYUZZ[\]I`hIdjIX`hkHGlId]^IGccf^cGd^X 
f^hkjbh^hImfjgIGHHI_jHH^c^IkGfd`_`kGbdhIGbXIX`hGccf^cGd^XIf^hiHdhI\lImib_d`jbGHIGf^GIGbXIfjH^IdjI`X^bd`mlIGf^Gh 
Y]^f^Id]^f^I`hIGI_jba^fc^b_^IjmIjk`b`jbIjfIX`a^fc^b_^IjmIjk`b`jb[IQ]^If^hiHdhIgGlI\^Iih^XImjfI`bX`a`XiGHIf^mH^_d`jb 
GbXIGhIGIhkf`bc\jGfXImjfI_GgkihI_jba^fhGd`jbhIjbIja^fGf_]`bcId]^g^h]Ihdf^bcd]hIdjI_^H^\fGd^IGbXI\i`HXIjb] 
jkkjfdib`d`^hIdjI`gkfja^IGbXIG_d`jbhIdjI\i`HXI_GkG_`dl[ 

Pjid]Y^hd^fbISf^cjbIVjggib`dlIVjHH^c^ 
FGHHIJKLM 

VScSVTXXmS[ 

VScSVXf 

PdfjbcIH^a^HIjmI_GkG_`dlI`bIkHG_^[ 

VScSVXu 

Y^^gkHGflIH^a^HIjmI_GkG_`dlI`b 
kHG_^[ 

VScSVXi 

ZjX^fGd^IH^a^HIjmI_GkG_`dl 
^hdG\H`h]^X[I 

VScSVX_ 

Z`b`gGHIH^a^HIjmI_GkG_`dlI`bIkHG_^ 
Y`d]IGI_H^GfIb^^XIdjI\i`HXIhdf^bcd][ 

RSTUVWTXTUYYZR[X\]^_`ab
 

ZcSRZdSXRZWe]d 

fgh 
ZcSRZdSXRZWe]d ZcSRZdSXRZWe]d ZcSRZdSXRZWe]d ZcSRZdSXRZWe]d ZcSRZdSXRZWe]d ZcSRZdSXRZWe]d 

ig` 

VScSV VScSV 

igj 

VScSV VScSV VScSV VScSV 

iga igk igl igj 

VScSV 

f ff ff f 

WSZnoe]d 
pXVSZR]e]d 

qrVeneSTXp 
qRZnWenST 

S]dZdSYS]WXp 
nrYYU]enZWer] 

f 

TWRZWSd[ 
pXqVZ]]e]d 

sZWZXp 
WSno]rVrd[ 

StUeW[ 
VSZsSRToeq 
pXceTer] 

NOPQNQRQNSOTUIVTWTVNQXITPPYPPZYOQII[II\YPRUQPIPRZZT\XIIIIL 



VSZsSRToeqXpXceTer] 
VScSV 

f 

ZcSRZdS Q]^I_jgg`dg^bdIGbXI_jHHG\jfGd`jbIjmId]^I`bhd`did`jb_hIH^GX^fh]`kIY`d] RZWe]d 
f^hk^_dIdjIhdiX^bdIhi__^hhIGbXId]^I_HGf`dlIjmId]^Ia`h`jbImjfIX^h`f^XI_]Gbc^[ 

fgh 

RSTUVWTXv[XnZWSdrR[X\]^_lkb VScSV _ i f u 

cwxw=G 

L[ ej^hId]^I_jHH^c^I]Ga^IGI_H^GfIGbXI_jgk^HH`bcIa`h`jbImjfIhdiX^bd 
hi__^hh` 

J[ NhId]^IhdiX^bdIhi__^hhIa`h`jbIih^XIdjIh^dIkf`jf`d`^hIGbXIX`f^_dIG_d`jb` 

VLQ:LKxRwS 

c[ ej^hId]^IajGfXIjmIQfihd^^hIkfja`X^IH^GX^fh]`kImjfIhdiX^bdIhi__^hh` 

d[ ej^hId]^Ikf^h`X^bdIG_d`a^HlIhikkjfdI^mmjfdhIdjI`gkfja^IhdiX^bd 
hi__^hh` 

e[ ej^hIhdiX^bdIhi__^hhIXf`a^Ik^fhjbb^HIX^_`h`jbhIhi_]IGhI]`f`bcIGbX 
k^fmjfgGb_^I^aGHiGd`jbh` 

f[ ejI_jHH^c^IH^GX^fhIh^^ZIdfGbhmjfgGd`jbGHI_]Gbc^IdjI`gkfja^Id]^ 
hdiX^bdI^^k^f`^b_^` 

M[ ejI_jHH^c^IH^GX^fhI^b_jifGc^Ijk^bIX`GHjcIGbXIf`hZWdGZ`bc` 

g[ ejImG_iHdlI`b`d`Gd^IGbXIH^GXI^mmjfdhIdjI`gkfja^IhdiX^bdIhi__^hh` 

h[ ej^hIGI_iHdif^IjmIh]Gf^XIH^GX^fh]`kImjfIhdiX^bdIhi__^hhI^^`hdIG_fjhh 
GHHIH^a^HhIjmId]^I_jHH^c^` 

nHIJHKLX=MXS9w:LG;L 

LK[ ej^hId]^IajGfXIjmIQfihd^^hIih^IXGdGIdjIkfjgjd^Id]^I_jHH^c^bhIa`h`jb 
mjfIhdiX^bdIhi__^hh` 

LL[ ejI_jHH^c^IH^GX^fhIh]Gf^IGbXIih^IXGdGIdjI`bmjfgIX^_`h`jbWgGZ`bc` 

LJ[ NhId]^f^IGI_H`gGd^IjmIG__jibdG\`H`dlIGbXI^^k^_dGd`jbIjmId]^Iih^IjmIXGdG
mjfIX^_`h`jbWgGZ`bc` 

NOPQNQRQNSOTUIVTWTVNQXITPPYPPZYOQII[II\YPRUQPIPRZZT\XIIIIJ 



sZWZXpXWSno]rVrd[ 

Q]^I`bhd`did`jb_hI_GkG_`dlIdjI_jHH^_d]IG__^hh]IGbGHli^IGbXIih^IXGdGIdj 
`bmjfgIX^_`h`jbh]IGbXIdjIih^IkjY^fmiHId^_]bjHjclIdjIhikkjfdIhdiX^bd 
hi__^hh[ 

ZcSRZdS 
RZWe]d VScSV 

f igk 

RSTUVWTXv[XnZWSdrR[X\]^_`_b VScSV _ i f u 

sQJQ 

L[ ej^hIf^H^aGbdIXGdGI^^`hdIdjI`bmjfgIX^_`h`jbWgGZ`bc`
 

J[ ej^hIf^H`G\H^IXGdGI^^`hdIdjI`bmjfgIX^_`h`jbh`
 

c[ Tf^IXGdGIf^GX`HlIG__^hh`\H^IdjId]jh^IY]jIb^^XI`d`
 

d[ Tf^Ig^Ghif^hIjmIhdiX^bdIhi__^hhIX^m`b^X]IXj_ig^bd^XIGbXIih^X`
 

e[ Tf^IXGdGI_jHH^_d^XIGdIaGf`jihIkj`bdhIGHjbcId]^IhdiX^bdI^^k^f`^b_^
 
_jbd`biig`
 

f[ Tf^IhdiX^bdIhi__^hhIXGdGIdfGbhHGd^XI`bdjIg^Gb`bcmiHI`bmjfgGd`jb`
 

M[ ejIXGdGIGbGHlh^hIl`^HXI`bh`c]dhIG\jidId]^IkGhdIGbXImidif^`
 

WL;RG=I=TU 

g[ jGa^IhdiX^bdIhi__^hhId^_]bjHjc`^hI\^^bIGXjkd^XIdjI`gkfja^ 
hdiX^bdIjid_jg^h` 

nHIJHKLX=MXS9w:LG;L 

h[ ejId]^INbmjfgGd`jbIQ^_]bjHjclIkNQlIGbXINbhd`did`jbGHI\^h^Gf_]IkN\l 
hdGmmI_jHHG\jfGd^IdjIjkd`g`i^Ikfj_^hh^hImjfIXGdGIih^` 

LK[ ej^hId]^I_jHH^c^Iih^I\^b_]gGfZ`bcIdjI`X^bd`mlIhdfGd^c`^hImjf 
`gkfja^g^bdIGbXI`bbjaGd`jb` 

LL[ ej^hId]^I_jHH^c^Iih^IXGdGIdjI^^Gg`b^IGbXI`gkfja^IhdiX^bd 
jid_jg^h` 

LJ[ ej^hId]^I_jHH^c^I^aGHiGd^IhdiX^bdIhi__^hhI`b`d`Gd`a^hIdjI`bmjfg 
X^_`h`jbWgGZ`bc` 

NOPQNQRQNSOTUIVTWTVNQXITPPYPPZYOQII[II\YPRUQPIPRZZT\XIIIIc 



StUeW[ 
Q]^I_jgg`dg^bd]I_GkG\`H`d`^h]IGbXI^^k^f`^b_^hIjmIGbI`bhd`did`jbIdjImG`fHl
h^fa^IHjYI`b_jg^IhdiX^bdh]IhdiX^bdhIjmI_jHjfIGbXIjd]^fIGdWf`hZIhdiX^bd
kjkiHGd`jbhIY`d]If^hk^_dIdjIG__^hh]Ihi__^hh]IGbXI_GgkihI_H`gGd^[ 

ZcSRZdS 
RZWe]d VScSV 

f igl 

RSTUVWTXv[XnZWSdrR[X\]^_`ib VScSV _ i f u 

VLQ:LKxRwSXQG:Xcwxw=G 
L[ ej^hId]^I_jHH^c^I]Ga^IGI_H^GfIGbXI_jgk^HH`bcIX^m`b`d`jbIjmI^mi`dl` 

J[ NhI^mi`dlIGIkf`gGflI_jbh`X^fGd`jbI`bId]^I_jHH^c^bhIhdiX^bdIhi__^hh 
^mmjfdh` 

TJKQJLTUXQG:XqIQGGwGT 
c[ ej^hId]^IhdfGd^c`_IkHGbI`b_HiX^IcjGHhIdjIGXaGb_^I^mi`dl` 

d[ ej^hId]^I_jHH^c^I]Ga^IGImjfgGHI^bd`dlIdjI_jjfX`bGd^I^mi`dlI^mmjfdh` 

e[ Tf^I^mi`dlI_jbh`X^fGd`jbhI^g\^XX^XI`bI_jHH^c^Iib`dIkHGbhIGbX
kfG_d`_^h` 

SGTQTLVLGJXQG:Xn=VVHGw;QJw=G 
f[ NhId]^I_jHH^c^I_jggib`dlI\fjGXHlI^bcGc^XI`bI_jba^fhGd`jbhIG\jid 
^mi`dl` 

q=Iw;wLxXQG:XqKQ;Jw;Lx 
M[ ej^hId]^I_jHH^c^I_jbh`X^fI^mi`dlIY]^bIkfjkjh`bcIGbXI^aGHiGd`bc 
kjH`_`^hIGbXIkfG_d`_^h` 

g[ Tf^I]`f`bcIGbXIf^d^bd`jbIkjH`_`^hI`bIkHG_^Id]GdIGXXf^hhI^mi`dlIGbX 
X`a^fh`dl` 

WLQ;RwGTXQG:XVLQKGwGT 
h[ Tf^ImG_iHdlIGbXIhdGmmIkf^kGf^XIdjIYjfZIY`d]IGIX`a^fh^IhdiX^bd
 
kjkiHGd`jb`
 

LK[ n]^bId^G_]`bc]IXjImG_iHdlIdGZ^I`bdjI_jbh`X^fGd`jbId]^IaGf`jihIYGlh
 
d]GdIhdiX^bdhIH^GfbIXi^IdjIX`mm^f^bdI_iHdifGHIaGHi^h`
 

LL[ Tf^I^mi`dlI_jb_^kdh]Ihi_]IGhI`b_Hih`jbIGbXIhj_`GHIoihd`_^]I^g\^XX^X
 
Y`d]`bId]^I_iff`_iHig`
 

LJ[ Tf^I^mi`dlI_jb_^kdhI^g\^XX^XI`bI_jW_iff`_iHGfIGbXIG_GX^g`_

hikkjfdh`
 sQJQXQG:XWL;RG=I=TU 
Lc[ jGhId]^I_jHH^c^IX^m`b^XIg^df`_hIdjIkfjgjd^IGbXI^b]Gb_^I^mi`dl` 

Ld[ ej^hId]^I_jHH^c^Ifjid`b^HlIX`hGccf^cGd^IhdiX^bdIXGdGI`bdjIhi\W 
kjkiHGd`jbhIdjI`X^bd`mlIG_]`^a^g^bdIcGkh` 

nHIJHKLX=MXS9w:LG;L 
Le[ NhIX`hGccf^cGd^XIhdiX^bdIXGdGIih^XIdjIGXXf^hhIG_]`^a^g^bdIcGkh` 

NOPQNQRQNSOTUIVTWTVNQXITPPYPPZYOQII[II\YPRUQPIPRZZT\XIIIId 



WSZnoe]dXpXVSZR]e]d 

Q]^I_jgg`dg^bdIdjI^bcGc`bcImiHHWd`g^IGbXIGXoib_dImG_iHdlI`bI^^Gg`bGd`jbh
jmIk^XGcjcl]Ig^Gb`bcmiHIkfjm^hh`jbGHIX^a^Hjkg^bd]IGbXIGI_^bdfGHIfjH^Imjf
d]^gIGhI_]Gbc^IGc^bdhIY`d]`bId]^I`bhd`did`jb[ITHhj]Id]^I_jHH^c^bh
_jgg`dg^bdIdjIGXa`h`bc]Ididjf`bc]IGbXIjidWjmWI_HGhhfjjgIhikkjfdhIGhIY^HH
GhIf^hdfi_dif`bcIX^a^Hjkg^bdGHI^Xi_Gd`jbIdjImG_`H`dGd^IhdiX^bdIH^Gfb`bcIGbX 
hi__^hh[ 

ZcSRZdS 
RZWe]d VScSV 

f iga 

RSTUVWTXv[XnZWSdrR[X\]^_`hb VScSV _ i f u 

eGxJKH;Jw=GQIXqKQ;Jw;LxXQG:XTHSS=KJXTLK9w;Lx 

L[ Tf^ImG_iHdlI^bcGc^XIGhI_]Gbc^IGc^bdhI`bI`gkfja`bcIhdiX^bdIhi__^hh` 

J[ ejImG_iHdlIGkkHlIf^h^Gf_]W\Gh^XI`bhdfi_d`jbGHIkfG_d`_^h` 

c[ ej^hId]^I_jHH^c^Ikfja`X^Id]^If^hjif_^hIdjIgG^`g`i^Id]^Iih^Ijm 
d^_]bjHjclI`bI^Xi_Gd`jbGHIkfG_d`_^` 

d[ ej^hId]^I_jHH^c^Ijmm^fIGI_jgkf^]^bh`a^IGffGlIjmIH^Gfb`bcIhikkjfdhImjf 
hdiX^bdh` 

DEFEGHIJEKLMGNOPQRMLSHK 

e[ ej^hId]^I_jHH^c^Ikfja`X^IG__^H^fGd^XIjkd`jbhIdjIdfGX`d`jbGH 
X^a^Hjkg^bdGHI^Xi_Gd`jb` 

TJKH;JHKL:XqK=TKQVXYQSx 

f[ Tf^IkfjcfGgWH^a^HIH^Gfb`bcIjid_jg^hIX^h`cb^XIdjIkf^kGf^IhdiX^bdhIdj 
dfGbh`d`jbIdjId]^IYjfZkHG_^IGbXIdjIdfGbhm^fIdjIGImjifWl^GfI`bhd`did`jb` 

78 :;<=9>?<9@;AA<B<9C<BDAECAF9G;HI>;C9=>DJ<H>9KC;BC<==9EHJ
KC;LIJ<9M;@D=<J9=DKK;C>N 

qK=MLxxw=GQIXsL9LI=SVLGJ 
g[ ej^hId]^I_jHH^c^I]Ga^IGbI^mm^_d`a^Ikfjm^hh`jbGHIX^a^Hjkg^bd 
kfjcfGgImjfI`bhdfi_d`jb` 

h[ ejIkfjm^hh`jbGHIX^a^Hjkg^bdIG_d`a`d`^hIhikkjfdIGXoib_dImG_iHdl 
kGfd`_`kGd`jb` 

LK[ ejImG_iHdlIikXGd^Id]^`fI`bhdfi_d`jbGHIkfG_d`_^I\Gh^XIjbIG_mi`f^X 
kfjm^hh`jbGHIX^a^Hjkg^bd` 

nHIJHKLX=MXS9w:LG;L 

LL[ Tf^IXGdGIf^ciHGfHlIih^XIdjI`gkfja^I^Xi_Gd`jbGHIkfG_d`_^I`bId]^ 
_HGhhfjjg` 

LJ[ Tf^IH^Gfb`bcIjid_jg^hIih^XIdjI`gkfja^I_iff`_iHigIGbXI`bhdfi_d`jb` 

NOPQNQRQNSOTUIVTWTVNQXITPPYPPZYOQII[II\YPRUQPIPRZZT\XIIIIe 



S]dZdSYS]WXpXnrYYU]enZWer] 
Q]^I_f^Gd`jbIjmIhdfGd^c`_IkGfdb^fh]`khIY`d]IZ^lI^^d^fbGHIhdGZ^]jHX^fh]Ihi_] 
GhIpWLJ]Iib`a^fh`d`^h]I^gkHjl^fhIGbXI_jggib`dlI\Gh^XIjfcGb`iGd`jbh]IGbX 
`bd^fbGHIhdGZ^]jHX^fhIG_fjhhId]^I`bhd`did`jbIdjIkGfd`_`kGd^I`bId]^IhdiX^bd 
hi__^hhIGc^bXGIGbXI`gkfja^g^bdIjmIhdiX^bdIjid_jg^h[ 

ZcSRZdS 
RZWe]d VScSV 

f igj 

VScSV RSTUVWTXv[XnZWSdrR[X\]^_`_b _ i f u 

eGJLKGQIXSGTQTLVLGJXQG:Xn=VVHGw;QJw=G 

L[ ej^hId]^I_jHH^c^I^bcGc^IgiHd`kH^I`bd^fbGHIhdGZ^]jHX^fhI`bIhdiX^bd 
hi__^hhIYjfZ` 

J[ ejI_jHH^c^IH^GX^fhI_jggib`_Gd^IGIh^bh^IjmIifc^b_lIdjI`gkfja^ 
hdiX^bdIhi__^hhIjid_jg^h` 

c[ NhId]^IaGHi^IjmIhdiX^bdIhi__^hhIf^ciHGfHlI_jggib`_Gd^XIdjId]^I_jHH^c^ 
_jggib`dl` 

d[ ej^hId]^I_jHH^c^I^gkjY^fId]jh^I^bcGc^XI`bIhdiX^bdIhi__^hhIYjfZIdj 
dGZ^IG_d`jb`I 

SWJLKGQIXSGTQTLVLGJXQG:Xn=VVHGw;QJw=G 

e[ ej^hId]^I_jHH^c^I`b_HiX^I^^d^fbGHIhdGZ^]jHX^fhI`bIhdiX^bdIhi__^hh 
^mmjfdh` 

nHIJHKLX=MXS9w:LG;L 

f[ ejImG_iHdlIGbXIhdGmmI^^Gg`b^IGbXIX`h_ihhIhdiX^bdIhi__^hhIXGdGIGbX 
hdfGd^c`^hImjfI`gkfja^g^bd` 

NOPQNQRQNSOTUIVTWTVNQXITPPYPPZYOQII[II\YPRUQPIPRZZT\XIIIIf 



TWRZWSd[XpXqVZ]]e]d 
Q]^IGH`cbg^bdIjmId]^I`bhd`did`jbIY`d]Id]^Iig\f^HHGIcjGHIjmIhdiX^bdIhi__^hh 
GbXId]^I`bhd`did`jbbhIkfj_^hhImjfIdfGbhHGd`bcId]^IX^h`f^XImidif^I`bdjIX^m`b^X 
cjGHhIGbXIj\o^_d`a^hIGbXI^^^_id`bcId]^IG_d`jbhIdjIG_]`^a^Id]^g[ 

ZcSRZdS 
RZWe]d VScSV 

ig` f 

RSTUVWTXv[XnZWSdrR[X\]^_`ub VScSV _ i f u 

qIQGGwGT 

L[ ej^hId]^I_jHH^c^bhIhdfGd^c`_IkHGbImj_ihIjbIhdiX^bdIhi__^hh`
 

J[ NhId]^IhdiX^bdIhi__^hhIGc^bXGI`bd^cfGd^XI`bdjIjd]^fI_jf^IYjfZ`
 

RLx=HK;LXZIwTGVLGJ 
c[ ejIf^a^bi^IGbXIf^hjif_^IGHHj_Gd`jbIX^_`h`jbhIhikkjfdIhdiX^bd 
hi__^hh` 

d[ ej^hId]^I_jHH^c^Ikifhi^I^^d^fbGHIcfGbdImibX`bcIdjIhikkjfdIhdiX^bd 
hi__^hh` 

e[ NhIkfjm^hh`jbGHIX^a^Hjkg^bdIGkkfjkf`Gd^HlIGH`cb^XIdjIGXaGb_^ 
hdiX^bdIhi__^hh` 

TJKQJLTUXSWL;HJw=G 

f[ ej^hId]^I_jHH^c^Imj_ihIjbIGIh^dIjmI]`c]Wkf`jf`dlIhdiX^bdIhi__^hh 
cjGHh` 

M[ NhIf^hkjbh`\`H`dlImjfIhdiX^bdIhi__^hhIcjGHhI_H^GfHlIX^m`b^XIGbXI\fjGXHl 
h]Gf^X` 

g[ ej^hId]^I_jHH^c^I]Ga^IGIcfjikIjmI`bX`a`XiGHhIf^hkjbh`\H^Imjf 
_jjfX`bGd`bcIGbXI^^^_id`bcId]^IhdiX^bdIhi__^hhIGc^bXG` 

nHIJHKLX=MXS9w:LG;L 

h[ ej^hId]^I`bhd`did`jbIih^IZ^lIk^fmjfgGb_^I`bX`_GdjfhIdjIg^Ghif^ 
hdiX^bdIhi__^hh` 

LK[ Tf^Ih]jfdWd^fgIg^Ghif^hIX^m`b^XIhjId]GdId]^`fIG_]`^a^g^bdIiHd`gGd^Hl 
H^GXhIdjId]^IG__jgkH`h]g^bdIjmIhdiX^bdIhi__^hhIcjGHh` 

LL[ NhId]^f^IGbI^hdG\H`h]^XI_iHdif^IjmI_jbd`bijihI`gkfja^g^bd` 

NOPQNQRQNSOTUIVTWTVNQXITPPYPPZYOQII[II\YPRUQPIPRZZT\XIIIIM 



qrVeneSTXpXqRZnWenST 
Q]^I`bhd`did`jbGHIkjH`_`^hIGbXIkfG_d`_^hId]GdI`gkG_dIhdiX^bdIhi__^hhIGbX
d]^Ikfj_^hh^hImjfI^^Gg`b`bcIGbXIGH`cb`bcIkjH`_`^hIGbXIkfG_d`_^hIdjIf^gja^
\Gff`^fhIGbXImjhd^fIhdiX^bdI_jgkH^d`jb[ 

ZcSRZdS 
RZWe]d VScSV 

f igj 

RSTUVWTXv[XnZWSdrR[X\]^_`lb VScSV _ i f u 

n=GGL;Jw=GX\qKLZLGK=IIVLGJb 
L[ ejIkjH`_`^hIGbXIkfG_d`_^hIhikkjfdIhdiX^bdI_jbb^_d`jbIdjId]^I`bhd`did`jb 
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Project description 

The Oregon community colleges have been implementing major changes to how they assess 
incoming students’ college readiness, moving from relying on standardized placement exams to 
a multiple measures process. Using multiple measures is intended to increase the accuracy of 
students’ initial math and English course placements and ultimately improve student success. 
 
In this year-long project (September 2018 to July 2019), REL Northwest worked side-by-side 
with community college stakeholders from Clackamas Community College, Mount Hood 
Community College, Oregon Coast Community College, and Southwestern Oregon 
Community College to produce evidence related to the effectiveness of multiple measures. 
 
This memo outlines the findings from an analysis that uses descriptive and regression methods 
to understand the influence of multiple measures (MM) placement on short-term student 
academic outcomes, comparing outcomes of students who were placed using traditional 
methods versus multiple measures at Southwestern Oregon Community College. This analysis 
also explores institutional outcomes related to total student enrollment in developmental 
education courses over time. 

Overview of methods and findings 

Using student level data from Southwestern Oregon Community College from fall 2016 to fall 
2018, this analysis explores student outcomes in their first year: fall entrants through spring, 
winter entrants through the following fall, and spring entrants through the following winter. 
This analysis focuses on students who entered in the summer, fall, winter, and spring in two 
academic years—2016/17 and 2017/18—and in the fall term of 2018/19.1 The analysis sample was 
limited to students 17 and older who enrolled in regular (i.e. not dual credit) coursework in 
English or math in their first academic year.  
 
The analysis compares outcomes of students who were placed using multiple measures and 
those who were not for English and math. In 2016/17, 175 students were placed using multiple 
measures; in 2017/18, 366 students were placed using multiple measures; and in fall 2018/19 279 

                                                      
1 Winter and spring entrants of 2018/19 were not included as a full academic year of data was not yet available at the 
time of this report. 
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students were placed using multiple measures. Figure 1 displays the number of MM versus 
non-MM students in each cohort year. 
 
Figure 1. Number of students by entry year, 2016/17–2018/19 

 
Figure notes: 

• Sample includes students 17 and older who enrolled in regular (i.e. not dual credit) coursework in 
English or math in their first academic year. 

• Total analysis sample sizes for each cohort are found by summing the two segments in each bar: 
512, 551, and 407, respectively. The 2018/19 cohort only includes only fall entrants while all other 
cohorts include entrants from the fall, winter and spring terms. 

• Separate records were provided for math and English placement methods. Thus, a student could 
have been placed using MM for math only, for English only, for both, or for neither. The totals 
shown here are for students who were placed using MM at any time in their first year (math only, 
English only, or both).   

Source: REL Northwest analysis of student-level data from Southwestern Oregon Community College. 
 
It is important to note that we have evidence that MM placed students tend to differ from non-
MM placed students in ways other than placement method. Traditionally placed students (non-
MM) are more likely to identify as a student of color and to be aged 25 or older in their first 
year. MM placed students are slightly more likely to identify as female. The groups are 
generally comparable in terms of the Pell and veteran distribution. Figure 2 shows the 
proportions of key demographics in our analysis sample. Differences in some of these key 
characteristics suggest that the descriptive analysis results should be interpreted with great 
caution; observed differences in student outcomes cannot be attributed to placement method.  
 
We attempt to remedy this limitation by constructing a matched comparison group from the 
sample of non-MM students so that the two groups of students are much more comparable on 
these observed characteristics. But those results also carry a limitation; we may not have 
accounted for all student characteristics that are related to both placement method and student 
outcomes. 
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Figure 2. Characteristics of students in analysis, 2016/17–2018/19 

 
Figure notes: 
• Students of color includes students who identified as African American, American Indian/Alaska Native, Asian, 

Hispanic, Multiracial, and Pacific Islander.  
• Student age is calculated on July 1 of their cohort (entry) year.  
Source: REL Northwest analysis of student-level data from Southwestern Oregon Community College. 
 
Overall, the analysis finds the following:  

• When compared to a group of students with similar demographics, multiple measures 
placement is linked to better first year outcomes for students. A higher proportion of MM 
students progress into and complete college math and English at Southwestern Oregon 
Community College compared to students with similar demographic characteristics 
placed using traditional methods. As the results that do not account for available 
demographic characteristics show that, overall, MM students have lower first year 
outcomes than non-MM students, we suspect that lower-performing students are opting 
into MM placement over traditional methods. 

• MM students do not do as well in their first math course as non-MM students, and they 
progress into college math in their first year at similar rates and do the same as non-MM 
students in college math. However, some student groups placed using MM, particularly 
students of color, have much lower outcomes than their counterparts placed using 
traditional methods.  

• English outcomes are stronger than math outcomes, with more MM students enrolling in 
college English in their first year. Pass rates for the first English course and for college-
level English in the first year are comparable. This may signal that MM is accelerating 
progression into and completion of college English. 

• Regarding enrollment in developmental education courses in the two years for which 
data were available, there was a substantial drop in the number of students enrolled in 
developmental mathematics over the course of three years and complementary increase 
in college-level enrollments. In English, there was a substantial increase in the number of 
enrollments overall, driven by a higher number of college-level enrollments in 2017/18. 
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Descriptive results 

By cohort, we first present the primary outcomes of the proportion of students who were 
successful in their first math/English course, progressed into and passed college-level or 
terminal2 math/English in the first year of college, and persisted to a second term (tables 1-3). 
Bolded numbers in the tables represent practically significant differences in outcomes, using a 
5% difference threshold, which means that the differences are large enough to be potentially 
meaningful. We do not report statistical significance as it is heavily influenced by sample size. 
There are many differences in outcomes that are large and meaningful, but not significant due 
to low sample sizes, or outcomes that are small and not meaningful, but significant due to large 
sample sizes. 
 
The analysis of outcomes of students who took math in their first year (Table 1) finds that:  

• A lower proportion of MM than non-MM students passed their first math course (55 
percent compared with 65 percent). Findings presented in Table 4 illustrate that more 
supports may be needed for students who first enroll in the lower developmental math courses as 
pass rates are lower for MM students compared to non-MM students in those courses. 

o Subpopulation findings: Subgroups of MM students tend to have lower pass rates in 
their first math course compared with non-MM students, and these differences 
substantial for Pell students (52 percent compare with 61 percent), students of 
color (45 percent compared with 62 percent), and younger students (55 percent 
compared with 66 percent). 

• Although pass rates in the first math course were lower for MM students, a similar 
proportion of MM students enrolled in college-level math in their first year as non-MM 
students (56 percent compared with 55 percent). 

o Subpopulation findings: Compared with non-MM students, college math 
enrollment rates were substantially lower for students of color (50 percent 
compared with 56 percent) and younger students (13 percent compared with 39 
percent).  

• Among all students, college math pass rates were lower for MM students than non-MM 
students (36 percent compared with 40 percent), but this did not reach our threshold for 
a substantial difference. The pattern of differences in college math pass rates mirror the 
college enrollment rates shown in the rows immediately above. 

o Subpopulation findings: College math pass rates were lower for MM students of 
color and younger students compared with non-MM peers (28 percent compared 
with 41 percent and 10 percent compared with 34 percent, respectively). 

• Among college math enrollees, college math pass rates of MM and non-MM students 
were comparable (67 percent compared with 70 percent). 

                                                      
2 For the math outcomes, we included terminal math coursework for students in career and technical education (CTE) 
programs. These math courses are numbered 80 through 89 and are the highest math courses students in those 
programs are expected to take. Any reference to “college-level” math throughout this document includes both 
college-level courses (numbered 100 or higher) and these terminal courses (numbered 80 through 89). 
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o Subpopulation findings: Among college math enrollees, college math pass rates of 
MM Pell students and students of color were substantially lower than their non-
MM peers (61 percent compared with 67 percent and 55 percent compared with 
73 percent, respectively). 

 
Table 1. Outcomes measuring student success in math courses among students who took math 
in first year, 2016/17–2018/19 

 
Not placed 
using MM  
N = 677 

Placed 
using MM 
N = 553 

Passed first math course   
Full sample 65% 55% 
Pell students 61% 52% 
Students of color 62% 45% 
Students aged 17-24 66% 55% 
Students aged 25+ 62% 59% 

Enrolled in college-level or terminal math in first year   
Full sample 56% 55% 
Pell students 53% 50% 
Students of color 56% 50% 
Students aged 17-24 58% 58% 
Students aged 25+ 39% 13% 

Passed college-level or terminal math in first year (all students)   
Full sample 40% 36% 
Pell students 35% 31% 
Students of color 41% 28% 
Students aged 17-24 40% 38% 
Students aged 25+ 34% 10% 

Passed college-level or terminal math in first year (among college math 
enrollees) N = 381 N = 302 

Full sample 70% 67% 
Pell students 67% 61% 
Students of color 73% 55% 
Students aged 17-24 69% 66% 
Students aged 25+ 88% * 

Table notes: 
• *Indicates that the cell was suppressed due to the sample size being less than 10 students.  
• Bolded numbers mean the difference in the proportion of MM and non-MM students meeting an outcome is at 

least 5 percentage points. 
• Passed = Grade of A, B, or C. 
• First year = student’s first full academic year: Summer and fall entrants are tracked through spring; winter 

entrants are tracked through fall of the following year; spring entrants are tracked through winter of the following 
year. 

• Students of color includes students who identified as African American, American Indian/Alaska Native, Asian, 
Hispanic, Multiracial, and Pacific Islander. 

• Student age is calculated on July 1 of their cohort (entry) year. 
• College-level courses are any courses with a number 100 or higher. Terminal courses for CTE students are 

those with a number 80 through 89. As some credential/degree programs do not require math coursework at or 
above the 100 level. As such, students attaining math success within their specific program may be 
underrepresented in these proportions.  

Source: REL Northwest analysis of student-level data from Southwestern Oregon Community College. 
 
 



6  Education Northwest 

 
The analysis of outcomes of students who took English in their first year (Table 2) finds that:  

• Nearly the same proportion of MM and non-MM students passed their first English 
course in their first year. 

o Subpopulation findings: Within key subgroups, the proportions of MM students 
and non-MM students who passed their first course in English were comparable. 

• A higher proportion of MM than non-MM students enrolled in college-level English in 
their first year (98 percent compared with 90 percent).  

o Subpopulation findings: All subgroups of MM students enrolled in college English 
at substantially higher rates than their non-MM peers (note that the older student 
subgroup results cannot be reported as the cell sizes are too small).  

• A slightly higher, but not substantial, proportion of MM and non-MM students passed 
college English in their first year (73 percent compared with 70 percent). This finding, 
along with the previous, suggests that students placed using MM are progressing into college-
level English coursework faster and performing similarly to their non-MM peers in those courses. 

o Subpopulation findings: All subgroups have a higher proportion of MM students 
than non-MM students passing college English, and the difference for students of 
color is substantial. More MM students of color (77 percent) passed college-level 
English in their first year than non-MM students of color (66 percent). 

• Among college English enrollees, college English pass rates of MM and non-MM 
students were similar (75 percent and 78 percent). This means more MM students 
progressed into college English, and they performed the same as non-MM students. 

o Subpopulation findings: All subgroups have similar pass rates as well. 
 
Table 2. Outcomes measuring student success in English courses among students who took 
English in their first year, 2016/17–2018/19 

 
Not placed 
using MM  
N = 820 

Placed 
using MM  
N = 419 

Passed first English course   
Full sample 74% 72% 
Pell students 72% 68% 
Students of color 71% 74% 
Students aged 17-24 74% 72% 
Students aged 25+ 79% * 

Enrolled in college-level English in first year   
Full sample 90% 98% 
Pell students 90% 97% 
Students of color 87% 95% 
Students aged 17-24 89% 98% 
Students aged 25+ 93% * 

Passed college-level English in first year (all students)   
Full sample 70% 73% 
Pell students 66% 68% 
Students of color 66% 77% 
Students aged 17-24 69% 73% 
Students aged 25+ 74% * 
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Passed college-level English in first year (among college English 
enrollees)   

Full sample 78% 75% 
Pell students 74% 70% 
Students of color 77% 81% 
Students aged 17-24 78% 75% 
Students aged 25+ 80% * 

Table notes: 
• *Indicates that the cell was suppressed due to the sample size being less than 10 students. 
• Bolded numbers mean the difference in the proportion of MM and non-MM students meeting an outcome is at 

least 5 percentage points. 
• Passed = Grade of A, B, or C. 
• First year = student’s first full academic year: Summer and fall entrants are tracked through spring; winter 

entrants are tracked through fall of the following year; spring entrants are tracked through winter of the following 
year. 

• Students of color includes students who identified as African American, American Indian/Alaska Native, Asian, 
Hispanic, Multiracial, and Pacific Islander.  

• Student age is calculated on July 1 of their cohort (entry) year.  
• English = reading (RD), writing (WR), integrated reading-writing (WR90R), and English (ENG) courses. College-

level coursework are any courses with a number 100 or higher. 
Source: REL Northwest analysis of student-level data from Southwestern Oregon Community College. 
 
Second-term persistence rates are similar for MM students compared with their traditionally 
placed peers (Table 3).  
 
Table 3. First to second term persistence among students who took math and/or English in their 
first year, 2016/17–2018/19 

 
Not placed 
using MM  
N = 651 

Placed 
using MM 
N = 819 

First-to-second term persistence 83% 84% 
Full sample 84% 85% 
Pell students 82% 85% 
Students of color 84% 84% 
Students aged 17-24 80% 82% 
Students aged 25+ 83% 84% 

Table notes: 
• *Indicates that the cell was suppressed due to the sample size being less than 10 students. 
• Students of color includes students who identified as African American, American Indian/Alaska Native, Asian, 

Hispanic, Multiracial, and Pacific Islander. 
• Student age is calculated on July 1 of their cohort (entry) year. 
Source: REL Northwest analysis of student-level data from Southwestern Oregon Community College. 
 
To understand how outcomes vary by the level of the first math and English course students 
took, we present, by their first course, the proportion of students who passed their first course, 
progressed into college-level coursework, and passed college-level coursework (Table 4).  
 
The analysis of outcomes of students who took math in their first year by course starting level 
(Table 4) finds that: 

• There is not a substantial difference in the level of math that MM and non-MM students 
are taking as their first enrollment: 44 percent of MM students enroll in college-level 
compared with 45 percent of non-MM students. Within the developmental education 
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courses, there are substantially more students who were MM placed enrolling in Math 95 
first and fewer in Math 60 then non-MM students (13 percent compared with 5 percent 
and 9 percent compared with 15 percent, respectively).  

• Pass rates for the first math course are comparable for MM and non-MM students who 
take college-level coursework as their initial math enrollment (32 percent and 34 percent). 
However, for development education courses, the pass rate for MM students is 
substantially lower than for non-MM students (46 percent compared with 65 percent). 
For all DE courses, with the exception of Math 98, pass rates for MM placed students are 
lower than non-MM placed students. These findings suggest that MM placed students are 
successful in college-level and the highest-level DE course (for the non-algebra track), but MM 
students in other DE courses may be struggling and in need of more support. It may also suggest 
that students placed into DE coursework using traditional methods may be being under-placed. 

• Though pass rates in the first course are lower for MM students in DE, rates of 
enrollment in college-level coursework in the first year are comparable (19 percent and 21 
percent). Within the DE courses, a similar pattern of differences is evident in rates of 
college-level math enrollment in the first year as for first course passing rates above. 
Rates for those who took Math 98 as their first math enrollment are higher for MM 
students than non-MM students (49 percent compared with 40 percent), but substantially 
lower for all other DE courses.  

• In terms of passing college-level math in the first year, MM students have a slightly lower 
rate (9 percent) than non-MM students (13 percent). MM students have a substantially 
lower rate in Math 95, Math 65, and Math 20 (11 percent compared with 32 percent, 5 
percent compared with 12 percent, and 1 percent compared with 12 percent, 
respectively).  

 
Table 4. Outcomes measuring student success in math courses, by first math course, among 
students who took math in first year, 2016/17–2018/19 
 

Not placed 
using MM 

Placed 
using MM 

First math course:   
College-level or terminal 45% 44% 
Any developmental math 55% 56% 

MTH 98 8% 7% 
MTH 95  5% 13% 
MTH 65 9% 10% 
MTH 60 15% 9% 
MTH 20 19% 17% 

Passed first math course, by first math course:   
College-level or terminal 34% 32% 
Any developmental math 65% 46% 

MTH 98 72% 80% 
MTH 95  77% 38% 
MTH 65 52% 27% 
MTH 60 65% 45% 
MTH 20 64% 47% 

Enrolled in college-level math in first year, by first math course:   
Any developmental math 21% 19% 



Assessing Multiple Measures – Southwestern Oregon Community College   9 

 
Not placed 
using MM 

Placed 
using MM 

MTH 98 40% 49% 
MTH 95  48% 30% 
MTH 65 21% 11% 
MTH 60 7% 12% 
MTH 20 17% 5% 

Passed college-level math in first year, by first math course:   
Any developmental math 13% 9% 

MTH 98 25% 29% 
MTH 95  32% 11% 
MTH 65 12% 5% 
MTH 60 3% 6% 
MTH 20 12% 1% 

Table notes: 
• Bolded numbers mean the difference in the proportion of MM and non-MM students meeting an outcome is at 

least 5 percentage points. 
• Passed = Grade of A, B, or C. 
• First year = student’s first full academic year: Summer and fall entrants are tracked through spring; winter 

entrants are tracked through fall of the following year; spring entrants are tracked through winter of the following 
year. 

• College-level courses are any courses with a number 100 or higher. Terminal courses for CTE students are 
those with a number 80 through 89. As some credential/degree programs do not require math coursework at or 
above the 100 level. As such, students attaining math success within their specific program may be 
underrepresented in these proportions.  

Source: REL Northwest analysis of student-level data from Southwestern Oregon Community College. 
 
The analysis of outcomes of students who took English their first year by course (Table 5) finds 
that:  

• Substantially more students placed using MM took college-level English as their first 
English course than non-MM students (95 percent compared with 78 percent). 

• Pass rates within college-level English for students who took college-level as their first 
enrollment are comparable for MM and non-MM students. Within developmental 
education, however, MM students have a lower pass rate than non-MM students (61 
percent compared with 66 percent). 

• In terms of progressing to a college-level enrollment within the first year, rates in 
developmental education are comparable for MM and non-MM students (57 percent and 
53 percent). 

• MM students have a lower rate of passing college-level English in their first year than 
non-MM students (22 percent compared with 35 percent). 

 
Table 5. Outcomes measuring student success in English courses, by first English course, 
among students who took math in first year, 2016/17–2018/19 
 

Not placed 
using MM 

Placed 
using MM 

First English course:   
College-level English 78% 95% 
Any developmental English 22% 5% 

WR 90 R 13% 4% 
WR 95 <1% 0% 
WR 90 4% 1% 
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Not placed 
using MM 

Placed 
using MM 

WR 80 4% 0% 
RD 90 <1% <1% 
RD 80 2% 0% 

Passed first English course, by first English course:   
College-level English 23% 28% 
Any developmental English 66% 61% 

WR 90 R 65% 44% 
WR 90 81% * 
WR 80 60%   
RD 80 71%   

Enrolled in college-level English in first year, by first English course   
Any developmental English 53% 57% 

WR 90 R 52% 50% 
WR 90 72% * 
WR 80 37%   
RD 80 57%   

Passed college-level English in first year, by first English course   
Any developmental English 35% 22% 

WR 90 R 35% 6% 
WR 90 47% * 
WR 80 23%   
RD 80 43%   

Table notes: 
• *Indicates that the cell was suppressed due to the sample size being less than 10 students. Blank cells indicate 

no student took the given course in the given year. 
• Bolded numbers mean the difference in the proportion of MM and non-MM students meeting an outcome is at 

least 5 percentage points. 
• Reading and writing DE enrollments may not be mutually exclusive. Students may be concurrently enrolled in, for 

example, RD 90 and WR 90 in their first term; these students are counted in both rows.  
• Passed = Grade of A, B, or C. 
• First year = student’s first full academic year: Summer and fall entrants are tracked through spring; winter 

entrants are tracked through fall of the following year; spring entrants are tracked through winter of the following 
year. 

• English = reading (RD), writing (WR), integrated reading-writing (WR90R), and English (ENG) courses. College-
level coursework are any writing courses with a number 100 or higher. 

• Outcome rows for WR 95 and RD 90 have been removed as the sample size for each cell is less than 10 
students. 

Source: REL Northwest analysis of student-level data from Southwestern Oregon Community College. 
 
Analyzing total number of enrollments in fall for college-level and developmental math and 
English courses from 2015/16 to 2017/18 (Table 6, Figure 3, and Figure 4), we find that:  

• Overall, there is a slight drop in the total number of enrollments for math coursework 
and an increase in enrollments for English coursework.  

• There is a clear drop in enrollments in developmental math courses in fall 2017 and 
increase in college-level enrollments (even though the total number of enrollments 
decreased). 

• The number of developmental English (reading and writing) courses is comparable over 
the two years shown here. There is an increase in the number of college-level enrollments 
which drives the increase of English enrollments overall. 
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Table 5. Total number of enrollments in fall in math and English courses, 2016/17–2017/18 
 

Fall 
2016/17 

Fall 
2017/18 

Number of college-level (or terminal) math enrollments 273 308 
Number of developmental math enrollments 362 290 

Number of MTH 98 enrollments 43 38 
Number of MTH 95 enrollments 50 59 
Number of MTH 65 enrollments 69 68 
Number of MTH 60 enrollments 98 49 
Number of MTH 20 enrollments 102 76 

Number of college-level English enrollments 527 702 
Number of developmental English enrollments 104 121 

Number of WR 90 R enrollments 20 61 
Number of WR 95 enrollments 0 48 
Number of WR 90 enrollments 49 0 
Number of WR 80 enrollments 15 12 
Number of RD 90 enrollments 7 0 
Number of RD 80 enrollments 13 0 

Source: REL Northwest analysis of student-level data from Higher Education Coordinating Commission 
 
Figure 2. Fall term math enrollment over time, 2016/17–2017/18 

 
Source: REL Northwest analysis of student-level data from Higher Education Coordinating Commission 
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Figure 3. Fall term English enrollment over time, 2016/17–2017/18 

 
Source: REL Northwest analysis of student-level data from Higher Education Coordinating Commission 

Regression results 

To isolate the contribution of multiple measures on students’ success in their first English/math 
course, progression and success in college English/math their first year of college, and first-to-
second term college persistence, this analysis compares outcomes of MM students and a matched 
comparison group of non-MM students across cohorts in the analytic sample.3 These statistical 
methods account for the contribution of student characteristics (race/ethnicity, gender, age, 
veteran status, and Pell Grant receipt) on outcomes to better identify the direct influence of 
multiple measures on outcomes. The results are displayed in Figure 5 as marginal effects—the 
estimated probability, averaged over cohorts, of achieving each outcome for students placed 
using MM and similar students placed using traditional methods.  
 
Overall, we find no substantial difference for MM students in passing the first math course, 
college math enrollment in the first year, college math completion in the first year, passing the 
first English course, college English completion in the first year, and first-to-second term 
persistence compared with similar non-MM students. There are minimal differences, but they 
do not meet our threshold of 5%. Only one of the outcomes we examined, enrolling in college-
level English in the first year, had a substantial difference between MM and non-MM placed 
students: 98% of MM placed students enrolled in college English compared to 98% of similar 
non-MM students. 
 
 

                                                      
3 Three matched samples were used to reflect the samples used in the tables in previous sections: math 
course takers only, English course takers only, and math or English course takers. 
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Figure 4. Predicted outcomes for MM students and matched non-MM students 

 
Notes: 
• The bars shaded darker indicate that the difference between non-MM and MM probabilities are 

practically significant (differences are 5% or greater). Statistical significance at the 5% level is denoted 
with an asterisk in the outcome label (*). 

• Predicted probabilities for each group are shown as a weighted average over cohort years. 
Source: REL Northwest analysis of student-level data from Southwestern Oregon Community College. 

Additional project information 

Data files and analysis details 

Southwestern Oregon Community College provided Education Northwest with data files with 
the following information: 

1. Student information with demographic information on all students who entered SOCC 
between fall 2016/17 and fall 2018/19 with a unique identifier to link to the course 
enrollment spreadsheet. 

2. Course enrollment and completion data for all students in the three analysis cohorts from 
fall 2016 through spring 2019.  

3. Placement information that included the type of placement (multiple measures or not), 
date of placement, and the subject (math or English). 

 
The datasets were cleaned using Stata 15 and merged using the unique student identifier 
provided. 
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A student’s entry cohort was determined by their first enrollment in a course coded as “RG” 
(regular coursework). Students enrolled dual credit courses were not considered as entrants. 
Student age was calculated on July 1 of their cohort year using the provided birthdate in the 
student file. The analytic sample was limited to students who were aged 17 or older in order to 
further filter out high school students enrolled in coursework. 
 
The analytic sample only includes students who enrolled in math and/or English coursework in 
their first year. Students who had no math and no English enrollments, college-level or 
otherwise, were not included in the analytic sample. 
 
As noted earlier, student outcomes were tracked for an academic year. We define an academic 
year as the time span required to complete three “traditional” terms (fall, winter, and spring) 
based on the entry term. Summer term enrollments and completions were included for winter 
and spring entrants.  
 
Not all students enrolled in math or English coursework in their initial entry term. The first 
math and the first English course taken in the first academic year was considered the initial 
enrollment for each subject area. It is possible for a student to be enrolled in more than one 
math or English course in their term of initial enrollment, and these may be at different 
developmental education levels. In these cases, the highest (closest to college level) level course 
was considered the initial enrollment. 

Regression methods 

At Southwestern Oregon Community College, not all students were placed into their first math 
or English course using MM, so we matched MM and non-MM students and examined the 
influence of MM on student outcomes. We first predicted the likelihood of being a MM-placed 
student, given race/ethnicity, gender, age, veteran status, and Pell Grant receipt status 
(Equation 1). This model produced propensity scores that allowed us to match MM and non-
MM students. 
 
(1) 𝑙𝑙𝑙𝑙𝑙𝑙𝑙𝑙𝑙𝑙(𝑀𝑀𝑀𝑀𝑖𝑖 = 1) = 𝛼𝛼 + 𝛽𝛽𝑋𝑋𝑖𝑖 
 
Once we constructed a matched comparison group, we used regression analysis to identify the 
strength and direction of the influence of MM on the outcomes of interest. The outcome model 
is provided in Equation 2. For the outcome model, we included fixed effects for cohort year; the 
vectors denoted 𝛽𝛽𝐶𝐶 (coefficients) and 𝐶𝐶𝑖𝑖 (cohort indicators) reflect the inclusion of these fixed 
effects. 
 
(2) 𝑙𝑙𝑙𝑙𝑙𝑙𝑙𝑙𝑙𝑙(𝑂𝑂𝑂𝑂𝑙𝑙𝑂𝑂𝑙𝑙𝑂𝑂𝑒𝑒𝑖𝑖 = 1) = 𝛼𝛼 + 𝛽𝛽1(𝑀𝑀𝑀𝑀) + 𝛽𝛽𝐶𝐶𝐶𝐶𝑖𝑖 
 
Three matched analytic samples were used for the outcome models. For the math outcomes, we 
created a matched sample using only those students who took at least one math course in their 
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first year (analogous to Table 1). For the English outcomes, we created a matched sample using 
only those students who took at least one English course in their first year (analogous to Table 
2). For the persistence outcome, we included all students who took either a math or English 
course in their first year (analogous to Table 3). 
 
Estimates of coefficients were used to calculate marginal predicted probabilities for MM and 
non-MM students. Predicted probabilities were averaged over cohorts, so the resulting 
probabilities represent average predictions across the 2016/17 through 2018/19 cohorts. 
 
For questions about the multiple measures project, contact Michelle Hodara at 
Michelle.Hodara@educationnorthwest.org. 
 

mailto:Michelle.Hodara@educationnorthwest.org


Assessing multiple measures: 
How have student outcomes changed?

September 25, 2019



Introductions

• Education Northwest Team:
• Michelle Hodara
• Amy Arneson

• Who is here from…?
• Clackamas CC
• Mount Hood CC
• Oregon Coast CC
• Southwestern Oregon CC
• OCCA



Moving toward multiple measures

Longstanding concerns and research call into question the use of 
standardized exams as the sole measure for course placement.

•Multiple studies have found that scores on placement exams are not highly 
correlated with success in initial college-level courses, leading to error in 
student placement.

• Placement errors exist because standardized exams are:
• Too general (fail to distinguish specific student needs)
• Too narrow (do not measure noncognitive factors that may influence college success)

Sources: Barnett & Reddy, 2017; Bailey, Jaggars, & Jenkins, 2015



Multiple measures
A system that combines two or more measures to place students into 

appropriate courses and/or supports.

Pre-college

• High school GPA 
• High school courses taken and 

grades
• Standardized assessments (e.g., 

Smarter Balanced)
• GED

Sources: Hodara, Jaggars, & Karp, 2012; Barnett & Reddy, 2017; Scott-Clayton, 2012; North Carolina 
Community College System, 2015; Sanchez & Buddin, 2016; Lipnevich, MacCann, & Roberts, 2013; 
Duffy, Schott, Beaver, & Park, 2014; Gordon, 1999

From college

• Transcripts from previous colleges
• Placement tests 
• Noncognitive assessments 
• Writing assessments
• Questionnaires/Intake Forms 

• Past work/academic experiences



High school GPA is a stronger predictor 
of college performance than standardized exam 

scores

Source: Hodara & Lewis, 2017

(Hodara, 2015)



Why is high school GPA such a powerful predictor 
of college readiness?

Source: Hodara & Lewis, 2017 based on research from Farrington et al., 2012

Content knowledge Cognitive skills Noncognitive skills

Competencies measured by high school GPA

Competencies measured by standardized exam scores



Research-practice partnership to study multiple 
measures

• The Oregon community colleges have been implementing major changes to 
how they assess incoming students’ college readiness, moving from relying on 
standardized placement exams to a multiple measures process. 

• In this year-long project (September 2018 to July 2019), REL Northwest worked 
side-by-side with community college stakeholders to produce evidence related 
to the effectiveness of multiple measures.



Multiple 
Measures at 
Clackamas 
Community 
College

https://www.clackamas.edu/admissions-financial-aid/getting-started/complete-your-placement-assessment


Multiple 
Measures at 
Mount Hood 
Community 
College

https://mhcc.edu/cpt/


Multiple 
Measures at 
Oregon Coast 
Community 
College

https://www.oregoncoastcc.org/advising/


Multiple 
Measures at 
Southwestern 
Oregon 
Community 
College



Our research used student-level data to examine 
outcomes of students placed using multiple measures 

vs students placed using traditional methods
• Outcomes among all students who enrolled in English and by first English course:

• Passed (A, B, C, or P) first English course
• Enrolled in college English in first year
• Passed college English in first year

• Outcomes among all students who enrolled in math and by first math course:
• Passed (A, B, C, or P) first math course
• Enrolled in college math in first year
• Passed college math in first year

• Persistence to the second term

• Total student enrollment in developmental education and college courses



Our Focus Today

• Outcomes among all students who enrolled in English and by first English course:
• Passed (A, B, C, or P) first English course
• Enrolled in college English in first year
• Passed college English in first year

• Outcomes among all students who enrolled in math and by first math course:
• Passed (A, B, C, or P) first math course
• Enrolled in college math in first year
• Passed college math in first year

• Persistence to the second term

• Total student enrollment in developmental education and college courses



Clackamas CC Analysis Details

• Compares outcomes of 
students who entered in 
2015/16-2018/19 and were 
PASS placed vs traditionally 
placed in their first term
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Southwestern Oregon CC Analysis Details

• Compares outcomes of 
students who entered in 
2015/16-2018/19 who 
were multiple measures 
placed vs traditionally 
placed

174

366

279

338

185

128

0

100

200

300

400

500

600

2016/17 2017/18 2018/19 (Fall only)
MM placed in first year Non-MM placed

Number of SWOCC students in analysis



Mount Hood CC Analysis Details

• Compares outcomes of 
students who entered 
before multiple measures 
(MM) (2016/17) and 
during multiple measures 
(2017/18-2018/19)
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Oregon Coast CC Analysis Details

• Compares outcomes of 
students who entered 
before multiple 
measures (2014/15-
2015/16) and during 
multiple measures 
(2016/17-2018/19)
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In English, students placed using multiple 
measures are doing the same or better than their 

traditionally placed peers across all colleges

• Across all four colleges, compared to their traditionally placed peers:
• A similar proportion of multiple measures placed students passed their first 

English course
• A similar (3 colleges) or higher (1 college) proportion of multiple measures 

placed students enrolled in college English in their first year
• A similar (2 colleges) or higher (2 colleges) proportion of multiple measures 

placed students passed college English in their first year
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Southwestern Oregon Community College
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Mount Hood Community College

73% 71% 68%
75%

66%
74% 73% 70%

77%

66%
71% 73%

67%
72% 69%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

Full sample Pell students Students of color Students aged 17-
24

Students aged 25+

2016/17 Cohort (pre-MM) 2017/18 Cohort (MM year 1) 2018/19 Fall Cohort (MM year 2)

Percentage of students who passed college-level English in first year in college



Oregon Coast Community College
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Reflection Questions

What questions do you have?

What findings stood out?

What are the implications for 
policy and practice?



In math, while students placed using multiple 
measures may not be doing as well in their 

first math courses, a similar or higher 
proportion are passing college math

• Across all four colleges, compared to their traditionally placed peers:
• A similar (1 college) or lower (3 colleges) proportion of multiple measures placed 

students passed their first math course
• A similar (2 colleges) or higher (2 colleges) proportion of multiple measures placed 

students enrolled in college math in their first year
• A similar (2 colleges) or higher (2 colleges) proportion of multiple measures placed 

students passed college math in their first year
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Reflection Questions

What questions do you have?

What findings stood out?

What are the implications for 
policy and practice?



Implications

• In most cases, a higher proportion of students placed using multiple measures 
or in years that multiple measures have been in use are passing college-
level math and English

• In some cases, results are also positive for low-income students and students 
of color and suggest improvements in closing equity gaps

• At some colleges, early persistence is also improving

• Positive outcomes suggest students are being more accurately placed and 
saving time and money as they make progress toward their degree



Does multiple measures directly cause differences in 
outcomes?

• Differences in outcomes could be due to difference in students and/or cohorts

• At two colleges, we used propensity score matching and regression analysis to 
compare outcomes of multiple measures placed students and similar students 
not placed using multiple measures
• For some outcomes, we found significant positive results, suggesting a 

more direct link between multiple measures and outcomes



Reflection Questions

What are the next steps for 
research?

How do you want to continue to 
work together?
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PERSISTENCE: FALL-TO-SPRING AND FALL-TO-FALL, BY STUDENT SUBGROUPS

Note: FTEIC = First-Time-Ever-in-College (new to postsecondary). Non-FTEIC = Non-First-Time-Ever-in-College (prior postsecondary experience).
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ATD Cohort

Female

# Persist
(FA-SP)

% Persist
(FA-SP)

Male

# Persist
(FA-SP)

% Persist
(FA-SP)

Fall 2014
Fall 2015
Fall 2016
Fall 2017 92%

92%
92%
90%

298
250
254
226

87%
94%
93%
89%

252
194
245
190

By Gender: Fall-to-Spring

ATD Cohort

Female

# Persist
(FA-FA)

% Persist
(FA-FA)

Male

# Persist
(FA-FA)

% Persist
(FA-FA)

Fall 2014
Fall 2015
Fall 2016 69%

63%
57%

188
172
143

62%
55%
54%

128
144
116

By Gender: Fall-to-Fall

ATD Cohort

Hispanic

# Persist
(FA-SP)

% Persist
(FA-SP)

MulƟ-Race

# Persist
(FA-SP)

% Persist
(FA-SP)

White

# Persist
(FA-SP)

% Persist
(FA-SP)

Fall 2014
Fall 2015
Fall 2016
Fall 2017 93%

90%
87%
78%

90
46
47
45

84%
94%
94%
93%

37
34
29
26

89%
94%
93%
93%

350
315
351
283

By Race/Ethnicity: Fall-to-Spring

ATD Cohort

Hispanic

# Persist
(FA-FA)

% Persist
(FA-SP)

MulƟ-Race

# Persist
(FA-FA)

% Persist
(FA-SP)

White

# Persist
(FA-FA)

% Persist
(FA-SP)

Fall 2014
Fall 2015
Fall 2016 90%

87%
78%

33
27
28

94%
94%
93%

23
19
16

94%
93%
93%

228
228
185

By Race/Ethnicity: Fall-to-Fall

ATD Cohort

<20

# Persist
(FA-SP)

% Persist
(FA-SP)

20 - 24

# Persist
(FA-SP)

% Persist
(FA-SP)

25 - 34

# Persist
(FA-SP)

% Persist
(FA-SP)

>= 35

# Persist
(FA-SP)

% Persist
(FA-SP)

Fall 2014
Fall 2015
Fall 2016
Fall 2017 90%

94%
93%
91%

429
343
380
312

82%
83%
93%
90%

47
40
56
54

86%
91%
93%
88%

38
31
37
30

92%
100%
87%
75%

36
30
26
21

By Age Group: Fall-to-Spring

ATD Cohort

<20

# Persist
(FA-FA)

% Persist
(FA-FA)

20 - 24

# Persist
(FA-FA)

% Persist
(FA-FA)

25 - 34

# Persist
(FA-FA)

% Persist
(FA-FA)

>= 35

# Persist
(FA-FA)

% Persist
(FA-FA)

Fall 2014
Fall 2015
Fall 2016 65%

60%
57%

237
247
196

58%
50%
55%

28
30
33

76%
55%
56%

26
22
19

83%
57%
39%

25
17
11

By Age Group: Fall-to-Fall

ATD Cohort

FTEIC

# Persist
(FA-SP)

% Persist
(FA-SP)

Non-FTEIC

# Persist
(FA-SP)

% Persist
(FA-SP)

Fall 2014
Fall 2015
Fall 2016
Fall 2017 91%

95%
92%
92%

386
309
319
281

86%
89%
93%
85%

164
135
180
136

By FTEIC Status: Fall-to-Spring

ATD Cohort

FTEIC

# Persist
(FA-FA)

% Persist
(FA-FA)

Non-FTEIC

# Persist
(FA-FA)

% Persist
(FA-FA)

Fall 2014
Fall 2015
Fall 2016 66%

61%
57%

214
209
174

68%
55%
53%

102
107
85

By FTEIC Status: Fall-to-Fall



SIX- AND EIGHT-YEAR COMPLETION AND TRANSFER, BY STUDENT SUBGROUPS

Southwestern Oregon Community College

Page 12

Fall 2012
Female Male

Home CompleƟon + 4-Year Degree

No Home CompleƟon + 4-Year Degree

Associate/Cert CompleƟon at Home Inst.

Associate/Cert CompleƟon at Transfer Inst.

No CompleƟon, SƟll Enrolled at Home Inst.

No CompleƟon, SƟll Enrolled at Transfer Inst.

Dropped Out

Grand Total 100%
294

48%
140

9%
25

4%
13

22%
66

10%
30

7%
20

100%
292

41%
120

7%
20

3%
8

5%
16

25%
74

9%
25

10%
29

By Gender
Student status at the end of the SIXTH year aŌer enrollment

Fall 2010
Female Male

Home CompleƟon + 4-Year Degree

No Home CompleƟon + 4-Year Degree

Associate/Cert CompleƟon at Home Inst.

Associate/Cert CompleƟon at Transfer Inst.

No CompleƟon, SƟll Enrolled at Home Inst.

No CompleƟon, SƟll Enrolled at Transfer Inst.

Dropped Out

Grand Total 100%
287

51%
146

5%
15

1%
3

7%
19

19%
55

11%
33

6%
16

100%
264

45%
119

5%
13

1%
3

6%
17

22%
58

14%
36

7%
18

By Gender
Student status at the end of the EIGHTH year aŌer enrollment

Fall 2012
White Hispanic MulƟ-Race

Home CompleƟon + 4-Year Degree

No Home CompleƟon + 4-Year Degree

Associate/Cert CompleƟon at Home
Inst.
Associate/Cert CompleƟon at Transfer
Inst.
No CompleƟon, SƟll Enrolled at Home
Inst.
No CompleƟon, SƟll Enrolled at
Transfer Inst.

Dropped Out

Grand Total 100%
325

45%
147

6%
21

2%
7

5%
16

24%
79

8%
26

9%
29

100%
34

50%
17

6%
2

6%
2

18%
6

9%
3

12%
4

100%
31

32%
10

10%
3

6%
2

39%
12

10%
3

3%
1

By Race/Ethnicity
Student status at the end of the SIXTH year aŌer enrollment

Fall 2010
White Hispanic MulƟ-Race

Home CompleƟon + 4-Year Degree

No Home CompleƟon + 4-Year Degree

Associate/Cert CompleƟon at Home
Inst.
Associate/Cert CompleƟon at Transfer
Inst.
No CompleƟon, SƟll Enrolled at Home
Inst.
No CompleƟon, SƟll Enrolled at
Transfer Inst.

Dropped Out

Grand Total 100%
304

47%
144

6%
17

1%
4

7%
20

20%
62

12%
37

7%
20

100%
36

47%
17

6%
2

3%
1

11%
4

11%
4

17%
6

6%
2

100%
18

56%
10

17%
3

28%
5

By Race/Ethnicity
Student status at the end of the EIGHTH year aŌer enrollment



SIX- AND EIGHT-YEAR COMPLETION AND TRANSFER, BY STUDENT SUBGROUPS

Note: FTEIC = First-Time-Ever-in-College (new to postsecondary). Non-FTEIC = Non-First-Time-Ever-in-College (prior postsecondary experience).

Southwestern Oregon Community College
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Fall 2012
<20 20 - 24 25 - 34 >= 35

Home CompleƟon + 4-Year
Degree
No Home CompleƟon + 4-Year
Degree
Associate/Cert CompleƟon at
Home Inst.
Associate/Cert CompleƟon at
Transfer Inst.
No CompleƟon, SƟll Enrolled at
Home Inst.
No CompleƟon, SƟll Enrolled at
Transfer Inst.

Dropped Out

Grand Total 100%
70

67%
47

3%
2

7%
5

20%
14

3%
2

100%
56

43%
24

7%
4

4%
2

4%
2

27%
15

13%
7

4%
2

100%
82

45%
37

7%
6

2%
2

9%
7

20%
16

9%
7

9%
7

100%
379

40%
152

9%
33

1%
4

4%
15

25%
96

10%
39

11%
40

By Age
Student status at the end of the SIXTH year aŌer enrollment

Fall 2010
<20 20 - 24 25 - 34 >= 35

Home CompleƟon + 4-Year
Degree
No Home CompleƟon + 4-Year
Degree
Associate/Cert CompleƟon at
Home Inst.
Associate/Cert CompleƟon at
Transfer Inst.
No CompleƟon, SƟll Enrolled at
Home Inst.
No CompleƟon, SƟll Enrolled at
Transfer Inst.

Dropped Out

Grand Total 100%
53

53%
28

2%
1

4%
2

21%
11

15%
8

6%
3

100%
76

49%
37

3%
2

1%
1

8%
6

26%
20

9%
7

4%
3

100%
75

55%
41

5%
4

3%
2

4%
3

12%
9

16%
12

5%
4

100%
370

46%
172

6%
23

1%
3

7%
27

21%
76

12%
45

6%
24

By Age
Student status at the end of the EIGHTH year aŌer enrollment

Fall 2012
FTEIC Non-FTEIC

Home CompleƟon + 4-Year Degree

No Home CompleƟon + 4-Year Degree

Associate/Cert CompleƟon at Home Inst.

Associate/Cert CompleƟon at Transfer Inst.

No CompleƟon, SƟll Enrolled at Home Inst.

No CompleƟon, SƟll Enrolled at Transfer Inst.

Dropped Out

Grand Total 100%
180

36%
64

9%
16

9%
17

26%
47

11%
19

9%
17

100%
407

48%
196

7%
29

2%
8

3%
12

23%
94

9%
36

8%
32

By FTEIC Status
Student status at the end of the SIXTH year aŌer enrollment

Fall 2010
FTEIC Non-FTEIC

Home CompleƟon + 4-Year Degree

No Home CompleƟon + 4-Year Degree

Associate/Cert CompleƟon at Home Inst.

Associate/Cert CompleƟon at Transfer Inst.

No CompleƟon, SƟll Enrolled at Home Inst.

No CompleƟon, SƟll Enrolled at Transfer Inst.

Dropped Out

Grand Total 100%
158

40%
63

6%
10

2%
3

9%
14

19%
30

19%
30

5%
8

100%
416

52%
215

5%
20

1%
3

6%
24

21%
86

10%
42

6%
26

By FTEIC Status
Student status at the end of the EIGHTH year aŌer enrollment



STUDENTS' HIGHEST DEGREE ATTAINMENT AT THE END OF SIX AND EIGHT YEARS

Note: FTEIC = First-Time-Ever-in-College (new to postsecondary). Non-FTEIC = Non-First-Time-Ever-in-College (prior postsecondary experience).

Southwestern Oregon Community College

Page 14

Fall 2010 Fall 2012

Completed a Bachelor's Degree

Completed an Associate Degree

Completed a CerƟficate

SƟll Enrolled

Not Enrolled Anywhere

Grand Total 100%
587

44%
260

9%
53

6%
35

23%
135

18%
104

100%
574

49%
283

9%
52

3%
15

25%
142

14%
82

Student status at the end of the SIXTH year aŌer enrollment

Fall 2010

Completed a Bachelor's Degree

Completed an Associate Degree

Completed a CerƟficate

SƟll Enrolled

Not Enrolled Anywhere

Grand Total 100%
574

48%
278

6%
36

2%
14

24%
140

18%
106

Student status at the end of the EIGHTH year aŌer enrollment

Fall 2012
Female Male

Completed a Bachelor's Degree

Completed an Associate Degree

Completed a CerƟficate

SƟll Enrolled

Not Enrolled Anywhere

Grand Total 100%
294

48%
140

9%
25

7%
22

19%
57

17%
50

100%
292

41%
120

10%
28

4%
12

27%
78

18%
54

By Gender
Student status at the end of the SIXTH year aŌer enrollment

Fall 2010
Female Male

Completed a Bachelor's Degree

Completed an Associate Degree

Completed a CerƟficate

SƟll Enrolled

Not Enrolled Anywhere

Grand Total 100%
287

51%
146

6%
18

3%
10

22%
64

17%
49

100%
264

45%
119

6%
16

1%
3

27%
72

20%
54

By Gender
Student status at the end of the EIGHTH year aŌer enrollment

Fall 2012
<20 20 - 24 25 - 34 >= 35

Completed a Bachelor's Degree

Completed an Associate Degree

Completed a CerƟficate

SƟll Enrolled

Not Enrolled Anywhere

Grand Total 100%
70

67%
47

3%
2

13%
9

14%
10

3%
2

100%
56

43%
24

11%
6

7%
4

23%
13

16%
9

100%
82

45%
37

10%
8

5%
4

23%
19

17%
14

100%
379

40%
152

10%
37

5%
18

25%
93

21%
79

By Age
Student status at the end of the SIXTH year aŌer enrollment

Fall 2010
<20 20 - 24 25 - 34 >= 35

Completed a Bachelor's Degree

Completed an Associate Degree

Completed a CerƟficate

SƟll Enrolled

Not Enrolled Anywhere

Grand Total 100%
53

53%
28

2%
1

2%
1

23%
12

21%
11

100%
76

49%
37

4%
3

7%
5

28%
21

13%
10

100%
75

55%
41

8%
6

3%
2

13%
10

21%
16

100%
370

46%
172

7%
26

2%
6

26%
97

19%
69

By Age
Student status at the end of the EIGHTH year aŌer enrollment

Fall 2012
FTEIC Non-FTEIC

Completed a Bachelor's Degree

Completed an Associate Degree

Completed a CerƟficate

SƟll Enrolled

Not Enrolled Anywhere

Grand Total 100%
180

36%
64

9%
16

7%
12

29%
52

20%
36

100%
407

48%
196

9%
37

6%
23

20%
83

17%
68

By FTEIC Status
Student status at the end of the SIXTH year aŌer enrollment

Fall 2010
FTEIC Non-FTEIC

Completed a Bachelor's Degree

Completed an Associate Degree

Completed a CerƟficate

SƟll Enrolled

Not Enrolled Anywhere

Grand Total 100%
158

40%
63

8%
13

3%
4

25%
40

24%
38

100%
416

52%
215

6%
23

2%
10

24%
100

16%
68

By FTEIC Status
Student status at the end of the EIGHTH year aŌer enrollment



STUDENT STATUS AT THE END OF THE FOURTH YEAR AFTER INITIAL ENROLLMENT
Fall 2013 Cohort, First-Time-Ever-in College Students

Southwestern Oregon Community College

By Gender

By Race/Ethnicity

Overall

By Age Group

Page 15

Fall 2014

Completed and Transferred to 4-Year Inst.

Completed, Did Not Transfer

Did Not Complete, Transferred to 4-Year Inst.

Transferred to 2-Year Inst.

SƟll Enrolled at Home Inst.

Dropped Out

Grand Total 100%
306

25%
75

2%
7

13%
41

21%
65

22%
68

16%
50

Fall 2014
Female Male

Completed and Transferred to 4-Year Inst.

Completed, Did Not Transfer

Did Not Complete, Transferred to 4-Year Inst.

Transferred to 2-Year Inst.

SƟll Enrolled at Home Inst.

Dropped Out

Grand Total 100%
132

27%
35

3%
4

14%
18

19%
25

23%
31

14%
19

100%
173

23%
39

2%
3

13%
23

23%
40

21%
37

18%
31

Fall 2014
White Hispanic MulƟ-Race

Completed and Transferred to
4-Year Inst.

Completed, Did Not Transfer

Did Not Complete, Transferred to
4-Year Inst.

Transferred to 2-Year Inst.

SƟll Enrolled at Home Inst.

Dropped Out

Grand Total 100%
191

23%
44

2%
4

9%
18

21%
41

26%
50

18%
34

100%
44

23%
10

2%
1

27%
12

18%
8

11%
5

18%
8

100%
18

39%
7

6%
1

22%
4

17%
3

6%
1

11%
2

Fall 2014
<20 20 - 24 25 - 34 >= 35

Completed and Transferred to
4-Year Inst.

Completed, Did Not Transfer

Did Not Complete, Transferred
to 4-Year Inst.

Transferred to 2-Year Inst.

SƟll Enrolled at Home Inst.

Dropped Out

Grand Total 100%
11

36%
4

9%
1

36%
4

18%
2

100%
14

36%
5

7%
1

7%
1

36%
5

14%
2

100%
22

41%
9

5%
1

5%
1

9%
2

36%
8

5%
1

100%
259

22%
57

2%
5

15%
39

24%
62

20%
51

17%
45



Data Source
The information contained in this report originates from student enrollment data submitted to the National Student Clearinghouse (NSC). For more
information about NSC, please visit http://www.nationalstudentclearinghouse.com.

Student Cohorts
Student cohorts in this report are defined as credential-seeking students, both full-time and part-time, who first enrolled at an ATD college in the fall
semester. For example, the Fall 2017 cohort students are those who first enrolled at an ATD college between August 1, 2017 and September 30, 2017.

Due to the limitation that the degree-seeking indicator in the NSC data file is not consistently populated by colleges, ATD uses a proxy to define
students’ degree-seeking behavior through their enrollment history, which is also in alignment with the approach adopted by American Association of
Community College’s Voluntary Framework of Accountability (AACC’s VFA). AACC defines degree-seeking as completing 12 credits in the first two
years after initial enrollment. Accordingly, ATD includes students who completed 15 FTE weeks of enrollment (approximately 12 credit hours) in their
first two years of enrollment (8 FTE weeks in the first year for the most recent cohort). For more details, please refer to "Weeks of Full-Time Equivalent
(FTE) Enrollment" (below).

Detailed outcome information for five- and seven-year completion is not included in this report. With four-, six-, and eight-year completion metrics
already provided for multiple cohorts, these additional completion times are not critical to understanding overall trends.

Top 3 Student Race/Ethnicity Groups
Outcome comparisons are provided for the three race/ethnicity groups with the largest student populations, as calculated from the subpopulation of
students with known race/ethnicity in the most recent cohort (i.e., Fall 2017). Please note that these groups are ordered from largest to smallest in size
in the report.

Persistence Fall-to-Spring
The student persisted at the home institution from the fall semester of first enrollment to the following spring semester, defined as either (a) having an
enrollment record with at least one day of enrollment in the spring semester (January 1 to May 15) of the following calendar year, or (b) having
completed a credential by that time.

Persistence Fall-to-Fall
The student persisted at the home institution from the fall semester of first enrollment to the following fall semester, defined as either (a) having an
enrollment record with at least one day of enrollment in the fall semester (August 1 to December 31) in the following year, or (b) having completed a
credential by that time.

Weeks of Full-Time Equivalent (FTE) Enrollment
The National Student Clearinghouse currently does not collect credit information (e.g., number of credits completed each semester) in the student
enrollment data. Based on the number of days of enrollment and student participation status, NSC reports weeks of FTE enrollment. This measure is
used as a proxy for course credits in this report.

Weeks of FTE enrollment is calculated by the number of days of enrollment (D) weighted by student’s participation status (S) in a given period of time:
(D*S)/7, where D equals a number of days a record spans (calculated as the difference between term begin date and term end date), and S equals a
factor representing the enrollment status:

• Full Time (F) = 1.00
• Three Quarter Time (Q) = 0.75
• Half Time (H) = 0.50
• Less Than Half Time (L) = 0.25

The F, Q, H, and L statuses are indicated by the colleges as they submit student enrollment data to NSC.

At most community colleges, a semester is approximately 15 weeks and 12 credits are required for full-time enrollment. AACC’s VFA defines
degree-seeking students as those who have completed 12 credits in their first two years of enrollment. For the purpose of this report, degree-seeking is
measured as completion of 15 weeks of FTE enrollment in the first two years after initial enrollment. For the most recent student cohort for which only
one year of data is available, completion of 8 weeks of FTE enrollment in the first year is used as an indicator of degree-seeking.

Comparison to Prior Versions of the Report
This current version (2019) features cohorts and outcomes calculated in the same fashion as in the 2018 version, as confirmed by NSC. You may notice
minor variations in cohort sizes for older cohorts, due to the dynamic nature of NSC data collection. Outcomes for these students can also change due
to continuous updates of student information as submitted from institutions nationwide.

However, you will notice the largest difference in the Fall 2016 cohort. As of the 2018 report, students in this cohort only had a single year of outcomes
available and degree-seeking was defined as having completed 8 weeks of FTE enrollment in one year. With an additional year of outcomes now present,
degree-seeking for this cohort is now calculated as 15 weeks of FTE enrollment in two years. This updated information will naturally yield an updated
cohort size.
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Home
The ATD institution associated with a student as the place of enrollment at the time of cohort assignment—the institution named on the cover of this
report. This term is used throughout the report alongside completion to indicate an activity that took place at this “original” institution.

Completion
The student received a certificate, associate’s degree, or any other credential/award by the end of the specified reporting period (on or before
August 14th of the reporting period). The credential reflects one received at the home institution unless otherwise specified in the category name
(e.g., Associate/Certificate Completion at Transfer Institution).

Transfer
The student had at least one enrollment record at a four-year institution or two-year institution other than the originating institution by the end of the
reporting period.

Still Enrolled
The student had at least one day of enrollment at a postsecondary institution in the last year of the reporting period.

Dropped Out
The student had not completed a credential or transferred to another institution, and had no enrollment record at any institution in the last year of
the reporting period.

Disaggregated Data
This report presents student outcome data disaggregated by gender, race/ethnicity, age group, and FTEIC status. Data are not disaggregated by Pell
status, remedial course enrollment, veteran status, or citizenship status due to the extremely low submission rate of those indicators.

Disaggregated data by race/ethnicity are not presented if less than 50% of a student cohort’s race/ethnicity is reported (40% for cohorts prior to
Fall 2012).

First-Time-Ever-in-College (FTEIC)
The student has no higher education history prior to the first fall enrollment reported in this report. Students who enter only with dual enrollment
credit are also included in this category.

ATD Benchmark
ATD benchmarks are calculated as the average outcomes of all cohort students enrolled at ATD network colleges in the dataset.

State/Regional Benchmark
State benchmarks are calculated as the average outcomes of all ATD colleges in the state where the reporting ATD college is located. If there are
fewer than five ATD colleges in the state, a regional benchmark is provided.

ATD follows the region assignment by the U.S. Department of Education:

New England: CT ME MA NH RI VT
Mid East: DE DC MD NJ NY PA
Great Lakes: IL IN MI OH WI
Plains: IA KS MN MO NE ND SD

Southeast: AL AR FL GA KY LA MS NC SC TN VA WV
Southwest: AZ NM OK TX

Rocky Mountains: CO ID MT UT WY
Far West: AK CA HI NV OR WA

In 2018-19, there were fewer than five ATD colleges in the Rocky Mountains region. Therefore, colleges in this region are included with Plains for
benchmarking purposes.
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Three Years After
Enrollment

Fall 2014 Fall 2015

Completed, Did Not Transfer

Completed and Transferred to 4-Year Institution

Completed and Transferred to 2-Year Institution

Did Not Complete and Transferred to 4-Year Institution

Did Not Complete and Transferred to 2-Year Institution

Still Enrolled at Home Inst.

Dropped Out

Grand Total 539

129

64

77

89

9

57

114

466

90

37

80

84

3

59

113

Four Years After
Enrollment

Fall 2014

466

96

13

67

100

5

81

104

Six Years After
Enrollment

Fall 2010 Fall 2012

Earned a Bachelor's or Higher Degree from Home Inst.

Earned an Associate Degree from Home Inst. and Bachelor's or Higher Degree from a Transfer Inst.

Earned an Certificate from Home Inst. and Bachelor's or Higher Degree from a Transfer Inst.

No Award from Home Inst. but Earned a Bachelor's or Higher Degree from a Transfer Inst.

Earned an Associate Degree from Home Inst., No Higher Degree from a Transfer Inst.

Earned a Certificate from Home Inst. and an Associate Degree from a Transfer Inst.

No Award from Home Inst. But Earned an Associate Degree from a Transfer Inst.

Earned a Certificate from Home Inst., No Higher Degree from a Transfer Inst.

No Award from Home Inst. But Earned a Certificate from a Transfer Inst.

No Award but Still Enrolled at Home Inst.

No Award but Still Enrolled at a Transfer Inst.

No Award and Not Enrolled Anywhere

Grand Total 587

260

45

8

5

30

22

2

111

55

49

574

283

45

7

5

10

29

113

58

24

Additional Data on Student Status
More detailed student completion and transfer data are presented in the table below, for colleges that are interested in regrouping such data.

Eight Years After
Enrollment

Fall 2010

574

278

30

6

5

9

33

107

72

34

Questions
For questions about the data or student outcome calculation, please e-mail data@achievingthedream.org.
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2014 2015 2016 2017

Passing

NonPassing

Grand Total 100.0%

19.3%

80.7%

100.0%

17.9%

82.1%

100.0%

16.7%

83.3%

100.0%

18.0%

82.0%

Course Pass Rates

2014 2015 2016 2017

0% 20% 40% 60% 80% 100%0% 20% 40% 60% 80% 100%0% 20% 40% 60% 80% 100%0% 20% 40% 60% 80% 100%

In District

Border States

International

Out District In
State

Out of State

Undisclosed

Year
Multiple values

HS Student Status
N

Grade Status
Multiple values

Term
All

Degree Code
Multiple values

Program Type
All

Reimbursement Code
Multiple values

Athletic Sport
All

Pell Student
All

Cohort
Multiple values

2014 2015 2016 2017

0% 20% 40% 60% 80% 100%0% 20% 40% 60% 80% 100%0% 20% 40% 60% 80% 100%0% 20% 40% 60% 80% 100%

Coos

Curry

Online

2014 2015 2016 2017

0% 20% 40% 60% 80% 100%0% 20% 40% 60% 80% 100%0% 20% 40% 60% 80% 100%0% 20% 40% 60% 80% 100%

American
Indian or
Alaska Native

Asian

Black or
African
American

Hispanics of
any race

Native
Hawaiian or
Other Pacific
Islander

Two or more
races

White

Nonresident
Alien

Undisclosed

Location
All

Default data excludes High School Accelerated LearningData default represents all credit courses within Lower Division Collegiate, CTE and Developmental areas.  Excludes "Audit" and Non-Graded Courses.

2014 2015 2016 2017

0% 20% 40% 60% 80% 100%0% 20% 40% 60% 80% 100%0% 20% 40% 60% 80% 100%0% 20% 40% 60% 80% 100%

Female

Male

Undisclosed

2014 2015 2016 2017

0% 20% 40% 60% 80%100%0% 20% 40% 60% 80%100%0% 20% 40% 60% 80%100%0% 20% 40% 60% 80%100%

Pell

Female

Male

Non Pell

Female

Male

Undisclosed

Passing
2014 2015 2016 2017

NonPassing
2014 2015 2016 2017

American
Indian or
Alaska Native

Asian

Black or
African
American

Hispanics of
any race

Native
Hawaiian or
Other Pacific
Islander

Two or more
races

White

Nonresident
Alien

Undisclosed 84.55%

85.29%

81.17%

74.67%

77.50%

80.84%

66.93%

88.54%

79.04%

87.25%

83.46%

82.68%

78.09%

72.16%

79.09%

72.70%

88.75%

84.68%

87.23%

86.08%

84.31%

77.98%

80.00%

80.57%

73.30%

84.76%

79.35%

82.75%

93.18%

82.76%

79.65%

75.00%

79.75%

68.34%

87.50%

80.09%

15.45%

14.71%

18.83%

25.33%

22.50%

19.16%

33.07%

11.46%

20.96%

12.75%

16.54%

17.32%

21.91%

27.84%

20.91%

27.30%

11.25%

15.32%

12.77%

13.92%

15.69%

22.02%

20.00%

19.43%

26.70%

15.24%

20.65%

17.25%

6.82%

17.24%

20.35%

25.00%

20.25%

31.66%

12.50%

19.91%

Passing
2014 2015 2016 2017

NonPassing
2014 2015 2016 2017

In District

Border States

International

Out District In
State

Out of State

Undisclosed 66.67%

81.88%

83.35%

87.29%

81.83%

79.52%

80.00%

84.00%

82.95%

84.67%

84.97%

80.72%

83.72%

85.12%

82.62%

83.27%

82.58%

83.58%

81.04%

94.53%

85.46%

80.81%

33.33%

18.12%

16.65%

12.71%

18.17%

20.48%

20.00%

16.00%

17.05%

15.33%

15.03%

19.28%

16.28%

14.88%

17.38%

16.73%

17.42%

16.42%

18.96%

5.47%

14.54%

19.19%

Passing
2014 2015 2016 2017

NonPassing
2014 2015 2016 2017

Female

Male

Undisclosed 100.00%

80.14%

81.15%

79.68%

84.02%

81.27%

85.03%

79.49%

83.96%

19.86%

18.85%

20.32%

15.98%

18.73%

14.97%

20.51%

16.04%

Passing
2014 2015 2016 2017

NonPassing
2014 2015 2016 2017

Pell
Female

Male

Non Pell

Female

Male

Undisclosed

80.14%

79.58%

79.10%

83.45%

81.64%

83.45%

78.70%

83.18%

19.86%

20.42%

20.90%

16.55%

18.36%

16.55%

21.30%

16.82%

100.00%

80.14%

82.99%

80.11%

84.58%

80.98%

86.70%

80.23%

85.05%

19.86%

17.01%

19.89%

15.42%

19.02%

13.30%

19.77%

14.95%

Passing NonPassingPassing = A, B, C, P/S, IB, IC             Non Passing = D, F, NP/U, ID, IF, Withdrawals and Changed to Audit

Southwestern is an Equal Opportunity Educator and EmployerQuestions: Contact ir@socc.edu



~85% of students indicated they received 
prompt written or oral feedback from 

instructors on performance

47%
Understand 

Total Cost to 
Complete

39%
 

51%
Setting Clear 

Academic Goals 
with Advisor 

Students Need 
an Effective Path to College 
Readiness and Completion

Southwestern is an Equal Opportunity Educator and Employer

SENSE Survey
Results Fall 2018

Student Engagement...
Are you surprised by how 

students responded?

Contact:  ir@socc.eduPrinted:  09/05/19  

Academic 
Skills and 

Preparation to 
Succeed



Connecting Our Mission 
to Planning and Student Success

Now You Know ... What students said

Plan for Success:  Core Themes - LA: Learning and Achievement; A: Access

Support Student Success

Student Learning & Achievement

" I would like to say it is hard to get in to 
classes in they are all offered in the same 
time block between 9 am to 12 Noon. I am 
also disappointed that only two to four 
business classes are being done in a 
classroom each term."
 Learning Outcomes Assessment

Graduation & Success Rates
 
 
 

LakerConnect - Early Alert System for Faculty & Advisors
EXi - Interactive Degree Planning for Students & Advisors
Provide Timely Feedback
 
 

Strategic Plan Projects 2017-2020 
Guided Pathways Program Mapping
Guided Pathways Intake Advising
Student Learning Outcomes Assessment
 

"A couple of my teachers are great. They really 
communicate with me and email me if I need help.  A 
couple teachers do not respond very quickly and, when I 
am taking an online class, it can hinder getting an 
assignment getting done if I needed clarification of how to 
proceed with the assignment."

"This college has exceeded my expectations incredibly. I have 
received a ton of help regarding my career path and it has paid 
off incredibly. I would like to thank all of the Fire Science and 
paramedic faculty for their work in ensuring student success."

75%
Day Courses Start 
Between 9 and 1



Percentages of new community 
college students who complete an 
associate degree or certificate, or 

transfer to a university within 4 years
Oregon Snapshot Data

Southwestern Shines
Community College Leader

 2017-18

63%
2.3

3.3

Southwestern

Oregon
Community

College
Average

Southwestern Achievement 

48%
Oregon Community College Average

Longer time to completion, as 
measured in years, increases costs 

to students

Southwestern has the lowest 
time to completion among all 
Oregon Community Colleges

  Source Data Links:  Red Wording      Southwestern is an Equal Opportunity Educator and Employer   
Printed: 6/04/2019                   Questions?  ir@socc.edu

#1 Among All Oregon 
Community Colleges

1

1

1
Oregon Statewide Higher Education Snapshots1

https://www.oregon.gov/highered/research/Pages/snapshots.aspx
https://www.oregon.gov/highered/research/Documents/Snapshots/SWOCC-Snapshot.pdf
https://www.oregon.gov/highered/research/Pages/snapshots.aspx


31

34

14

23

32

53

69

66

86

77

68

47

Gender

Age	Group

Time	of	Day
Attending

Enroll	Status

Transfer	Status

Course	Delivery
Method

We	asked	.	.	.	students	
answered	

Student
				Satisfaction
									Inventory

Students	are	Very	Satisfied/Satisfied	With	.	.	.

85%	+	indicated	very	important	or	
important			AND	
75%	+	were	very	satisfied	or	satisfied
with	the	following	services:
1.	myLakerLink	enrollment	services
2.	Helpful	Student	First	Stop	Center	
3.	Tutoring	service	availability

Southwestern	Oregon	Community	College	is	an	Equal	
Opportunity	Educator	and	Employer

1.		Timely	instructor/academic	feedback
2.		Quality	of	instruction
3.		Advising	transfer	information

1.	Timely	financial	award	notification
2.	Identify	resources	to	fund	education
3.	Tuition	paid	is	worthwhile	investment

1.		Register	without	conflicts
2.		Availability	of	courses	each	term
3.		Whom	to	contact	about	programs	
and	services	and	ongoing	feedback

Students	Answered	Highly	
Important	with	Low	Satisfaction...

Not	so	Satisfied	With....

When	faculty	and	staff	focus	on	enhancing	the	student	learning	and	service	environments,	
improvements	made	can	influence	student	learning,	engagement,	and	retention.

Timely Identify Tuition
0

50

100

60%						or	less
														on	each

Feedback

Quality

Advising

0 25 50 75

			College	Costs	&	Assistance

52%

62%

66%

Survey	administered	in	spring	2017	to	degree-seeking	students	enrolled	in	6	+	
credits	(22%	response	rate	-	257	responded	out	of	1194	surveys	sent).		The	survey	is	
a	Ruffalo	Noel	Levitz	product.
	

50%
63%57%

Important	and	Satisfied

		Program	and	Course	Access

Satisfaction	Ratings:		Percentage	Reporting	Very	Satisfied	or	Satisfied

				Feedback	and	Support

Female

24	and	under

Plan	Transfer

Daytime

Face-Face

Full	Time

Online/Hybrid/Combo

My	instructor	hasn't	
emailed	me	back???

% %

%%

%

% %

%

%

%

%

%

D
e
m
o
g
r
a
p
h
i
c
s

Contact	ir@socc.edu	for	more	information.			Survey	funded	by	Title	III	grant	funds.	

				Printed:		8/24/2017

https://www.ruffalonl.com/
http://ir@socc.edu/


 
 

 
 

 
 
 

 

 
 

 
 

 

 
 

Student Satisfaction ....


Are you surprised by how


students responded?



75% or more of students are satisfied with the
	
first-stop services, tutoring availability and
	

feel welcome at Southwestern!
	

Students Expect

Access to Program &

Support Services
	

Student Satisfaction
	
Inventory (SSI)
	

Results Spring 2018
	
Paid for by Title III Funds 

51% 
Helpfulness of 
New Student 
Orientation 

56% 
Who to contact 
about program & 
services; identify 

financial 
resources 

50% 
Timeliness 
of Financial 
Aid Awards 

Printed: 08/21/18 Southwestern is an Equal Opportunity Educator and Employer Contact: ir@socc.edu
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Connecting Our Mission

to Planning and Student Success



Plan for Success: Core Themes - LA: Learning and Achievement; A: Access



Strategic Plan Projects 2017-2020 
Guided Pathways Program Mapping 51% 
Guided Pathways Intake Advising Satisfied with ongoing feedback about their 
Student Learning Outcomes Assessment progress toward their academic goals 

68% or less Support Student Success 
Satisfied with 

LakerConnect - Early Alert System for Faculty & AdvisorsAcademic Advising Services 
EXi - Interactive Degree Planning for Students & Advisorsand Support 
Timely Financial Aid and Academic Progress Information 

" I like the campus. I do think advisors need 
to be a little bit more informed on programs.""I love attending locally and seeing familiar faces
�

coming to school. Financially I'm trying to figure out
�
how to obtain my degree without access to
�
financial aide because earning a degree will help my Student Learning & Achievement

family in the long run in obtaining financial stability.
�

Learning Outcomes AssessmentGetting knowledge about how to obtain another 
Graduation & Success Ratesmeans of going to college is vital and it seems
�

those resources are extremely hard to come by."
�

"More than anything I appreciate the fact that faculty and staff have 
all been super supportive and they show that they believe in the 

students of Southwestern!" 

Now You Know ... What Students Said
	



 
 

 

 

 

 

 
 

 

~75% of students are satisfied with access 
to faculty outside of the classroom and 

feel welcome at Southwestern! 

53% 
Quality of Class 
Instruction 

52% 
Faculty Timely 

Feedback 

50% 
Access to 
Courses 

Students Expect
Access to Quality Learning 

Student Satisfaction 
Inventory (SSI) 

Results Spring 2018 

Student Satisfaction .... 
Are you surprised by how

students responded? 

Paid for by Title III Funds 

Printed: 07/19/18 Southwestern is an Equal Opportunity Educator and Employer Contact: ir@socc.edu
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Plan for Success: Core Themes - LA: Learning and Achievement; A: Access



Strategic Plan Projects 2017-2020 
Guided Pathways Program Mapping 27% 
Guided Pathways Intake Advising of LakerConnect messages resulted in direct student contactStudent Learning Outcomes Assessment 

Support Student Success 
LakerConnect - Early Alert System for Faculty & Advisors 
EXi - Interactive Degree Planning for Students & Advisors 
Timely Faculty and Advisor Feedback 

75% 
Day Courses Start 
Between 9 and 1		 "A couple of my teachers are great. They really 

communicate with me and email me if I need help. A 
couple teachers do not respond very quickly and, when I

" I would like to say it is hard to get in to	� am taking an online class, it can hinder getting an
classes in they are all offered in the same	� assignment getting done if I needed clarification of how to
time block between 9 am to 12 Noon. I am	� proceed with the assignment."
also disappointed that only two to four 
business classes are being done in a 
classroom each term." Student Learning & Achievement 

Learning Outcomes Assessment 
Graduation & Success Rates 

"This college has exceeded my expectations incredibly. I have 
received a ton of help regarding my career path and it has paid 
off incredibly. I would like to thank all of the Fire Science and
�
paramedic faculty for their work in ensuring student success."
�

Now You Know ... What Students Said
	



 
 

 

 

 

 

 
 

 

~75% of students are satisfied with access 
to faculty outside of the classroom and 

feel welcome at Southwestern! 

53% 
Quality of Class 
Instruction 

52% 
Faculty Timely 

Feedback 

50% 
Access to 
Courses 

Students Expect
Access to Quality Learning 

Student Satisfaction 
Inventory (SSI) 

Results Spring 2018 

Student Satisfaction .... 
Are you surprised by how

students responded? 

Paid for by Title III Funds 

Printed: 07/19/18 Southwestern is an Equal Opportunity Educator and Employer Contact: ir@socc.edu
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Plan for Success: Core Themes - LA: Learning and Achievement; A: Access



Strategic Plan Projects 2017-2020 
Guided Pathways Program Mapping 27% 
Guided Pathways Intake Advising of LakerConnect messages resulted in direct student contactStudent Learning Outcomes Assessment 

Support Student Success 
LakerConnect - Early Alert System for Faculty & Advisors 
EXi - Interactive Degree Planning for Students & Advisors 
Timely Faculty and Advisor Feedback 

75% 
Day Courses Start 
Between 9 and 1		 "A couple of my teachers are great. They really 

communicate with me and email me if I need help. A 
couple teachers do not respond very quickly and, when I

" I would like to say it is hard to get in to	� am taking an online class, it can hinder getting an
classes in they are all offered in the same	� assignment getting done if I needed clarification of how to
time block between 9 am to 12 Noon. I am	� proceed with the assignment."
also disappointed that only two to four 
business classes are being done in a 
classroom each term." Student Learning & Achievement 

Learning Outcomes Assessment 
Graduation & Success Rates 

"This college has exceeded my expectations incredibly. I have 
received a ton of help regarding my career path and it has paid 
off incredibly. I would like to thank all of the Fire Science and
�
paramedic faculty for their work in ensuring student success."
�

Now You Know ... What Students Said
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Are you surprised by how


students responded?



75% or more of students are satisfied with the
	
first-stop services, tutoring availability and
	

feel welcome at Southwestern!
	

Students Expect

Access to Program &

Support Services
	

Student Satisfaction
	
Inventory (SSI)
	

Results Spring 2018
	
Paid for by Title III Funds 

51% 
Helpfulness of 
New Student 
Orientation 

56% 
Who to contact 
about program & 
services; identify 

financial 
resources 

50% 
Timeliness 
of Financial 
Aid Awards 

Printed: 08/21/18 Southwestern is an Equal Opportunity Educator and Employer Contact: ir@socc.edu
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Connecting Our Mission

to Planning and Student Success



Plan for Success: Core Themes - LA: Learning and Achievement; A: Access



Strategic Plan Projects 2017-2020 
Guided Pathways Program Mapping 51% 
Guided Pathways Intake Advising Satisfied with ongoing feedback about their 
Student Learning Outcomes Assessment progress toward their academic goals 

68% or less Support Student Success 
Satisfied with 

LakerConnect - Early Alert System for Faculty & AdvisorsAcademic Advising Services 
EXi - Interactive Degree Planning for Students & Advisorsand Support 
Timely Financial Aid and Academic Progress Information 

" I like the campus. I do think advisors need 
to be a little bit more informed on programs.""I love attending locally and seeing familiar faces
�

coming to school. Financially I'm trying to figure out
�
how to obtain my degree without access to
�
financial aide because earning a degree will help my Student Learning & Achievement

family in the long run in obtaining financial stability.
�

Learning Outcomes AssessmentGetting knowledge about how to obtain another 
Graduation & Success Ratesmeans of going to college is vital and it seems
�

those resources are extremely hard to come by."
�

"More than anything I appreciate the fact that faculty and staff have 
all been super supportive and they show that they believe in the 

students of Southwestern!" 

Now You Know ... What Students Said
	



31

34

14

23

32

53

69

66

86

77

68

47

Gender

Age	Group

Time	of	Day
Attending

Enroll	Status

Transfer	Status

Course	Delivery
Method

We	asked	.	.	.	students	
answered	

Student
				Satisfaction
									Inventory

Students	are	Very	Satisfied/Satisfied	With	.	.	.

85%	+	indicated	very	important	or	
important			AND	
75%	+	were	very	satisfied	or	satisfied
with	the	following	services:
1.	myLakerLink	enrollment	services
2.	Helpful	Student	First	Stop	Center	
3.	Tutoring	service	availability

Southwestern	Oregon	Community	College	is	an	Equal	
Opportunity	Educator	and	Employer

1.		Timely	instructor/academic	feedback
2.		Quality	of	instruction
3.		Advising	transfer	information

1.	Timely	financial	award	notification
2.	Identify	resources	to	fund	education
3.	Tuition	paid	is	worthwhile	investment

1.		Register	without	conflicts
2.		Availability	of	courses	each	term
3.		Whom	to	contact	about	programs	
and	services	and	ongoing	feedback

Students	Answered	Highly	
Important	with	Low	Satisfaction...

Not	so	Satisfied	With....

When	faculty	and	staff	focus	on	enhancing	the	student	learning	and	service	environments,	
improvements	made	can	influence	student	learning,	engagement,	and	retention.

Timely Identify Tuition
0

50

100

60%						or	less
														on	each

Feedback

Quality

Advising

0 25 50 75

			College	Costs	&	Assistance

52%

62%

66%

Survey	administered	in	spring	2017	to	degree-seeking	students	enrolled	in	6	+	
credits	(22%	response	rate	-	257	responded	out	of	1194	surveys	sent).		The	survey	is	
a	Ruffalo	Noel	Levitz	product.
	

50%
63%57%

Important	and	Satisfied

		Program	and	Course	Access

Satisfaction	Ratings:		Percentage	Reporting	Very	Satisfied	or	Satisfied

				Feedback	and	Support

Female

24	and	under

Plan	Transfer

Daytime

Face-Face

Full	Time

Online/Hybrid/Combo

My	instructor	hasn't	
emailed	me	back???

% %

%%

%

% %

%

%

%

%

%

D
e
m
o
g
r
a
p
h
i
c
s

Contact	ir@socc.edu	for	more	information.			Survey	funded	by	Title	III	grant	funds.	

				Printed:		8/24/2017

https://www.ruffalonl.com/
http://ir@socc.edu/


2004
 

Student Achievement 15 Years Later

12% 41%

41% 63%

GRADUATION 
RATE

GRADUATION AND 
TRANSFER RATE

Southwestern is an Equal Opportunity Educator and Employer

2019



 Student Success 
Reaches

New Heights

Student Success 
 Fall 2015 First Time Full Time Students

44

57

Latinx Non-FTEIC Latinx FTEIC

Graduated
3 years

Transfer
Non
Grad

ll E

3 Year 
Success

Rate

37%21% 58%

60%

Three Year Success Rates

65

55

Prior College (Non-FTEIC) FTEIC

57

47

Pell Non-FTIEC Pell FTEIC

Graduated 
or Transfer

 Success rate refers to students who graduated, transferred or were still enrolled Fall 2018.

 Rates based on full-time first-time cohort students enrolled Fall 2015.

First-time-ever in college (FTEIC) is defined as never taking a college credit prior to college entry.

Printed:  7/23/2019                     Southwestern is an Equal Opportunity Educator and Employer                  Questions:  ir@socc.edu

Southwestern

Fall 2015 Cohort Gap Comparisons:  Graduation and Transfer Rates

88%  FTEIC Athletes
 

38% FTEIC Non-Athletes

Latinx FTEIC Grad/Transfer Rates

First-time ever in college (FTEIC) students 
FTEIC low-income (Pell) students 

Fall 2015 Cohort:  GAP Focus Areas 

10 percentage points lower compared to Non-FTEIC 



73% Latinx/Hispanic Students Graduated/Transferred

          65% Other Minorities

                   48% Oregon Community College Students

64% Latinx/Hispanic Transfer Bachelor Degree Rate - 6 

yrs    

925

 

High School

Students

 LOWEST TIME

to completion

 

2.3 Years

Graduation 

and 

Transfer 

Rate

Southwestern Student Success 2017-2018

Affordability and Access

$ 2 ,320,375  Savings at Oregon 4 Year College Average

11 Graduates: Southwestern & High School Simultaneously

Accelerated Learning: High School Student Success

63%

#1 Among All 

Oregon 

Community 

Colleges

2.3

3.3

Southwestern

All Oregon 

Community Colleges

Printed:  8/7/2019                                 Southwestern is an Equal Opportunity Educator and Employer                         Questions:  ir@socc.edu

Higher Earnings Potential and Lower Cost of Degree

  3.3 years Oregon CC/National CC Average

Reduces Student Debt 

$1,425,500 + 

Tuition/Fee 

Savings

Source: Urban Institute

$9,000,000+ Tuition and Fee Savings

55,000+ Credits Earned in 1,700+ Courses

3,000+ Students

 5 Year Achievement and Savings Overview

4 Year Rate



2007
 

First Ever in College Achievement 

27% 40%

61% 68%

GRADUATION 
RATE

GRADUATION AND 
TRANSFER RATE

Southwestern is an Equal Opportunity Educator and Employer

2014

Cohort Year and Rates 4 Years Later

2014 Cohort

Low Income: 65%

All Other Minorities:  67%

White:  69%

Latinx/Hispanic:  73%



2007
 

Latinx/Hispanic Achievement 

27% 40%

62% 73%

GRADUATION 
RATE

GRADUATION AND 
TRANSFER RATE

Southwestern is an Equal Opportunity Educator and Employer

2014

Cohort Year and Rates 4 Years Later

2014 Cohort

Low Income: 65%

All Other Minorities:  67%

First Ever College:  68%

White:  69%

 



2007
 

Low Income (Pell) Achievement 

32% 48%

58% 65%

GRADUATION 
RATE

GRADUATION AND 
TRANSFER RATE

Southwestern is an Equal Opportunity Educator and Employer

2014

Cohort Year and Rates 4 Years Later

2014 Cohort

All Other Minorities:  67%

First Ever in College:  68%

White: 69%

Latinx/Hispanic:  73%



Oregon Community College (CC) Graduation and Transfer Rate
    63% SWOCC Students graduate or transfer in 4 years
   vs 48% Oregon CC Students 
 
Graduation Rate 4 Years (2014 Cohort First Time Full Time)
  41% SWOCC Students 
   vs 22% Oregon CC Students
   vs 32% All Public Community Colleges

925
 

High School
Students

 LOWEST TIME
to completion

 in years 

Graduation 
and 

Transfer 
Rate

Southwestern Student Success 2017-2018

Statewide Student Success

$ 1,425,501  Tuition and Fee Savings - Southwestern Costs
$ 2 ,320,375  Savings at Oregon 4 Year College Average
10,805 Credits Earned
3,461 Courses

11 Graduates: Southwestern & high school at same time 

Accelerated Learning: High School Student Success

63%

#1 Among All Oregon 
Community Colleges

2.3

3.3

Southwestern

All Oregon 
Community Colleges

Printed:  7/22/2019                                 Southwestern is an Equal Opportunity Educator and Employer                         Questions:  ir@socc.edu

Lower Time to Completion Saves Students Money
  2.3 years SWOCC Students
   vs 3.3 years Oregon CC and National CC Average

https://www.oregon.gov/highered/research/Pages/tuition-fee-data.aspx


 Student Success 
Reaches 

New Heights

64

41

62

43

Female Male

Graduated or
Transferred

All Transfers

Fall 2014 cohort combined graduation and transfer 
rate increased from prior years while 

closing gaps within key areas for minorities, low-
income (Pell) and male students - a 

22 percentage point increase 
compared to the 2011 cohort.

Graduated
3 years

Transfer
Non
Grad

ll E

3 Year 
Success

Rate

41%22% 63%

75%

63

40

62

46

White Minorities

Graduated or
Transferred

All Transfers

66

45

60

40

Non Pell Pell

Graduated or
Transferred

All Transfers

Graduated 
or Transfer

Student Success 
 Fall 2014 First Time Full Time Students

Three Year Success Rates

Southwestern

 Success rate refers to students who graduated, transferred or were still enrolled Fall 2017.
 Rates based on full-time first-time cohort students enrolled Fall 2014.

Latinx Pell recipients achieved the 
highest rate at 70% 

and an overall rate of 67% -  a
27 percentage point increase compared 

to the 2011 cohort.

Printed:  6/24/2019                     Southwestern is an Equal Opportunity Educator and Employer                  Questions:  ir@socc.edu

Fall 2014 Cohort Gap Comparisons



 Student Success 
Reaches

New Heights

Student Success 
 Fall 2015 First Time Full Time Students 

44

57

Latinx Non-FTEIC Latinx FTEIC

Graduated or
Transferred

First-time ever in college (FTEIC) students 
FTEIC low-income (Pell) students 

Graduated
3 years

Transfer
Non
Grad

ll E

3 Year 
Success

Rate

37%21% 58%

60%

Three Year Success Rates

65

55

Prior College (Non-FTEIC) FTEIC

Graduated or
Transferred

57

47

Pell Non-FTIEC Pell FTEIC

Graduated or
Transferred

Graduated 
or Transfer

 Success rate refers to students who graduated, transferred or were still enrolled Fall 2018.
 Rates based on full-time first-time cohort students enrolled Fall 2015.

First-time-ever in college (FTEIC) is defined as never taking a college credit prior to college entry.

Printed:  7/23/2019                     Southwestern is an Equal Opportunity Educator and Employer                  Questions:  ir@socc.edu

Southwestern

Fall 2015 Cohort Gap Comparisons

Fall 2015 Cohort:  GAP Focus Areas 

10 percentage points lower compared to Non-FTEIC 

88%  FTEIC Athletes
 

38% FTEIC Non-Athletes

Latinx FTEIC Grad/Transfer Rates



INSTITUTION:
Report date:

All FTEIC

Fall 2010:  Fall 2011:  Fall 2012:  Fall 2013:  Fall 2014:  Fall 2015:  Fall 2016:  Fall 2017:  Fall 2018: 

All credits are quarter credits N % N % N % N % N % N % N % N % N %
Total FTEIC Students in cohort* 409 100% 359 100% 364 100% 299 100% 298 100% 323 100% 251 100% 308 100% 258 100%

Credit Momentum Metrics
Earned 9+ college credits in 1st term 203 49.6% 163 45.4% 206 56.6% 162 54.2% 175 58.7% 195 60.4% 146 58.2% 175 56.8% 170 65.9%
Earned 12+ college credits in 1st term 124 30.3% 96 26.7% 125 34.3% 104 34.8% 114 38.3% 133 41.2% 92 36.7% 128 41.6% 115 44.6%
Earned 36+ college credits in year 1 97 23.7% 72 20.1% 100 27.5% 92 30.8% 100 33.6% 113 35.0% 81 32.3% 114 37.0% 109 42.2%
Earned 45+ college credits in year 1 41 10.0% 34 9.5% 47 12.9% 47 15.7% 47 15.8% 49 15.2% 29 11.6% 27 8.8% 34 13.2%
Attempted 45+ credits (any level) in the first year 109 26.7% 98 27.3% 98 26.9% 102 34.1% 84 28.2% 87 26.9% 58 23.1% 53 17.2% 60 23.3%
Gateway Math and English Completion Metrics
Completed college math in year 1 84 20.5% 74 20.6% 100 27.5% 77 25.8% 87 29.2% 103 31.9% 85 33.9% 110 35.7% 93 36.0%
Completed college english in year 1 206 50.4% 169 47.1% 195 53.6% 181 60.5% 163 54.7% 164 50.8% 160 63.7% 185 60.1% 176 68.2%
Completed both college math and English in year 1 77 18.8% 58 16.2% 85 23.4% 61 20.4% 69 23.2% 81 25.1% 78 31.1% 96 31.2% 72 27.9%
Persistence and Retention KPI
Persisted from term 1 to term 2 329 80.4% 292 81.3% 289 79.4% 253 84.6% 241 80.9% 267 82.7% 198 78.9% 247 80.2% 218 84.5%
College Course Completion Metrics
Total College Credits Completed 9,759 83.3% 8,115 79.3% 9,287 83.7% 8,224 85.2% 8,204 86.7% 9,009 85.6% 6,595 83.4% 8,132 83.0% 7,752 85.3%
Total College Credits Attempted 11,717 10,235 11,101 9,649 9,464 10,519 7,909 9,792 9,086

Developmental Course Completion Metrics
Total Developmental Credits Completed 2,213 67.4% 2,042 65.9% 1,796 65.6% 1,714 71.1% 1,266 65.1% 1,588 75.5% 1,031 73.6% 694 59.0% 662 57.9%
Total Developmental Credits Attempted 3,281 3,097 2,738 2,409 1,946 2,103 1,401 1,177 1,143

All Students

N % N % N % N % N % N % N % N % N %
Total FTEIC Students in cohort 409 100% 359 100% 364 100% 299 100% 298 100% 323 100% 251 100% 308 100% 258 100%

Placement unknown 46 11.2% 18 5.0% 38 10.4% 15 5.0% 20 6.7% 23 7.1% 12 4.8% 68 22.1% 64 24.8%
College‐ready 33 8.1% 22 6.1% 31 8.5% 27 9.0% 32 10.7% 35 10.8% 35 13.9% 37 12.0% 32 12.4%

Referred to dev ed in 1 subject 120 29.3% 106 29.5% 105 28.8% 99 33.1% 95 31.9% 108 33.4% 89 35.5% 97 31.5% 97 37.6%
Referred to dev ed in 2 subjects 98 24.0% 115 32.0% 102 28.0% 81 27.1% 73 24.5% 71 22.0% 51 20.3% 72 23.4% 45 17.4%
Referred to dev ed in 3 subjects 112 27.4% 98 27.3% 87 23.9% 77 25.8% 78 26.2% 86 26.6% 64 25.5% 34 11.0% 20 7.8%

Females 184 45.0% 183 51.0% 161 44.2% 153 51.2% 155 52.0% 152 47.1% 135 53.8% 142 46.1% 105 40.7%
Traditional college age 310 75.8% 271 75.5% 264 72.5% 241 80.6% 240 80.5% 273 84.5% 208 82.9% 262 85.1% 220 85.3%

Total Full Time Students in cohort* 348 85% 310 86% 322 88% 266 89% 265 89% 295 91% 224 89% 272 88% 236 91%

Fall 2018: Fall 2017: Fall 2010: 

Student Achievement Overview
Southwestern Oregon Community college

Fall 2013:  Fall 2014:  Fall 2015: Fall 2011:  Fall 2016: Fall 2012: 

Student Demographics

12/18/2019  Updated 12/23/2019



Term
All

Course
All

Year Total Summer Fall Winter Spring

Year Rate

2014

2015

2016

2017

2018 56.95%

61.19%

70.21%

71.26%

67.72%

65.47%

55.24%

68.31%

77.62%

71.55%

67.81%

68.11%

55.32%

56.75%

72.37%

77.30%

64.51%

65.25%

61.68%

60.28%

70.94%

67.81%

69.26%

65.99%

55.56%

59.42%

59.90%

68.39%

69.31%

62.51%

Locations
Multiple values

55.24% 77.62%

Pass RateYear
Multiple valuesCourse Data Pass RatesCharts

Tips and GlossaryEnrollment Data
Course_Type

Multiple values

Course_Area
MTH

Year Rate Day Evening Online Undisclosed

2014

Year Rate

Summer

Fall

Winter

Spring

2015

Year Rate

Summer

Fall

Winter

Spring

2016

Year Rate

Summer

Fall

Winter

Spring

2017

Year Rate

Summer

Fall

Winter

Spring

2018

Year Rate

Summer

Fall

Winter

Spring

58.50%

58.33%

60.19%

56.00%

58.59%

94.74%

92.31%

74.07%

66.67%

86.60%

71.53%

70.27%

64.86%

74.44%

68.67%

69.31%

69.26%

64.51%

67.81%

67.44%

100.00%

100.00%

100.00%

66.43%

67.35%

75.00%

64.52%

68.67%

69.05%

53.33%

80.00%

80.00%

71.57%

69.23%

68.37%

77.54%

77.50%

72.61%

68.39%

67.81%

77.30%

71.55%

71.77%

60.87%

74.11%

68.66%

74.76%

68.99%

52.94%

77.78%

44.44%

100.00%

63.41%

59.83%

69.90%

73.89%

82.35%

69.93%

59.90%

70.94%

72.37%

77.62%

69.50%

66.67%

66.67%

45.56%

48.91%

50.00%

65.55%

51.78%

82.35%

80.00%

85.71%

82.93%

68.04%

63.47%

57.48%

82.61%

62.30%

59.42%

60.28%

56.75%

68.31%

59.53%

87.50%

68.97%

75.56%

42.06%

53.41%

45.79%

50.50%

47.64%

50.00%

68.42%

28.57%

50.00%

55.56%

59.50%

62.83%

58.00%

69.44%

60.26%

55.56%

61.68%

55.32%

55.24%

57.32%

Southwestern is an Equal
Opportunity Educator and

Employer

Graded Classes Only - Pass Rates:  Percentage of Passing Grades
Passing Grades = A, B, C, IB, IC, S, P

Denominator Grades:  Passing Grades plus D, F, ID, IF, U, AU, W
AU = Changed to an audit after census date

W = WithdrawnQuestions?
ir@socc.edu



Grand
Total

Coos and
Douglas Curry Online

2014

Year Rate

Summer

Fall

Winter

Spring

2015

Year Rate

Summer

Fall

Winter

Spring

2016

Year Rate

Summer

Fall

Winter

Spring

2017

Year Rate

Summer

Fall

Winter

Spring

2018

Year Rate

Summer

Fall

Winter

Spring

58.50%

58.33%

56.58%

56.00%

57.72%

84.38%

68.97%

71.74%

66.67%

73.95%

73.17%

71.66%

65.01%

75.00%

69.52%

69.31%

69.26%

64.51%

67.81%

67.44%

66.43%

67.35%

75.00%

64.52%

68.67%

80.49%

68.29%

80.00%

80.00%

76.52%

67.67%

67.87%

77.56%

79.55%

72.25%

68.39%

67.81%

77.30%

71.55%

71.77%

60.87%

74.11%

68.66%

74.76%

68.99%

64.52%

79.31%

71.05%

91.67%

73.64%

58.64%

69.37%

73.55%

82.14%

69.32%

59.90%

70.94%

72.37%

77.62%

69.50%

45.56%

48.91%

50.00%

65.55%

51.78%

73.33%

60.61%

70.27%

81.82%

69.37%

68.37%

64.11%

57.31%

83.33%

62.39%

59.42%

60.28%

56.75%

68.31%

59.53%

42.06%

53.41%

45.79%

50.50%

47.64%

64.71%

57.89%

50.00%

66.67%

58.82%

60.82%

63.86%

57.89%

66.67%

60.83%

55.56%

61.68%

55.32%

55.24%

57.32%

Pass Rate Location

Pass Rate broken down by Locations vs. Year and Term. The data is
filtered on Course, Course_Area, Section, Discipline, Time_Status and
Course_Type. The Course filter keeps 1,139 of 1,139 members. The
Course_Area filter keeps MTH. The Section filter keeps 3,298 of 3,741
members. The Discipline filter keeps 23 of 23 members. The Time_Status
filter keeps Day, Evening, Undisclosed and Online. The Course_Type filter
keeps LDC, CTE Preparation and Developmental Math. The view is filtered
on Year, Term and Locations. The Year filter keeps 2014, 2015, 2016, 2017
and 2018. The Term filter keeps Fall, Spring, Summer and Winter. The
Locations filter keeps Coos and Douglas, Curry, Online and Undisclosed.



2014 2015 2016 2017 2018

Year Rate

MTH  20

Course Rate

Summer

Fall

Winter

Spring

MTH  55
Course Rate

Winter

MTH  60

Course Rate

Summer

Fall

Winter

Spring

MTH  65

Course Rate

Summer

Fall

Winter

Spring

MTH  80

Course Rate

Winter

Spring

MTH  81

Course Rate

Summer

Fall

Winter

Spring

MTH  82
Course Rate

Winter

MTH  86 Course Rate

57.32%59.53%69.50%71.77%67.44%

41.38%

50.00%

49.12%

41.18%

46.72%

48.65%

52.00%

43.42%

75.00%

49.14%

47.06%

66.67%

72.55%

83.33%

69.36%

56.82%

57.14%

77.69%

52.94%

67.53%

47.83%

54.17%

52.88%

57.14%

52.51%

72.73%

72.73%

34.88%

43.40%

38.89%

29.41%

38.38%

50.00%

32.73%

49.02%

42.86%

43.04%

46.67%

58.46%

73.00%

73.91%

63.95%

61.02%

66.67%

70.81%

50.00%

66.67%

42.42%

50.48%

57.69%

54.55%

52.50%

38.78%

50.00%

25.45%

31.25%

36.25%

48.65%

38.33%

35.29%

25.00%

38.73%

43.40%

72.88%

66.67%

66.67%

62.31%

66.20%

52.70%

83.08%

80.00%

67.27%

62.30%

64.42%

63.21%

57.14%

63.01%

87.50%

87.50%

85.71%

85.71%

83.33%

83.33%

88.89%

88.89%

100.00%

100.00%

9.09%

50.00%

63.33%

49.06%

87.50%

70.00%

62.50%

70.45%

80.00%

84.21%

84.00%

75.00%

81.82%

61.11%

55.56%

84.44%

83.33%

73.56%

90.00%

90.48%

77.27%

100.00%

88.04%

83.33%

83.33%

53.33%

53.33%

60.00%

60.00%

66.67%

66.67%

77.78%

77.78%

Pass Rate Course Table

0.00% 100.00%

Pass Rate

Pass Rate broken down by Year vs. Course and Term.  Color shows Pass Rate. The data
is filtered on Section, Discipline, Locations, Course_Area, Time_Status and Course_Type.
The Section filter keeps 3,298 of 3,741 members. The Discipline filter keeps 23 of 23
members. The Locations filter keeps Coos and Douglas, Curry, Online and Undisclosed.
The Course_Area filter keeps MTH. The Time_Status filter keeps Day, Evening,
Undisclosed and Online. The Course_Type filter keeps LDC, CTE Preparation,
Developmental Writing and Reading and Developmental Math. The view is filtered on
Course, Year and Term. The Course filter keeps 1,139 of 1,139 members. The Year filter
keeps 2014, 2015, 2016, 2017 and 2018. The Term filter keeps Fall, Spring, Summer and
Winter.



2014 2015 2016 2017 2018MTH  82 Winter

MTH  86
Course Rate

Fall

MTH  95

Course Rate

Summer

Fall

Winter

Spring

MTH  98

Course Rate

Summer

Fall

Winter

Spring

MTH  105

Course Rate

Summer

Fall

Winter

Spring

MTH  111

Course Rate

Summer

Fall

Winter

Spring

MTH  112

Course Rate

Summer

Fall

Winter

Spring

MTH  199A Course Rate

Fall

100.00%

100.00%

100.00%

100.00%

100.00%

100.00%

100.00%

100.00%

81.25%

81.25%

56.82%

43.75%

39.73%

52.38%

46.24%

53.85%

49.33%

40.00%

65.22%

49.24%

62.50%

70.59%

85.71%

78.95%

73.37%

77.78%

55.81%

80.49%

86.67%

72.92%

72.97%

78.08%

62.50%

76.19%

72.32%

75.00%

73.81%

72.92%

90.91%

75.20%

66.67%

76.19%

67.50%

77.78%

70.75%

64.00%

58.33%

65.12%

80.00%

63.49%

52.17%

77.78%

68.00%

66.67%

61.29%

68.97%

78.26%

43.75%

64.65%

44.44%

63.33%

53.85%

45.45%

53.19%

67.86%

66.67%

66.67%

75.00%

68.52%

88.89%

80.77%

69.23%

82.67%

66.67%

76.92%

72.00%

38.10%

61.54%

67.77%

69.23%

63.64%

46.15%

64.20%

64.10%

81.82%

62.38%

47.69%

60.66%

61.64%

86.67%

59.58%

61.29%

57.14%

71.83%

90.91%

67.42%

71.62%

62.26%

68.38%

73.33%

68.35%

87.50%

63.64%

0.00%

87.50%

70.00%

77.78%

75.68%

100.00%

78.57%

77.31%

59.09%

89.66%

100.00%

83.33%

81.61%

44.44%

83.33%

100.00%

73.68%

76.11%

78.57%

81.36%

100.00%

80.00%

80.95%

87.50%

100.00%

95.00%

Pass Rate Course Table

0.00% 100.00%

Pass Rate

Pass Rate broken down by Year vs. Course and Term.  Color shows Pass Rate. The data
is filtered on Section, Discipline, Locations, Course_Area, Time_Status and Course_Type.
The Section filter keeps 3,298 of 3,741 members. The Discipline filter keeps 23 of 23
members. The Locations filter keeps Coos and Douglas, Curry, Online and Undisclosed.
The Course_Area filter keeps MTH. The Time_Status filter keeps Day, Evening,
Undisclosed and Online. The Course_Type filter keeps LDC, CTE Preparation,
Developmental Writing and Reading and Developmental Math. The view is filtered on
Course, Year and Term. The Course filter keeps 1,139 of 1,139 members. The Year filter
keeps 2014, 2015, 2016, 2017 and 2018. The Term filter keeps Fall, Spring, Summer and
Winter.



2014 2015 2016 2017 2018

MTH  199A

Course Rate

Fall

Winter

MTH  211

Course Rate

Summer

Fall

Winter

MTH  212

Course Rate

Summer

Winter

Spring

MTH  213

Course Rate

Summer

Fall

Spring

MTH  241
Course Rate

Winter

MTH  242
Course Rate

Spring

MTH  243

Course Rate

Summer

Fall

Winter

Spring

MTH  251

Course Rate

Summer

Fall

Winter

Spring

MTH  251H Course Rate

87.50%

100.00%

95.00%

52.94%

52.94%

100.00%

85.71%

86.67%

100.00%

100.00%

100.00%

85.71%

88.89%

100.00%

100.00%

100.00%

85.71%

86.67%

100.00%

100.00%

100.00%

100.00%

100.00%

81.82%

100.00%

83.33%

85.71%

85.71%

100.00%

100.00%

100.00%

100.00%

100.00%

72.73%

72.73%

87.50%

87.50%

66.67%

66.67%

100.00%

100.00%

66.67%

66.67%

72.13%

69.57%

96.15%

80.00%

77.50%

66.67%

67.74%

81.48%

88.89%

72.19%

84.48%

84.00%

93.33%

86.73%

85.42%

76.67%

90.00%

84.26%

88.89%

89.29%

100.00%

92.16%

46.15%

44.00%

44.74%

78.57%

100.00%

73.08%

50.00%

74.42%

100.00%

71.43%

76.47%

94.74%

100.00%

89.66%

92.00%

83.33%

82.14%

82.50%

Pass Rate Course Table

0.00% 100.00%

Pass Rate

Pass Rate broken down by Year vs. Course and Term.  Color shows Pass Rate. The data
is filtered on Section, Discipline, Locations, Course_Area, Time_Status and Course_Type.
The Section filter keeps 3,298 of 3,741 members. The Discipline filter keeps 23 of 23
members. The Locations filter keeps Coos and Douglas, Curry, Online and Undisclosed.
The Course_Area filter keeps MTH. The Time_Status filter keeps Day, Evening,
Undisclosed and Online. The Course_Type filter keeps LDC, CTE Preparation,
Developmental Writing and Reading and Developmental Math. The view is filtered on
Course, Year and Term. The Course filter keeps 1,139 of 1,139 members. The Year filter
keeps 2014, 2015, 2016, 2017 and 2018. The Term filter keeps Fall, Spring, Summer and
Winter.



2014 2015 2016 2017 2018MTH  251 Spring

MTH  251H
Course Rate

Fall

MTH  252

Course Rate

Summer

Fall

Winter

Spring

MTH  253
Course Rate

Spring

MTH  254

Course Rate

Summer

Fall

Spring

MTH  255
Course Rate

Winter

MTH  256

Course Rate

Summer

Spring

MTH  260
Course Rate

Spring

33.33%

33.33%

60.00%

60.00%

76.32%

76.32%

95.24%

95.24%

80.00%

75.00%

78.57%

100.00%

65.22%

66.67%

95.24%

100.00%

95.45%

85.71%

85.71%

69.23%

69.23%

66.67%

66.67%

83.33%

83.33%

100.00%

100.00%

100.00%

100.00%

85.71%

85.71%

100.00%

100.00%

100.00%

100.00%

50.00%

100.00%

82.76%

100.00%

100.00%

100.00%

100.00%

100.00%

100.00%

100.00%

100.00%

100.00%

100.00%

100.00%

100.00%

71.43%

71.43%

100.00%

100.00%

100.00%

100.00%

100.00%

100.00%

Pass Rate Course Table

0.00% 100.00%

Pass Rate

Pass Rate broken down by Year vs. Course and Term.  Color shows Pass Rate. The data
is filtered on Section, Discipline, Locations, Course_Area, Time_Status and Course_Type.
The Section filter keeps 3,298 of 3,741 members. The Discipline filter keeps 23 of 23
members. The Locations filter keeps Coos and Douglas, Curry, Online and Undisclosed.
The Course_Area filter keeps MTH. The Time_Status filter keeps Day, Evening,
Undisclosed and Online. The Course_Type filter keeps LDC, CTE Preparation,
Developmental Writing and Reading and Developmental Math. The view is filtered on
Course, Year and Term. The Course filter keeps 1,139 of 1,139 members. The Year filter
keeps 2014, 2015, 2016, 2017 and 2018. The Term filter keeps Fall, Spring, Summer and
Winter.



Term
All

Course
Multiple values

Year Total Summer Fall Winter Spring

Year Rate

2014

2015

2016

2017

2018 47.24%

51.30%

66.45%

66.28%

59.58%

58.17%

46.34%

61.33%

75.61%

64.52%

60.42%

61.64%

43.93%

45.08%

72.45%

75.11%

58.53%

59.02%

51.61%

45.98%

65.60%

62.46%

61.88%

57.51%

47.09%

52.81%

52.13%

63.02%

57.49%

54.51%

Locations
Multiple values

43.93% 75.61%

Pass RateYear
Multiple valuesCourse Data Pass RatesCharts

Tips and GlossaryEnrollment Data
Course_Type

Multiple values

Course_Area
MTH

Year Rate Day Evening Online Undisclosed

2014

Year Rate

Summer

Fall

Winter

Spring

2015

Year Rate

Summer

Fall

Winter

Spring

2016

Year Rate

Summer

Fall

Winter

Spring

2017

Year Rate

Summer

Fall

Winter

Spring

2018

Year Rate

Summer

Fall

Winter

Spring

45.57%

51.32%

56.58%

48.57%

50.75%

92.31%

92.00%

70.83%

60.00%

83.75%

57.75%

62.08%

58.07%

67.86%

60.00%

57.49%

61.88%

58.53%

60.42%

59.49%

100.00%

100.00%

66.67%

62.16%

75.90%

61.76%

67.62%

69.70%

53.33%

80.00%

66.67%

70.79%

59.15%

63.14%

74.29%

68.18%

67.45%

63.02%

62.46%

75.11%

64.52%

67.80%

56.98%

69.32%

67.86%

70.97%

65.94%

14.29%

77.78%

44.44%

100.00%

58.06%

50.53%

63.24%

74.81%

85.71%

67.20%

52.13%

65.60%

72.45%

75.61%

66.45%

66.67%

66.67%

48.75%

37.63%

38.75%

53.57%

43.69%

83.33%

75.00%

85.71%

80.95%

53.01%

49.38%

46.15%

84.21%

50.00%

52.81%

45.98%

45.08%

61.33%

48.58%

38.75%

44.93%

36.59%

41.82%

40.21%

66.67%

73.33%

33.33%

50.00%

60.00%

52.83%

52.63%

47.00%

57.14%

50.31%

47.09%

51.61%

43.93%

46.34%

47.04%

Southwestern is an Equal
Opportunity Educator and

Employer

Graded Classes Only - Pass Rates:  Percentage of Passing Grades
Passing Grades = A, B, C, IB, IC, S, P

Denominator Grades:  Passing Grades plus D, F, ID, IF, U, AU, W
AU = Changed to an audit after census date

W = WithdrawnQuestions?
ir@socc.edu



Grand
Total

Coos and
Douglas Curry Online Undisclos..

2014

Year Rate

Summer

Fall

Winter

Spring

2015

Year Rate

Summer

Fall

Winter

Spring

2016

Year Rate

Summer

Fall

Winter

Spring

2017

Year Rate

Summer

Fall

Winter

Spring

2018

Year Rate

Summer

Fall

Winter

Spring

74.70%

77.66%

81.14%

79.00%

77.94%

84.62%

79.23%

78.97%

85.19%

81.07%

84.47%

82.45%

81.59%

92.74%

83.42%

81.79%

81.21%

81.38%

87.00%

81.91%

79.66%

83.00%

82.06%

76.99%

80.91%

87.27%

82.65%

83.93%

86.11%

84.69%

82.48%

83.51%

83.77%

92.46%

83.95%

81.81%

83.36%

83.37%

86.28%

83.15%

80.46%

81.84%

79.90%

77.39%

80.34%

72.99%

83.13%

78.50%

90.32%

78.76%

82.66%

80.49%

81.74%

93.23%

82.40%

81.55%

80.98%

81.14%

86.12%

81.63%

80.38%

79.82%

78.50%

77.67%

79.33%

71.63%

78.29%

74.65%

88.24%

75.84%

83.58%

79.67%

77.21%

93.68%

80.52%

82.06%

79.67%

77.48%

84.05%

79.96%

100.00%

100.00%

100.00%

76.90%

80.96%

79.70%

73.73%

78.51%

87.62%

77.66%

68.97%

83.87%

77.60%

80.77%

82.87%

79.51%

91.01%

81.49%

79.66%

82.17%

79.26%

80.86%

80.40%

Pass Rate Location

Pass Rate broken down by Locations vs. Year and Term. The data is filtered on
Course, Course_Area, Section, Discipline, Time_Status and Course_Type. The Course
filter keeps 1,139 of 1,139 members. The Course_Area filter keeps 90 of 90 members.
The Section filter keeps 3,298 of 3,741 members. The Discipline filter keeps 23 of 23
members. The Time_Status filter keeps Day, Evening, Undisclosed and Online. The
Course_Type filter keeps LDC, CTE Preparation, Developmental Writing and Reading
and Developmental Math. The view is filtered on Year, Term and Locations. The Year
filter keeps 2014, 2015, 2016, 2017 and 2018. The Term filter keeps Fall, Spring,
Summer and Winter. The Locations filter keeps Coos and Douglas, Curry, Online and
Undisclosed.



2014 2015 2016 2017 2018

Year Rate

MTH  20

Course Rate

Summer

Fall

Winter

Spring

MTH  55
Course Rate

Winter

MTH  60

Course Rate

Summer

Fall

Winter

Spring

MTH  65

Course Rate

Summer

Fall

Winter

Spring

MTH  95

Course Rate

Summer

Fall

Winter

Spring

MTH  98

Course Rate

Summer

Fall

Winter

Spring

47.04%48.58%66.45%67.80%59.49%

41.38%

50.00%

49.12%

41.18%

46.72%

48.65%

52.00%

43.42%

75.00%

49.14%

47.06%

66.67%

72.55%

83.33%

69.36%

56.82%

57.14%

77.69%

52.94%

67.53%

47.83%

54.17%

52.88%

57.14%

52.51%

72.73%

72.73%

34.88%

43.40%

38.89%

29.41%

38.38%

50.00%

32.73%

49.02%

42.86%

43.04%

46.67%

58.46%

73.00%

73.91%

63.95%

61.02%

66.67%

70.81%

50.00%

66.67%

42.42%

50.48%

57.69%

54.55%

52.50%

38.78%

50.00%

25.45%

31.25%

36.25%

48.65%

38.33%

35.29%

25.00%

38.73%

43.40%

72.88%

66.67%

66.67%

62.31%

66.20%

52.70%

83.08%

80.00%

67.27%

62.30%

64.42%

63.21%

57.14%

63.01%

56.82%

43.75%

39.73%

52.38%

46.24%

53.85%

49.33%

40.00%

65.22%

49.24%

62.50%

70.59%

85.71%

78.95%

73.37%

77.78%

55.81%

80.49%

86.67%

72.92%

72.97%

78.08%

62.50%

76.19%

72.32%

75.00%

73.81%

72.92%

90.91%

75.20%

66.67%

76.19%

67.50%

77.78%

70.75%

64.00%

58.33%

65.12%

80.00%

63.49%

52.17%

77.78%

68.00%

66.67%

Pass Rate Course Table

25.00% 90.91%

Pass Rate

Pass Rate broken down by Year vs. Course and Term.  Color shows Pass Rate. The data
is filtered on Section, Discipline, Locations, Course_Area, Time_Status and Course_Type.
The Section filter keeps 3,298 of 3,741 members. The Discipline filter keeps 23 of 23
members. The Locations filter keeps Coos and Douglas, Curry, Online and Undisclosed.
The Course_Area filter keeps MTH. The Time_Status filter keeps Day, Evening,
Undisclosed and Online. The Course_Type filter keeps CTE Preparation, Developmental
Writing and Reading and Developmental Math. The view is filtered on Course, Year and
Term. The Course filter excludes MTH  80, MTH  81, MTH  82 and MTH  86. The Year
filter keeps 2014, 2015, 2016, 2017 and 2018. The Term filter keeps Fall, Spring,
Summer and Winter.



Term
All

Course
All

Year Total Summer Fall Winter Spring

Year Rate

2014

2015

2018

2016

2017 70.00%

73.33%

68.38%

77.35%

77.98%

73.41%

76.12%

81.63%

67.21%

79.17%

78.57%

76.54%

67.92%

68.83%

68.61%

79.02%

74.15%

71.71%

72.37%

76.38%

69.64%

75.12%

78.16%

74.33%

63.60%

66.49%

68.05%

76.12%

81.05%

71.06%

Locations
Multiple values

63.60% 81.63%

Pass RateYear
Multiple valuesCourse Data Pass RatesCharts

Tips and GlossaryEnrollment Data
Course_Type

Multiple values

Course_Area
MTH

Year Rate Day Evening Online Undisclosed

2014

Year Rate

Summer

Fall

Winter

Spring

2015

Year Rate

Summer

Fall

Winter

Spring

2016

Year Rate

Summer

Fall

Winter

Spring

2017

Year Rate

Summer

Fall

Winter

Spring

2018

Year Rate

Summer

Fall

Winter

Spring

73.53%

85.00%

70.37%

73.33%

74.62%

100.00%

100.00%

100.00%

100.00%

100.00%

83.64%

77.12%

74.29%

80.77%

77.80%

81.05%

78.16%

74.15%

78.57%

77.74%

100.00%

100.00%

66.04%

83.33%

72.41%

67.86%

70.90%

66.67%

100.00%

76.92%

80.58%

74.09%

80.00%

91.67%

78.29%

76.12%

75.12%

79.02%

79.17%

76.96%

67.31%

91.67%

70.00%

80.49%

74.85%

80.00%

80.00%

65.12%

74.29%

68.51%

87.50%

69.98%

66.49%

76.38%

68.83%

81.63%

71.34%

42.70%

82.76%

80.00%

76.19%

63.51%

81.82%

100.00%

85.71%

85.00%

76.56%

70.80%

65.79%

75.00%

70.14%

63.60%

72.37%

67.92%

76.12%

68.79%

87.50%

68.97%

75.56%

51.85%

84.21%

76.00%

60.87%

65.81%

0.00%

50.00%

0.00%

33.33%

69.60%

68.60%

68.02%

86.67%

69.16%

68.05%

69.64%

68.61%

67.21%

68.69%

Southwestern is an Equal
Opportunity Educator and

Employer

Graded Classes Only - Pass Rates:  Percentage of Passing Grades
Passing Grades = A, B, C, IB, IC, S, P

Denominator Grades:  Passing Grades plus D, F, ID, IF, U, AU, W
AU = Changed to an audit after census date

W = WithdrawnQuestions?
ir@socc.edu



Grand
Total

Coos and
Douglas Curry Online

2014

Year Rate

Summer

Fall

Winter

Spring

2015

Year Rate

Summer

Fall

Winter

Spring

2016

Year Rate

Summer

Fall

Winter

Spring

2017

Year Rate

Summer

Fall

Winter

Spring

2018

Year Rate

Summer

Fall

Winter

Spring

73.53%

85.00%

73.33%

75.73%

100.00%

100.00%

85.71%

100.00%

95.24%

83.64%

77.12%

73.74%

80.77%

77.41%

81.05%

78.16%

74.15%

78.57%

77.74%

66.04%

83.33%

72.41%

67.86%

70.90%

78.95%

81.82%

87.50%

100.00%

83.33%

79.84%

73.63%

79.68%

93.75%

78.02%

76.12%

75.12%

79.02%

79.17%

76.96%

67.31%

91.67%

70.00%

80.49%

74.85%

84.62%

100.00%

57.14%

87.50%

80.65%

64.29%

73.84%

68.97%

69.49%

66.49%

76.38%

68.83%

81.63%

71.34%

42.70%

82.76%

80.00%

76.19%

63.51%

87.50%

66.67%

94.44%

100.00%

85.42%

75.61%

71.30%

64.06%

50.00%

69.35%

63.60%

72.37%

67.92%

76.12%

68.79%

51.85%

84.21%

76.00%

60.87%

65.81%

62.50%

62.50%

0.00%

100.00%

61.90%

71.64%

68.53%

68.37%

83.33%

69.57%

68.05%

69.64%

68.61%

67.21%

68.69%

Pass Rate Location

Pass Rate broken down by Locations vs. Year and Term. The data is
filtered on Course, Course_Area, Section, Discipline, Time_Status and
Course_Type. The Course filter excludes MTH  80, MTH  81, MTH  82 and
MTH  86. The Course_Area filter keeps MTH. The Section filter keeps 3,298
of 3,741 members. The Discipline filter keeps 23 of 23 members. The
Time_Status filter keeps Day, Evening, Undisclosed and Online. The
Course_Type filter keeps LDC, CTE Preparation and Developmental Writing
and Reading. The view is filtered on Year, Term and Locations. The Year
filter keeps 2014, 2015, 2016, 2017 and 2018. The Term filter keeps Fall,
Spring, Summer and Winter. The Locations filter keeps Coos and Douglas,
Curry, Online and Undisclosed.
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Pass Rate Course Table

0.00% 100.00%

Pass Rate

Pass Rate broken down by Year vs. Course and Term.  Color shows Pass Rate. The data
is filtered on Section, Discipline, Locations, Course_Area, Time_Status and Course_Type.
The Section filter keeps 3,298 of 3,741 members. The Discipline filter keeps 23 of 23
members. The Locations filter keeps Coos and Douglas, Curry, Online and Undisclosed.
The Course_Area filter keeps MTH. The Time_Status filter keeps Day, Evening,
Undisclosed and Online. The Course_Type filter keeps LDC, CTE Preparation and
Developmental Writing and Reading. The view is filtered on Course, Year and Term.
The Course filter keeps 1,139 of 1,139 members. The Year filter keeps 2014, 2015, 2016,
2017 and 2018. The Term filter keeps Fall, Spring, Summer and Winter.
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Pass Rate

Pass Rate broken down by Year vs. Course and Term.  Color shows Pass Rate. The data
is filtered on Section, Discipline, Locations, Course_Area, Time_Status and Course_Type.
The Section filter keeps 3,298 of 3,741 members. The Discipline filter keeps 23 of 23
members. The Locations filter keeps Coos and Douglas, Curry, Online and Undisclosed.
The Course_Area filter keeps MTH. The Time_Status filter keeps Day, Evening,
Undisclosed and Online. The Course_Type filter keeps LDC, CTE Preparation and
Developmental Writing and Reading. The view is filtered on Course, Year and Term.
The Course filter keeps 1,139 of 1,139 members. The Year filter keeps 2014, 2015, 2016,
2017 and 2018. The Term filter keeps Fall, Spring, Summer and Winter.
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100.00%

Pass Rate Course Table

0.00% 100.00%

Pass Rate

Pass Rate broken down by Year vs. Course and Term.  Color shows Pass Rate. The data
is filtered on Section, Discipline, Locations, Course_Area, Time_Status and Course_Type.
The Section filter keeps 3,298 of 3,741 members. The Discipline filter keeps 23 of 23
members. The Locations filter keeps Coos and Douglas, Curry, Online and Undisclosed.
The Course_Area filter keeps MTH. The Time_Status filter keeps Day, Evening,
Undisclosed and Online. The Course_Type filter keeps LDC, CTE Preparation and
Developmental Writing and Reading. The view is filtered on Course, Year and Term.
The Course filter keeps 1,139 of 1,139 members. The Year filter keeps 2014, 2015, 2016,
2017 and 2018. The Term filter keeps Fall, Spring, Summer and Winter.
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