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A. updates to contact information

Institution/College: Southwestern Oregon Community College
Mailing Address: 1988 Newmark , Coos Bay, Oregon, 97420__________

Website address / url:www.socc.edu
http://www.socc.edu/academics/pgs/academic-dept/childhood-education/index.shtml
State: Oregon


Date Submitted: March 31, 2013
Program Name as listed in college catalog, including degree type  (A.A., A.A.T. etc.)

A.S. Childhood Education and Family Studies and

A.A.S. Childhood Education and Family Studies
Primary Contact (Faculty member representing the program):


Name Laurie Potts
Title Childhood Education Director

Phone 541 888 7336 Fax 541 888 7953 E-mail lpotts@socc.edu 
Secondary Contact (Faculty member representing the program):


Name Cathy Meier
Title Lead Instructor

Phone 509 863 6037 Fax 541 888 7953 E-mail cmeier@socc.edu
President, Dean or other administrator representing the institution:


Name  Patty Scott
Title President 

Phone 541 888 7401 Fax541 888 7953 E-mail pscott@socc.edu
We verify that the information contained in this report is an accurate representation of the program’s characteristics.

B. updates to program context

1. Is there any change to the accreditation status of your institution? 
 _x_ No

__ Yes

2. Have there been any changes to the name of your institution?  

 _x_ No

__ Yes

3. Have there been any changes to the name of your degree program? 
 
_x_ No

__ Yes

4. Have there been significant changes in teaching methods or field experiences?
_x_ No

__ Yes

5. Have any courses been removed from your program? 

_x_ No

__ Yes

6. Have any new courses been added to your program? 

__ No

_x_ Yes

7. Have there been any changes to your campus or physical facilities that affect delivery of your program? 

 _x_ No

__ Yes

8. Have there been any significant changes resulting from unforeseen conditions, e.g., natural disasters, health calamities, etc.? 
 
_x_ No

__ Yes

9. Have there been significant changes in your college service area or candidate characteristics? 
_x_ No

__ Yes
10. Are online classes offered to students in this degree program?

__ No

_x_ Yes 

If yes, what percentage of courses in this program is offered online? 

□ 25% or less

□ 50% or less

□ More than 50%
x 100%

Headcount Enrollment in most recent semester available  51 duplicated, 46 unduplicated
Number of FTE enrollments in most recent semester available  6.978 FTE
Number of associate degree program graduates in past academic year 
3
Please explain any “yes” answer above.
Yes on Number 6 - We have a requirement for a Specific elective in our Associate of Applied Science degree.  The class focuses on a relevant topic or curriculum focus.  We have offered classes in Sharing Nature with Children, Using Math in the Early Childhood Classroom, Physical Education in the Early Childhood Classroom, and our newest addition – Dual Language Learners in the Early Childhood Classroom.

Syllabus to follow:
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SYLLABUS

SOUTHWESTERN OREGON COMMUNITY COLLEGE

	ED199L 
Teaching Young Children Who Are English Language Learners 
	Instructor:

Cathy Meier

	Year and Term:  Mini Quarter
2013 Spring  May 6th – June 9th 
	Course Credits:

2
	Office Location:

Virtual – See below for contact info

	Office Phone:  509-863-6037  This is a Cell Phone (You can text me with questions….)
	Office Hours:

M-F 8-9 AM

W 7-8 PM
	Class Location: Fully Online Using eRacer Learning Management System – Available in LakerLink

	Meeting Time/Days:  LakerLink -- eRacer - Online
	Email Address: cmeier@socc.edu 

	Web Page Addresses:  Faculty Site-http://www.socc.edu/faculty/cmeier/
Childhood Education Site - 
 http://www.socc.edu/academics/pgs/academic- dept/childhood-education/index.shtml 
	Fax Number:  541-888-7953 (This Fax is at the Family Center – Please state “Attention Cathy Meier” at the top.  Someone will then forward the fax to me.)

	To Contact Cathy:  Call or e-mail anytime to make a connection – I also accept texts. My intention is to respond to all messages within 48 hours from when I receive them.  I will be available via phone or Skype during posted Virtual Office Hours. (Instructions for downloading and using Skype can be found under Handouts in eRacer.)   If you need to meet me at a different time than office hours, please call to schedule an appointment.        My username for Skype is teachercathym


	Course Description

(as it appears in the approved College Course Outline)
	This curriculum course focuses on the unique characteristics of teaching  young children who are Dual Language Learners (DLL)  Theory and best practice are studied. Emphasis is on developing curriculum that works and strategies to help this group of children thrive in classroom setting.  Course delivery is fully online.  This is a late–start class, starting in week six of the term.

	Course Objectives Reflecting Expected Student Learning Outcomes
	Upon completion of the course, the learner will:

a. Discuss theories about young children who are dual language or second language learning.  
b. Recall strategies for teaching Dual Language Learners (DLLs) in the following Curriculum Areas:  Group Time, Dramatic Play, Outdoor Play, Literacy, Math and Science.

c. Describe ways to help DLLs feel they are part of the classroom.

d. Describe ways to use the native languages of the children in the classroom

e. Address cultural prejudice issues that arise in a classroom.


	Learning will be assessed by:

a. Successful completion (75% or better) of course terminology and theory quizzes.

b. Successful completion (75% or better) of course "Do and Reflect" assignments for curriculum areas:  Group time, dramatic play, outdoor play, literacy, math, and science.

c. Successful completion (75% or better) of course assignment - "Putting it All Together".

d. Successful completion of course assignment - "Putting it All Together".

Successful completion of the discussion forum about cultural prejudice issues.

	NAEYC ECADA STANDARDS
	NAEYC ECADA Standard
Course Outcome a
Course Outcome b
Course Outcome c
Course Outcome d
Course Outcome e
Standard 1a: Knowing & understanding young children’s characteristics & needs

x
x
x
x

x
Standard 1b: Knowing & understanding the multiple influences on development & learning

x
x
x
x
Standard 1c: Using knowledge of development to create healthy, respectful, supportive, & challenging environments

x
x
x
x
Standard 2a: Knowing about & understanding family characteristics

x
x
Standard 2b: Supporting & empowering families & communities through respectful, reciprocal relationships

x
x
Standard 2c: Involving families & communities in their children’s development & learning

x
x
Standard 4a: Connecting with children & families

x
x
Standard 4b: Using develop-mentally effective approaches

x
x
x
x
Standard 4d: Building meaningful curriculum

x
x
x
x


	Grading

	Course Requirements:  Descriptions and instructions for all course tasks can be found on the Weekly Learning Plans in eRacer.

Written Assignments

Students will be required to complete written assignments during this course. Assignments are described in the Learning Plans as “Do”.  Students will also be required to complete journals.  Journals will be based on the course material and require a minimum of 2-3 paragraphs.  Journal topics are listed in the learning plans under the “Reflect” section.  Please submit the “Do” and “Reflect” portions of the assignments as one submission.

Participation

Students are also required to participate in weekly discussions.  To receive the full available points*** for the discussions, students will thoughtfully participate in every topic.  Participation will include 1. Posting your response to the topic or question, 2.  Reading each of your classmates’ postings, and 3.  Posting two thoughtful personal responses to your classmates’ posts for each topic presented.   A Rubric on grading the discussion topics is available in eRacer.

***Be sure to read the information under Grading Rubrics about how and WHEN to post your discussions.  For full points, you are required to post two “First Posts” every week BEFORE Tuesday night at 11:30.  This requirement is designed to allow everyone enough time to read and respond to their classmates’ posts.  Your responses to your classmates are not due until the end of each week – See course agenda for due dates – it is below these requirements.

Course Project

This Project is worth 20% percent of your grade and it is due on the last day of class.  You will find the course calendar listing the course dates below.  Instructions about the project are available in eRacer under Handouts.

Quizzes and Exams  No exams for this course.  Quizzes will be assigned during some of the weeks of the course.
Grading Scale and Standards:

Assignments / Journals / Quizzes        40%

Participation (Discussion)                    40%

Course Project                                     20% 
Grades will be determined by percentage of points earned.

90-100%=A, 80-89%=B, 70-79%=C, 60-69%=D, <60=F

Disclaimer Regarding Changes: Course work may be subject to change without notice.
Policies on Late Work:

LATE WORK POLICY:  Assignments are due on their assigned due dates.

 Students may still turn in assignments up to a week late for partial credit.  Paper’s turned in late will be marked “late” and graded accordingly.  Exceptions because of illness or emergency will certainly be considered, but you will be required to document them. Contact me as soon as possible if such a situation arises.  With approved exceptions, there will be a 7-day extension only on the due date.  If you give me a doctor’s excuse that excuses you from class to the point where there are less than 5 days left in the quarter, then you will receive an incomplete, and your grade will be changed when you complete the work.  (By the way … The last day of the class is not during final’s week.  Final assignments are due on the last day of class– Sunday of week ten.)

Policies on Missed Work:

Skipping or waiving assignments in any Childhood Education and Family Studies course is never an option. If you do not complete one or more assignments, the Instructor has the right to lower the final course grade.   

Students who need reasonable accommodations should contact the instructor or call Disability Services for Students at 541-888-7405.

	Text(s)
	Required Text(s), Title(s), Author(s)  and Edition(s):

Nemeth, K. (2009).  Many languages, one classroom: Teaching dual and English language learners.  Lewisville, N.C.: Gryphon House.  ISBN: 9780876590874[image: image18.jpg]Lahll{gllﬁgges,
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	Required Materials
	Students will need access to a computer that is compatible with eRacer programming for this course.   

	Term Calendar

(The instructor reserves the right to alter dates of presentations and exams/projects.)


	Topics to be Covered / Reading Assignments:

Course Outline – Reminder – this is a five week class – begins May 6th  and ends on Sunday June 9th!

 Topics to be Covered:

I.   Introduction / Theories
    A.  Terminology
    B.  Theories
    C.  Dual Language Continuum

II.     Learning throughout the Curriculum for English Language Learners

III.  Considerations for Teachers who Educate English Language Learners
    A.   Challenging Behaviors that can occur in classrooms with ELLs
    B.   Culture Prejudice issues in the Classroom

IV.    Supporting ELL Children and their Families (Course Project)

    A.  Using the Native Language in the Classroom

    B.  Being Supportive of Children and their families

        1. Respecting the culture

        2. Honoring the first language   
Reading Assignments:

Week One: Introduction  May 6 - 12
Week Two: Chapters 1-2  May 13 - 19
Week Three: Chapter 3 and 9  May 20 - 26
Week Four: Chapter 4 and 6  May 27 - June 2
Week Five: Chapters 5, 7 and 8  June 3 - 9
May
Su
Mo

Tu

We

Th

Fr

Sa
1
2
3
4
5
Week 1 / 6
7
8
9
10
11
12
Week 7 / 13
14
15
16
17
18
19
Week 8 / 20
21
22
23
24
25
26
Week 9 / 27
28
29
30
31
June

Su
Mo
Tu
We
Th
Fr
Sa
Week 4/ 27
28
29
30
31
1
2
Week 10 / 3
4
5
6
7
8

9
College closed Memorial Day – May 27th 

Due dates for Major Requirements / Exams:

Final Project Due Sunday of Week 5 before 11:30 pm
Course assignments are due on Sundays of each week, before 11:30 pm (except for initial discussion posts, which are due on Tuesdays before 11:30 pm)

	Recommended Supplemental Course Materials
	Supplemental resources are available in this course in eRacer, found under Handouts.



	Unique Class Procedure/Structures
	Online Participation Contract 

Course:




 Instructor:





Semester:





Please read and initial each statement below by copying it and pasting it into an email to me. If you are unable to agree to any of these statements, you may want to reconsider taking this course online. Please contact me if you have any questions or concerns.  SUBMIT ELECTRONICALLY BY COPYING AND PASTING IN AN EMAIL – NO NEED TO SCAN!!!!!

___I agree to ask questions directly and immediately if I do not understand the instructions or due dates for an assignment (email me, your instructor, with these questions).

___I agree to organize my time in a way that allows me to thoughtfully and thoroughly complete assignments.

___I agree to be responsible for keeping up with when assignments are due and submitting them on time or before they are due.  Assignment due dates are published on the Course Agenda, which is included in the Course Syllabus.

___I understand that technical problems related to computer connections or equipment cannot be used as an excuse for failure to complete assignments or to participate online. I agree to locate the computer hardware, software, and Internet connections necessary to stay connected and current with my course work online. I am aware of alternate Internet connections available through the college’s computer labs, the college’s library, the public library, and any friends, relatives, or neighbors and will access them if my personal computer is not working.

___I understand that technical problems with the coursework require that I contact the student helpdesk or the distance learning center for technical support.

___I agree to fully participate in online discussion by reading and responding respectfully to my classmates and instructor. I understand that participation is a requirement of this course and that it counts towards my grade.


___I agree to check into our online classroom at least 3 – 5 days per week and understand that I am expected to be working online a minimum of 4 hours per week.

___I have read and understand the Syllabus.

Signed:
Type Name Here

Date: 
Type Date Here


	Special Components
	Since this is a fully online course, you will be using eRacer Learning Management System, located in your LakerLink Account.  For help with issues related to eRacer, please email Karen Matson at kmatson@socc.edu or Alicia Mueller at alicia.mueller@socc.edu.

	Prerequisites
	·  No, prerequisite required for ECE 170

	List of Important Dates
	April 1
Day and Night classes begin
 April 3

Last day to register without instructor consent

 April 12

Last day for refunds and to withdraw without begin assigned a "W" (For course lengths 5 weeks or longer)

 April 12

Financial Aid students must complete all add/drops, including waitlist classes, for correct disbursement (funds disbursed based on today's enrollment status)

 April 19

Financial Aid disbursement begins

 May 1

Advising for Summer and Fall terms (2013-14)

 May 3

Summer Graduation applications due

 May 6

Registration begins for Summer and Fall terms

 May 10

Last day to change to audit

 May 27

Campus Closed-Memorial Day
 June 5

Last day to withdraw

 June 5

Student Awards Convocation (7-9 pm)

 June 10-13

Final Exam week (Final Exam Schedule)

 June 10-14

Textbook buyback. Monday & Tuesday, receipt required. Wednesday - Friday, no receipt required

 June 14

Commencement
 June 15

Check-Out Day for housing residents not returning summer term

 June 17

Summer Bookstore charging begins

 June 17-21

Term break

 June 19

Grades available via myLakerLink


	Availability of Tutoring, Learning Lab, Academic Support


	FREE ONLINE WRITING TUTOR:  Offers help with all aspects of writing, from developing and organizing ideas, to editing for grammar and punctuation.  Available 24/7, with 24-hour turnaround (Except on weekends).
GO TO: www.socc.edu/onlinewritingtutor

	Safety Issues
	n/a


SYLLABUS TEMPLATE

SOUTHWESTERN OREGON COMMUNITY COLLEGE

Policies and Guidelines

	Cell Phone Use Policy

Given the disruptive potential posed by cell phones, students are required to keep cell phones off during class lectures.  Use of cell phones during laboratory exercises are permissible, but please consider those around you.

	Children in the Classroom

Children represent a disruptive element for the classroom.  They also increase the risk of accidents occurring in the laboratory.  For those reasons, children should not be brought to either the classroom or the laboratory.

	Academic Honesty: Plagiarism And Cheating

Cheating, plagiarism, and other acts of academic dishonesty are regarded as serious offenses.  Instructors have the responsibility to submit, in a written report to the Dean of Students any such incident that cannot be resolved between the instructor and student.  The policy of the Board of Education of Southwestern Oregon Community College on Student Rights, Student Code of Conduct, and Student Grievance Procedure outlines penalties ranging from admonition to expulsion from the class or college.  In the policy, academic plagiarism is defined as: “The intentional submission for evaluation to a college instructor or administrator of material based, in significant part, on work done by someone other than the submitter without reasonable written indication to the evaluator of the material’s true source.”  Academic cheating is defined as “The intentional submission for evaluation to a college instructor or administrator of material based, in part, on a source or sources forbidden by generally accepted standards or by regulation established by the evaluator and disclosed in a reasonable manner.”  The complete policy, student rights and responsibilities, penalties, and recourse through the Grievance Procedure can be found located in the Southwestern Oregon Student Handbook.

	Academic Ethics and Confidentiality

It is the responsibility of everyone engaged in the learning experience to respect the rights and feelings of their fellow learners.  Information gathered in the classroom and from on-line discussions and exercises is to be considered confidential.  At the same time, students must recognize that the instructor and the College cannot guarantee the confidentiality of what the student may choose to disclose.  Students must use their own discretion when engaging in classroom discussion.

	Classroom Behavior 

Instructors have the responsibility to set and maintain standards of classroom behavior appropriate to the discipline and method of teaching.  Students may not engage in any activity that the instructor deems disruptive or counterproductive to the goals of the class.  Students are required to keep cell phones, beepers, and pagers off during class lectures, unless there is permission in advance from the instructor. Instructors have the right to remove offending students from class.  Repetition of the offense may result in expulsion from the course.

	*Student Conduct 
Opt #1: Students must read and be familiar with the Code of Conduct as published in the Student Handbook, policies and procedures as outlined in campus publications, Southwestern Oregon policies. 
Opt. #2: Students in this (or any) program of study should be especially aware of the severe consequences of plagiarism.  Students that submit work that is not their own will be dealt with quickly and severely.  It will be the recommendation of the faculty to remove such students from the College.
Opt. #3: Students that have a concern regarding any inappropriate conduct should bring it to the attention of their instructor, advisor, or Department Chair immediately.  Inappropriate conduct situations will be reviewed immediately.  
Opt. #4: Students taking this course should be aware of the potential diversity of the artistic perception of the participants - particularly as applicable to violence, artistic statements, and nudity.  Please keep your material and remarks professional and appropriate and be sensitive to individuals that have views different than your own.

	Americans with Disability Act – Disability Accommodation Statement

SWOCC recognizes the contribution that a diverse student body brings to the educational experience.  If you have a documented disability that may require assistance, you will need to contact the Disability Services Office for coordination of your academic accommodations. The Disability Services Office is located on the Southwestern campus in Student Support Services, Stensland Hall.  Please call the following number for more information 888-7405.

	Equal Opportunity

It is the policy of the College that no one shall be excluded from participation, denied benefits, or be subjected to discrimination or harassment in any activity of the College community because of race, religion, color, sex, national origin, political affiliation, marital status, parental status, veteran status, disability, age or sexual orientation. Equal educational opportunity includes: admission, recruitment, extra-curricular programs and activities, housing, facilities, access to course offerings, counseling and testing, financial assistance, employment, health and insurance services, and athletics. Inquiries these regulations should be directed to the College’s Equal Opportunity Officer and/or Title IX Coordinator:
Linda Kridelbaugh, AA, EO Officer  

Email: lkridelbaugh@socc.edu  Phone: (541) 888-7402

Tim Dailey, Title IX Coordinator

Email: tdailey@socc.edu  Phone: (541) 888-7439

	Affirmative Action

Inquiries regarding application of these and other regulations should be directed to the College’s Affirmative Action Officer and/or Title IX Coordinator:
Linda Kridelbaugh, AA, EO Officer  
Email: lkridelbaugh@socc.edu  Phone: (541) 888-7402

Tim Dailey, Title IX Coordinator

Email: tdailey@socc.edu  Phone: (541) 888-7439

	Discrimination/Harassment Policy

It is the policy of Southwestern Oregon Community College Board of Education that there will be no discrimination or harassment on the grounds of race, color, gender, marital status, sexual orientation, religion, national origin, age, political affiliation, parental status, veteran status or disability in any educational programs, activities or employment.  Persons having questions about equal opportunity and nondiscrimination should contact the Vice President of Administrative Services in Tioga 512.  Phone 541-888-7206 or TDD 541-888-7368.  All other issues, concerns, and complaints should also be directed to the Vice President of Administrative Services for referral to the appropriate administrator.

	Course Cancellations
Notices of course cancellations at SWOCC are made through an automated system called RAVE.  Notices of course cancellations will be sent to through the following messaging devices: voicemail – text to cell phone – email. To receive these important notices, please update your cell phone, telephone and email contact information through the front page of the SWOCC website or by logging into WebAdvisor, navigating to the User Account, choosing Address Change.




Yes on Number 10 - We offer all of our program specific courses online, so that our distance and working students can access all our courses. We have done this for about 10 years now and continue to refine the Learning Management Systems each year based on 1 – new Learning Management Systems for online courses , 2 – Quality Matters standards, and 3 – student input.

Please update your faculty information

Chart of faculty names and qualifications - include all faculty, whether temporary (Temp), part-time (PT), or full-time (FT).

	Name
	Temp/PT/FT
	Assignment  (e.g. courses, field supervision)
	Academic degrees
	Professional experience

	Cathy Meier


	FT
	Online courses and course development

ECE 150, ECE 151, ECE 152, ECE 170, ECE 199, ECE 240, HDFS 140, HDFS 154, HDFS 222, HDFS 225,HDFS 229, HDFS 247, HDFS 285, ED 258
	M.Ed. Early Childhood Education
B.S. Elementary Education
A.S. Early Childhood Education
	28  years in the field: 
22 in caring and educating young children; 10 in teaching adults.

	Daniel Birskovich
	FT
	Face to face preschool practicum ECE 209, ECE 102, ECE 163, ECE 261, ECE 262, and supervision of Lab classroom
	Bachelor of Science Elementary Education Oregon State University 1991

Bachelor of Science Sociology Oregon State University 1986


	21 years in the field as a lead preschool teacher; 10 in teaching adults

	Giovanna Hite
	PT
	Face to face courses: ECE 150, ECE 161, ECE 162, HDFS 225, HDFS 247, HDFS 229
	2002 - 2009 Western Oregon University Monmouth, Oregon
Master in Education 
· Departmental Honors
Oregon Standard Secondary Teaching Credential
Business Education/Computer Applications

2001 University of Portland Portland, Oregon
Intel Teach to the Future

1995 - 1998 University of La Verne La Verne, California
Bachelor of Science in Business Administration
· Departmental Honors
Minor in Child Development

1992 – 1994 Pasadena City College Pasadena, California
Child Center Instructional Permit
	Experience in preschool, elementary, and middle school –as well as home schooling for her own children; 2nd year in teaching adults at the college level 

	Laurie Potts
	PT
	Supervision , assessment,  and development of Childhood Education & Family Studies program, faculty and  center staff, and ED 280 & Student Program Advisor
	Masters of Arts in Human Development

Specializations in: Leadership in Education\ and Human Services: Administration/Supervision/and College Teaching/Teaching Adults
	25 years  - preschool teacher, supervisor, manager, trainer, consultant, administrator, college instructor


Update on Cathy Meier:  Last year ‘s report described a possible topic for her dissertation.  Her topic of focus has changed significantly as she has pursued her Doctoral program.  She has an approved Prospectus.  Her topic is Supervision of ECE Field Experiences in Online Course Formats.    Our program has been a leader in this topic in the State of Oregon, so it is a very relevant topic that will prove to be of value to many in the field.

Cathy is currently taking her last course, Advanced Qualitative Research.  At the completion of this course, she will have the status of ABD (All But Dissertation).
Please update your program of studies

Attach your current program of studies as described in your college catalog, including concentrations or other degree program options, with course lists. Attach the actual college catalog page as a photocopy or copy and paste in pages from the college website. 

Describe any substantive changes in courses, field work, or in the program design.
Associate of Applied Science Childhood Education & Family Studies
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Associate of Applied Science Childhood Education and Family Studies (60 KB) 

The Associate of Applied Science in Childhood Education and Family Studies prepares students to work in a variety of educational and child care settings, including preschool, day care, private kindergarten and as a para-professional in the public schools. This degree offers students the opportunity to gain enhanced practical experience through practicum and student teaching courses. This degree program is closely aligned with Southern Oregon University’s Early Childhood Development program. Students who transfer to Southern Oregon University, and are accepted into the program, should be able to complete requirements for the baccalaureate degree in Early Childhood Development with two additional years of course work. This degree is also offered as a distance learning degree through Southwestern Oregon Community College and is articulated with the distance education department at Portland State University leading to a Bachelors of Social Science with an Early Childhood certificate; with careful course work choices, all lower division requirements will be met at transfer.

Both the Associate of Science with an emphasis in Childhood Education and Family Studies and our Associate of Applied Science in Childhood Education and Family Studies are now accredited through the National Association for the Education of Young Children (NAEYC) Early Childhood Associate Degree Accreditation program.

For more information contact:
Laurie Potts, Childhood Education Director
Phone: 541-888-7336
Email: lpotts@socc.edu
Alternate Email: ece@socc.edu
Educational Student Support Services
Coos Bay Campus
Phone: 1-800-962-2838 or 888-7405
Email: advisingquestions@socc.edu
Curry County
Brookings Phone: 541.469.5017
Gold Beach Phone: 541.247.2741
Port Orford: 541.332.3023
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Associate of Science Childhood Education and Family Studies Emphasis
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Associate of Science Childhood Education & Family Studies Emphasis (175 KB) 

The Associate of Science degree, with an emphasis in Childhood Education and Family Studies, leads to the Baccalaureate degree in Human Development or Early Childhood Education. Students may petition for adjustments in the Southwestern Associate of Science degree if course requirements are met for the first two years of any regionally accredited four-year institution offering a degree in Education, Early Childhood Education, Family Studies, Human or Child Development. An advising agreement is in place with Eastern Oregon University for students working towards teacher certification and Eastern’s newest distance education degree of Liberal Studies with an Early Childhood Education emphasis. This degree is articulated with Portland State University through their external degree program.

Both the Associate of Science with an emphasis in Childhood Education and Family Studies and our Associate of Applied Science in Childhood Education and Family Studies are now accredited through the National Association for the Education of Young Children (NAEYC) Early Childhood Associate Degree Accreditation program.

For more information contact:
Laurie Potts, Childhood Education Director
Phone: 541-888-7336
Email: lpotts@socc.edu
Alternate Email: ece@socc.edu
Educational Student Support Services
Coos Bay Campus
Phone: 1-800-962-2838 or 888-7405
Email: advisingquestions@socc.edu
Curry County
Brookings Phone: 541.469.5017
Gold Beach Phone: 541.247.2741
Port Orford: 541.332.3023
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Certificates that are a part of the Associate of Applied Science Childhood Education & Family Studies and Associate of Science Childhood Education & Family Studies programs.

Career Pathway Certificate of Completion: Childhood Education & Family Studies
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Career Pathway Certificate of Completion: Childhood Education and Family Studies (18 cr) (52 KB) 

Career Pathway Certificate of Completion: Childhood Education and Family Studies (30 cr) (55 KB) 

The Childhood Education and Family Studies: Career Pathways Certificates of Completion (18 and 30 credits) are intended to provide students with the skills needed to begin a career in Childhood Education and Family Studies. These certificates can also assist the student in earning a Child Development Associate Certificate (CDA). Students enroll in these programs for a variety of reasons including upgrading skills and knowledge, obtaining a degree or retraining for a new profession. The credits earned can be laddered into a Certificate of Completion Childhood Education and Family Studies, an Associate of Applied Science Childhood Education and Family Studies or Associate of Science with an emphasis in Childhood Education and Family Studies which will transfer to a university.
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Certificate of Completion Childhood Education and Family Studies
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Certificate of Completion Childhood Education and Family Studies (50 cr) (159 KB) 

The Certificate of Completion Childhood Education and Family Studies is a one-year certificate that prepares students for entry level positions as child care workers, preschool attendants, preschool teacher assistants, and day care assistants. This certificate fulfills the requirements for the first year of the AAS in Childhood Education and Family Studies degree.
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Career Pathway Certificate of Completion: Infant and Toddler Development
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Career Pathway Certificate of Completion: Infant and Toddler Development (45 KB) 

The Childhood Education and Family Studies: Career Pathway Certificate of Completion: Infant and Toddler Development offers students a well rounded understanding of the physical, cognitive and social development of infants and toddlers, and how to put that knowledge into appropriate practice, by offering a combination of lecture and practicum courses. The practicum experience is embedded in a foundation of basic early childhood education, child and early literacy development and family relations courses. Coursework includes a focus on developing foundational knowledge of high quality developmentally appropriate practice, observation/assessment, and working in positive partnerships with parents.
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Career Pathway Certificate of Completion: Parenting Education and Early Childhood Home Visitor
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Career Pathway Certificate of Completion: Parenting Educationa nd Early Childhood Home Visitor (45 KB) 

The Childhood Education and Family Studies: Parenting Education and Early Childhood Home Visitor develops in students an understanding of child development, family systems, parent child relations, and working with diverse populations in an educational setting as the firm foundational knowledge necessary to be a prepared and effective parenting education facilitator and/or home visitor.
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C.  evidence of a culture of continuous program improvement

Chart of Key Assessments, Aligned with Accreditation Standards and Skills

Sample Chart of Assessments and Evidence, with candidate performance data

Sample use of data for continuous program improvement and innovation
	CHART OF key ASSESSMENTS aligned with accreditation standards AND skills

	Write a short title for each of your key assessment (portfolio, interview, case study, candidate teaching evaluation, advocacy project, etc.) to assist your readers. 

Place a check or X under the NAEYC Standards and Supportive Skills assessed in each of your key assessments.
STD = standards 1-6, SS = Supportive Skill 1-5

	Assessment title
	STD1
	STD2
	STD3
	STD4
	STD5
	STD6
	SS

1
	SS

2
	SS

3
	SS

4
	SS

5

	1.

Capstone Portfolio


	√
	√
	√
	√
	√
	√
	√
	√
	√
	√
	√

	2.

Lesson plans


	√
	
	√
	√
	√
	√
	√
	√
	√
	√
	√

	3.

Advocacy Project


	√
	√
	√
	√
	√
	√
	√
	√
	√
	√
	√

	4.

Case Study


	√
	√
	√
	√
	√
	√
	
	√
	√
	√
	

	5.

Inclusion Debate
	√
	√
	√
	√
	√
	√
	√
	√
	√
	√
	√


Are there any substantive changes in the chart above? 
_x_ No
__ Yes

Select one key assessment. Complete this chart, attaching the assignment as it is given to candidates (including candidate instructions), the rubric or scoring guide used by faculty, and the data on Candidate performance.
Attach or insert: 
· The directions or guidelines for the Key Assessment as they are given to candidates
· The rubric or scoring guide for the Key Assessment that is used by faculty or field supervisors to evaluate candidate work on each key assessment
Select one key assessment. Complete this chart, attaching the assignment as it is given to candidates (including candidate instructions), the rubric or scoring guide used by faculty, and the data on Candidate performance.

	sample CHART OF ASSESSMENTS AND EVIDENCE

	Key Assessment # 3 Standards and Supportive Skills


	Briefly describe the assignment and list the courses that use this assignment.

Advocacy is a recurring topic in our courses.  For HDFS 229, students must identify an area of concern related to child growth and development and write a paper with a advocacy plan to address the concern.  After identifying and describing the problem, students must develop and present an action plan that would advocate for this concern, include families and communities, and help to resolve the problem in a tangible way.



	Place a check or X under the NAEYC Standards and Supportive Skills assessed through this activity

STD = standards 1-6, SS = Supportive Skill 1-5

	STD1
	STD2
	STD3
	STD4
	STD5
	STD6
	SS1
	SS2
	SS3
	SS4
	SS5

	x
	x
	x
	x
	x
	x
	x
	x
	x
	x
	x

	According on the data, 61% of the students did not make the focus of their paper about advocacy.  Upon analysis of the student submissions, it is clear that the majority of the students wrote papers about a subject related to child development, but addressed little or no advocacy in their submissions.  

	Describe how data are used to improve the program
Based on analysis of the data, the instructions for the assignment have changed for Spring 2013, with the assignment instructions including a template which requires student to address each section of the requirements from the rubric in detail. Please see Attachments:

1 - the original instructions

2 – the new instructions (changed to reflect 6 ECADA standards)

3 -  the new template 


ORIGINAL INSTRUCTIONS - Application Paper: Group Project for HDFS 229
[Revised version following to reflect changes based on ongoing course assessment]
Group Members:

#1 Name________________________ Phone _______________ Email __________________________

#2 Name________________________ Phone _______________ Email __________________________

#3 Name________________________ Phone _______________ Email __________________________
Topic Due: 2nd week of class     

Outline Due:  4th week of class          
Paper:   Presented on the Discussion Forum during the last week of class.

Purpose:  This paper gives you the opportunity to use what you have learned in Child Development to think about a particular problem and to develop solutions based on that learning.  For example, you may want to consider the role of TV in children's lives, peer pressure, or bullying.  What makes the best school?  These questions, and many others are addressed in your textbook, which should give you a good starting point.  Some additional research will be necessary. The main point of your paper is to show me that you can use what you have learned to make judgments about issues with which parents and teachers typically must deal with.   Having a group of four will be very helpful as you brainstorm solutions to these issues.
Preparing to write the paper:
· Select an issue that interests you and your group members
· Think about what age group is most affected (Most of you will want to choose a topic related to this course – HDFS 229 – Middle Childhood and Adolescence, but with instructor approval, I will allow groups to do their paper on a different age level or combination of ages.)

· Think about how the issue may influence physical, intellectual and emotional development …
· Which theories and concepts need to be considered?   What additional information would be helpful to you? 

· Decide on the best rules or strategies for parents or teachers to follow for your conclusion 

Think about these issues, read the textbook, do additional research at the Library, and make an outline.  Contact me at this or any other stage for help as needed.   You will decide within your group who will do which tasks for the project.

Writing the paper:
· Begin by clearly articulating the issue you have chosen.  Why is it an issue? 

· Describe the relevant characteristics of the age group that is most effected, using concepts from the textbook accurately. 

· Discuss the various issues as they relate to children (What's good about TV for children, What's bad about it, for example) 

· Describe the guidelines you have decided are best. 
· Cite the article using APA style (or MLA) at the end of your paper.  
· The writing tutors at SOCC can help too!  (They are also available online by email
 for help.)

Grading:  Paper = 50 points

	Clear introduction to the issue
	5

	Clear, complete and accurate description of the age group
	5

	Clear, comprehensive and accurate description of the issues
	10

	Suggested solutions demonstrate complete understanding of the issue and of children
	20

	Professional Appearance/Works Cited
	10


Other Grading Criteria:

	Peer Evaluation
	25

	Group Presentation
	25


TOTAL POSSIBLE = 100 points

	ORIGINAL – Peer and Self Assessment Rubric for HDFS 229 Application Paper

	Member 1
	Member 2

	Member 3
	Your Name

	NAEYC Standard / Rubric Criteria
	Full Points  (5 pts)
	Partial Points (1-4 pts)
	Unsatisfactory (0 pts)
	Total

	Contributions / Quality of work 
Standards 4c; 5b; Skills 2,3,4
	Routinely provides useful ideas when participating in the group discussions. A definite leader who contributes a lot of effort &/or provides work of the highest quality. 5 pts
	 Sometimes provides useful ideas for the group. A group member who does the minimum of what is required, &/or provides work that needs to be checked/ redone by other group members. 1-4
	Rarely provides useful ideas when participating in the group discussion. May refuse to participate. &/or Provides work that usually needs to be checked/ redone by others to ensure quality. 0 pts
	Member 1       /5

Member 2       /5

Member 3       /5

Self                 /1

	Time-management 
Standard 5b: upholding professional guidelines 
	A.  Routinely uses time well throughout the project to ensure things get done on time. Group does not have to adjust deadlines or work responsibilities because of this person's procrastination.  5 pts
	A.  Usually uses time well throughout the project, but may have procrastinated on one thing. Group does not have to adjust deadlines or work responsibilities due to this person's procrastination. 1-4 pts.
	A.  Rarely gets things done by the deadlines AND group has to adjust deadlines or work responsibilities because of this person's inadequate time management.

0 pts
	Member 1       /5

Member 2       /5

Member 3       /5

Self                 /1

	Focus on the task / 
Preparedness / Pride 
Standard 5b

	A.  Consistently stays focused on the task and what needs to be done. Very self-directed. Posts needed materials and is always ready to work.   Work reflects this student's best efforts. 5 pts
	 A. Usually focuses on the task & what needs to be done. Other group members can usually count on this person.  Almost always posts needed materials & is ready to work. Work reflects some effort from this student. 1-4 pts
	A.  Rarely focuses on the task or what needs to be done. Lets others do the work.   Often forgets to post materials or is rarely ready to work.  Work reflects very little effort on the part of this student. 0 pts
	Member 1       /5

Member 2       /5

Member 3       /5

Self                 /1

	Problem-solving / 
Attitude 
Skills 2,3,4
	Actively looks for and suggests solutions to problems.  Never is publicly critical of the project or the work of others. Always has a positive attitude about the task(s) and uses constructive feedback. 5 pts
	Refines solutions suggested by others, or willing to try out suggestions of others, but does not make suggestions, &/or rarely is publicly critical of the project or the work of others. Often has a positive attitude about the task(s). 1-4
	Does not try to solve problems or help others solve problems; or lets others do the work; 

&/or often is publicly critical of the project or the work of other members of the group. Often has negative attitude. 0
	Member 1       /5

Member 2       /5

Member 3       /5

Self                 /1

	 Working with Others 
Skills 2,3,4
	Almost always listens to, shares with, & supports the efforts of others. Tries to keep people working well together. Does not try to “take over” the group by making all the decisions. 5 pts
	 Often listens to, shares, with, and supports the efforts of others. Does not often cause "waves" in the group. 1-4 pts
	Rarely listens to, shares with, or supports the efforts of others. Often not a good team player, or completes the work without asking for input from group members. 0 pts
	Member 1       /5

Member 2       /5

Member 3       /5

Self                 /1


ORIGINAL HDFS 229 Application Paper Group Presentation RUBRIC

	CATEGORY 
	Excellent
	++     Satisfactory     --
	Unsatisfactory 

	Language
	Speaks clearly and distinctly all the time.  &/OR Volume is loud enough to be heard by all audience members throughout the presentation.
	Speaks clearly and distinctly most of the time. &/OR Volume is loud enough to be heard by all audience members at least 80% of the time.  
	Speaks clearly and distinctly half of the time. &/OR Volume is loud enough to be heard by all audience members at least 50% of the time.
	Often mumbles or can not be understood.  &/OR Volume often too soft to be heard by all audience members.

	Body Language Effectiveness
	Facial expressions and body language generate a strong interest and enthusiasm about the topic in others.  Stands up straight, looks relaxed and confident. Establishes eye contact with everyone in the room during the presentation.  
	Facial expressions and body language sometimes generate a strong interest and enthusiasm about the topic in others. 
Stands up straight and establishes eye contact with everyone in the room during the presentation.
	Facial expressions and body language are used to try to generate enthusiasm, but seem somewhat faked. 
Sometimes stands up straight and establishes eye contact.
	Very little use of facial expressions or body language. Did not generate much interest in topic being presented. 
Slouches and/or does not look at people during the presentation. And/or chewing gum during the presentation

	Preparedness
	Student is completely prepared and has obviously rehearsed. 
	Student seems prepared but might have needed a couple more rehearsals. 
	The student is somewhat prepared, but it is clear that rehearsal was lacking. 
	Student does not seem at all prepared to present. 

	Content
	Shows a full understanding of the topic. 
	Shows a good understanding of the topic. 
	Shows a good understanding of parts of the topic. 
	Does not seem to understand the topic very well. 

	Effectiveness of Presentation
	Efficiently & effectively communicates the purpose of the presentation:  Presenting your group application paper, focusing on the solution to the problem.
	Communicates the purpose, but presentation lacks clarity, does not stay on topic or rambles.
	Vague references to group’s topic, but mostly facts and research of others is presented – the group’s solution to the problem is not highlighted.
	Does not communicate the purpose of the presentation or the solution to the problem presented.

	Collaboration with Peers
	Participates equally in the presentation.
	Participates more or less than equally during the presentation.
	Your section, although equally assigned as compared to other group members, was over or under presented.
	Over or under participated to the detriment of the group, causing major disruption in the presentation. 



REVISED 2013 Instructions – Advocacy Paper: Group Project for HDFS 229
Topic Due: 2nd week of class     

Outline Due:  4th week of class
Paper:   Presented on the Discussion Forum during the last week of class.

Purpose:  This paper gives you the opportunity to use what you have learned in Child Development to think about a particular problem related to a topic we studied, and then to develop solutions based on that learning.  For example, you may want to consider the role of TV in children's lives, peer pressure, or bullying.  What makes the best school?  These questions, and many others are addressed in your textbook, which should give you a good starting point.  Some additional research will be necessary, and you must identify a problem that relates to your topic. The main point of your paper is to show me that you can use what you have learned to make judgments about issues with which parents and teachers typically must deal with.   Having a group of three to four will be very helpful as you brainstorm solutions to these issues.   
Writing the paper:

Your final paper will be submitted on the provided template, with each section fully addressed.  See the templates for helpful suggestions to help you write the paper.  Also, be sure to compare your work to the grading rubric to ensure you have included all the required components.
· Identify your Issue:  Select a problem that interests all group members. The problem you will solve (topic) must be approved by the course instructor during week two.   Clearly articulate the issue you have chosen.  Why is it an issue?  Think about how the issue may influence social, emotional, physical and/or cognitive development … Which theories and concepts need to be considered?   What additional information would be helpful to you? 
· Think about what age group is most affected by the issue (Most will want to choose a topic related to this course – HDFS 229 – Middle Childhood & Adolescence, but with instructor approval, a different age level or combination of ages can be approved.)  Describe the relevant characteristics of the age group that is most affected, using concepts from the textbook accurately.   Discuss the various issues as they relate to children.
· What outcome are you looking for?  What attainable objectives would you use to meet these outcomes? (In other words, what results would your advocacy efforts have?)

· What will you need to do to solve the problem?  Describe the advocacy plan to help solve the problems related to the issue.  How will you begin to create your advocacy plan to address your objectives?  What would a possible action plan look like to meet your objectives? Use a chart to plan your steps and identify the objectives to lead to the outcome you have identified – Be sure to insert the chart into the paper.  
· Who do you plan to be involved with in meeting your objectives?  Who will you need to reach/impact/educate/sway/etc. to meet your objectives? (You must include some parents and community members.) – Be specific.  How will you get them involved?   Decide on the best strategies for stakeholders (you, families, community, other people you have identified to be part of the plan) to follow.  
· Think about these issues, read the textbook, do additional research at the Library, and make an outline – the outline is due by Sunday of week 4.  Contact me at this or any other stage for help as needed.   You will decide within your group who will do which tasks for the project.
· Cite the articles using APA style (or MLA) at the end of your paper.  (APA is preferred)

· The writing tutors at SOCC can help too!  (They are also available online by email
 for help.)


Many students do not realize the seriousness of plagiarism.  Writing about complex material is difficult, and often it seems that the author has said it so well that your own words will be inadequate.  There are however two important reasons for doing it the right way.   
1.  If you can’t put something in your own words, it usually means you don’t understand it yet.  If you don’t understand it, it has no business in a paper you are writing.  Discuss the material with your group’s members – you can go into a chat room for this!  (I will set one up for each group to use) Please also email me for help understanding difficult articles.    2.  Plagiarism is theft.   It can result in an “F” for the assignment, being dropped from the class, or other penalties may be inflicted by the college.  
Revised Grading Rubric – Remember:  Advocacy represents the series of actions taken and issues highlighted to change the “what is” into a “what should be”…
	Student’s Name ____________
	Date ____________


	NAEYC Standard/ Criteria 
	0 pts
	2-8  pts
	10 pts
	PTS

	Standard 5a:Understanding content knowledge & resources  in academic disciplines;
1. Topic  
	Topic not approved – not a significant problem that requires advocacy.
	n/a
	Topic is approved by the instructor, & is a significant problem for advocacy.  
	___/5

	Standard 1b: Knowing & understanding the multiple influences on development & learning

2. CONTENT: Background of the Issue
	Topic introduction/ background does not indicate that student understands the multiple influences on children’s development and learning and the need for advocacy
	Background begins to justify the need for advocacy for the topic and link the understanding of multiple influences on children’s development & learning.
	Introduction/ background indicates the student understands the multiple influences on children’s development and learning, and the need for advocacy.
	/10

	5b: Knowing & using the central concepts, inquiry tools, & structures of content areas or academic disciplines.

3. CONTENT  (Outcomes & Objectives)
	Important information is missing in the outcomes section.
	Minor issues in outcomes section.
	Outcomes clearly state the intended results of the advocacy plan
	/5

	6e: Engaging in informed advocacy for children & the profession

5.  Content:  Advocacy Plan  
	Student does not show competence in creating a solution to a problem in early childhood using advocacy, and / or chart is not included.
	Evidence weak.  Student fails to elaborate and make necessary connections; and/or chart has missing pieces.
	Student shows competence in creating a solution to a problem using advocacy.   Includes a clear chart to illustrate the plan. 
	/20

	2b: Supporting and empowering families and communities through respectful, reciprocal relationships

4. CONTENT:  Including Families / Community Members in the plan  
	Student does not show evidence of understanding family and community relationships in this assignment.
	Evidence weak.
Student fails to elaborate and make necessary connections for family and community.
	Student shows evidence of understanding family and community relationships through completion of this assignment.
	/10

	.6b: Knowing about and upholding ethical standards and other professional guidelines

6.  Content:  Solutions are ethical, reflect best practices
	Major ethical issues; does not reflect early childhood best practices (Paper may receive an overall grade of zero for ethical issues)
	Minor ethical questions / minor issues related to best practices in the solution to the issue.
	Solutions are ethical; reflect best practices in early childhood.
	/5

	Standard 3a: Understanding the goals, benefits & uses of assessment

7.  Assessing your Action Plan   
	Student does not show evidence of understanding how to assess the plan presented in the paper.
	Evidence weak.  Student fails to elaborate and make necessary connections to assess the plan
	Student shows evidence of understanding how to assess the advocacy plan presented.
	/10

	Supportive Skill 2: Mastering & applying foundational concepts from general education

8.  Clarity /effort: 


	No effort; not neat or legible. No evidence that student followed the instructions for content of the paper.
	Solid ideas, but lacks enhancements of the basic info.  Student provides information, but fails to elaborate
	Effort & Clarity obvious. All instructions followed.  Student demonstrates adequate knowledge, with detailed explanation & elaboration.
	/5

	Supportive Skill 4 Critical Reflection upon Experiences

9.  Analysis OF INFORMATION / Conclusion:
	Little or no analysis of information.
No valid conclusions presented.
	Demonstrates some thought; Draws a conclusion, but not supported by facts.  Weak conclusion, not entirely supported by the paper.
	Solid & well-expressed conclusions drawn from the information presented in the paper shows student understood the assignment purpose
	/10

	Supportive Skill 5  Identifying & Using Professional Resources 

10.  Evidence to validate your topic / Support your Action Plan:  
	Student fails to use valid sources / or does not cite sources using APA or MLA format
	Errors in citing sources, or articles chosen do not relate to the topic.
	Student uses valid sources for background information and cites these sources properly using APA or MLA format.
	/10

	Supportive Skill 3  Written and Verbal skills

11.  Mechanics:   (sentence structure, organization, grammar/ spelling)


	Assignment is confusing due to lack of organizing sequence of information. Many errors in spelling, grammar, punctuation &/or format (MLA or APA)
	Student presents information with some organization or sequence, but it does not encompass the entire paper.  Some spelling / grammar / punctuation errors &/or Formatting (APA/MLA) errors
	Student presents information in a clear, logical way which enhances the effectiveness.  Few or no spelling, punctuation, & grammar errors – typed, double-spaced, APA or MLA format
	/10

	Total Possible: 100 points
	Total     
	/100


Revised HDFS 229 GROUP PROJECT – ADVOCACY PAPER Group Assessment – This is where you score your team members for the quality of their participation, followed by your self-assessment of your participation during the project.

Name of Group Member 1:                                                     Name of Group Member 2:

Name of Group Member 3:                                                     Your Name:

	NAEYC Standard / Rubric Criteria
	Full Points  (5 pts)
	Partial Points (1-4 pts)
	Unsatisfactory (0 pts)
	Total

	6d: Integrating knowledgeable, reflective, and critical perspectives on early education 

I.  Contributions / Quality of work
	Routinely provides useful ideas when participating in the group discussions. A definite leader who contributes a lot of effort &/or provides work of the highest quality. 5 pts
	 Sometimes provides useful ideas for the group. A group member who does the minimum of what is required, &/or provides work that needs to be checked/ redone by other group members. 1-4
	Rarely provides useful ideas when participating in the group discussion. May refuse to participate. &/or Provides work that usually needs to be checked/ redone by others to ensure quality. 0 pts
	1.

Member 1       /5

Member 2       /5

Member 3       /5

	  Skill 5:  Identifying & Using Professional Resources
2A.  Time Management

2B.  Focus on the task / 

Preparedness / Pride 

	A.  Routinely uses time well throughout the project to ensure things get done on time. Group does not have to adjust deadlines or work responsibilities because of this person's procrastination.  5 pts
	A.  Usually uses time well throughout the project, but may have procrastinated on one thing. Group does not have to adjust deadlines or work responsibilities due to this person's procrastination. 1-4 pts.
	A.  Rarely gets things done by the deadlines AND group has to adjust deadlines or work responsibilities because of this person's inadequate time management.

0 pts
	2. 

Member 1       /10

Member 2       /10

Member 3       /10

(Add points from A and B)

	
	A.  Consistently stays focused on the task and what needs to be done. Very self-directed. Posts needed materials and is always ready to work.   Work reflects this student's best efforts. 5 pts
	 A. Usually focuses on the task & what needs to be done. Other group members can usually count on this person.  Almost always posts needed materials & is ready to work. Work reflects some effort from this student. 1-4
	A.  Rarely focuses on the task or what needs to be done. Lets others do the work.   Often forgets to post materials or is rarely ready to work.  Work reflects very little effort on the part of this student. 0 pts
	

	  4a Understanding positive relationships and supportive interactions as the foundation of their work with children 
3. Problem-solving / Attitude 
	Actively looks for and suggests solutions to problems.  Never is publicly critical of the project or the work of others. Always has a positive attitude about the task(s) and uses constructive feedback. 5 pts
	Refines solutions suggested by others, or willing to try out suggestions of others, but does not make suggestions, &/or rarely is publicly critical of the project or the work of others. Often has a positive attitude about the task(s). 1-4
	Does not try to solve problems or help others solve problems; or lets others do the work; 

&/or often is publicly critical of the project or the work of other members of the group. Often has negative attitude. 0
	3.

Member 1       /5

Member 2       /5

Member 3       /5 

	6c: Engaging in 

continuous, 

collaborative 

learning to inform 

practice 

4. Working with Others 
	Almost always listens to, shares with, & supports the efforts of others. Tries to keep people working well together. Does not try to “take over” the group by making all the decisions. 5 pts
	 Often listens to, shares, with, and supports the efforts of others. Does not often cause "waves" in the group. 1-4 pts
	Rarely listens to, shares with, or supports the efforts of others. Often not a good team player, or completes the work without asking for input from group members. 0 pts
	4. 

Member 1       /5

Member 2       /5

Member 3       /5

	Comments about Member 1
	

	Comments about Member 2
	

	Comments about Member 3
	


SELF ASSESSMENT
	NAEYC Skill
	Category
	
	TOTAL

	Self Assessment:
Skill 1: Self-Assessment & Self-Advocacy 


	1. Quality of Work
	See criteria from above to score yourself in each of these categories
	 Self Assessment     /5

	
	2A. Time Management
	
	Self Assessment     /5

	
	2B. Focus on Task
	
	Self Assessment     /5

	
	3. Problem Solving
	
	Self Assessment     /5

	
	4. Working with Others
	
	Self Assessment     /5

	TOTAL
	


[TEMPLATE for Advocacy Paper]
Full Title Here
Your Name Here
Southwestern Oregon Community College

HDFS 229 Final Project: Advocacy Paper Template
Insert Date Here

Full Title Here

Introduction

[Be sure to delete the instructions, but keep the headings and the chart.] 

[Identify your Issue:  Select a problem that interests all group members.  The topic and the problem you will solve must be approved by the course instructor during week two. Begin by clearly articulating the issue you have chosen.  Why is it an issue?   Discuss the various aspects as they relate to children. (Example - What's good about TV for children, What's bad about it, for example.)  Describe the problem in this introduction.]
[Think about what age group is most affected by the issue (Most of you will want to choose a topic related to this course – HDFS 229 – Middle Childhood and Adolescence, but with instructor approval, I will allow groups to do their paper on a different age level or combination of ages.)   Describe who is affected by the problem here.]  
[Think about how the issue may influence social, emotional, physical and/or cognitive development …  Describe the relevant characteristics of the age group that is most affected, using concepts from the textbook accurately.  Describe how they are affected. ]

[Which theories and concepts need to be considered?   What additional information would be helpful to you? ]
Outcomes
[What outcomes would you like to meet in relation to addressing this issue? (What results would come from your advocacy effforts?)  This section will focus on what your plan (that you will describe in the next section) will accomplish.]
Advocacy Plan

[Describe the advocacy plan to help solve the problems related to the issue.    What will you need to do to solve the problem?  What steps (that will be broken into attainable objectives) will provide the outcome(s) you stated in the section above?]

[Who will you need to reach/impact/educate/sway/etc. to meet your objectives? Whom do you plan to be involved with in meeting your objectives? (You must include families and community members.) – Be specific.  How will you get them involved?]
[How will you create your advocacy plan to meet your outcomes?  What would a possible action plan look like to meet your objectives? Use a chart to plan your steps, identify the objectives, and include a timeline – Be sure to insert the chart in this section.  A sample chart is inserted below, but you can edit the columns to fit your plan.]  

[Decide on the best rules or strategies to follow.  Think about the issues, read the textbook, do additional research at the Library, make an outline...  Contact your instructor at this or any other stage for help as needed.   You will decide within your group who will do which tasks for the project.  You do not have to implement your advocacy plan, but it must clearly have the ability to be implemented.  Every step listed in the chart must be described above.]
	Advocacy Project Title: Example – Getting Homeless Children Off the Street
Overall Desired Outcome: To decrease the number of families with young children who are homeless in the Coos County Area.

	Date to Begin
	Objective
	Action
	Desired Result
	Resources Needed
	Completion Date

	Ex. 5/1/2014
	1. Create a board of directors for the project.
	Recruit board members from business, education, community agencies, medical community, etc.
	A group of individuals committed to the project to dedicate time to seeing the project to completion.
	-People
-Time

-Meeting place for monthly meetings
	6/1/2014

	Ex. 6/1/2013
	2. Find or build a shelter with family units for short term stays for homeless families….
	Fundraising
Grant writing
	Decreased homeless children
	-Money, -Stakeholders to work on the project, a location for the shelter, short term and long term plans, etc.
	5/31/2015

	
	3.  etc.
	
	
	
	

	
	4.
	
	
	
	

	
	5. add more lines as needed
	
	
	
	


[Note:  You will need several references in addition to your text.  Cite the articles using APA style (or MLA) at the end of your paper (APA is preferred).  The writing tutors at SOCC can help too!  They are also available online by email for help.  Email to: onlinewritingtutor@socc.edu Include the following: Your name, the course, and instructor; the instructor's description of the assignment; Specific questions about where you need help (i.e. Is my thesis clear? Is paragraph 4 clear?) .  Attach: Word Perfect, Microsoft Word, or Works file.]   [Be sure to delete my comments from each section before adding yours….]
Assessing Your Advocacy Plan


[What strengths and weaknesses do you see in your plan?  What potential complications could you foresee in the implementation of the plan?  How will you plan for these possible complications?]  
Conclusion

[Just as you would in any paper you write, you will write a conclusion that ties all the sections of your paper together.  (Example: You can end with how the world will be better for young children because of your plan!)  Double check the grading rubric to be sure you have covered everything required for the assignment.  Scroll down for the reference page – it is on a separate page in APA format.]

Remember to delete everything in brackets [,].

References

Ajournalarticle, R. H., & Seabreeze, R. M. (2002). Title of article goes here. Journal of Research in Personality, 22, 236-252.

B’Onlinesourcesareconfusing, S. O. (2010). Search for answers at www.apastyle.org. Journal of Check Apastyledotorg, 127, 816-826. doi: 10.1016/0022-006X.56.6.893
Cmagazinearticle, B. E. (1999, July). Title of article.. [Special issue]. Prose Magazine, 126 (5), 96-134.

Donlinemagazineornewsletterarticle, B. E. (1999, July). Title of article. Hot Prose, 126 (5). Retrieved from http://www.hotprose.com

Gbookreference, S. M., Orman, T. P., & Carey, R. (1967). Title of book: Subtitle of book.   New York: Lu Publishing.

O’encyclopedia, S. E. (1993). Words. In The new encyclopedia Britannica (vol. 38, pp. 745-758). Chicago: Forty-One Publishing.

Qchapter, P. R., & Inaneditedvolume, J. C. (2001). Scientific research papers. In Stewart, J. H. (Ed.), Title of book (pp. 123-256). New York: Lucerne Publishing.  [Be sure to delete these sample references….]
· Key Assessment 3 – 2012 Summary Data Table

	Standard 
	Percentage who passed with 80% or higher

	Standard 1
Standard 1b: Knowing & understanding the multiple influences on development & learning
	11/12       92%



	Standard 2

2b: Supporting and empowering families and communities through respectful, reciprocal relationships

	11/12       92%



	Standard 3
Standard 3a: Understanding the goals, benefits and uses of assessment 
	11/12       92%



	Standard 4

4b: Knowing, understanding, & using a wide variety of effective approaches, strategies, & tools for early education.
Standard 4c: Understanding content knowledge in early education;
	7/12       59%

	
	11/12       92%



	Standard 4
5b: Knowing about and upholding ethical standards and other professional guidelines
5e: Engaging in informed advocacy for children & the profession
	11/12       92%



	
	7/12       59%

	Supportive Skills
Supportive Skill 1: Self-assessment and self-advocacy

Supportive Skill 2: Mastering & applying foundational concepts from general education
Supportive Skill 3  Written and Verbal skills
Supportive Skill 4 Critical Reflection upon Experiences
Supportive Skill 5 Identifying & Using Professional Resources
	11/12       92%

11/12       92%

11/12       92%

11/12       92%

11/12       92%

	Overall Score – Percentage who passed with 80% or higher
	11/12       92%


· 61% of the students did not make the focus about advocacy, but instead wrote a nice paper about the subject.  I will change the assignment instructions to include a format which requires them to address the advocacy with more emphasis for 2013.

Sample use of data for continuous program improvement and innovation

Tell us how you used data to inform teaching and learning.  Describe how you are collecting data from key assessments.  

We take a serious look at how our students are performing throughout our program, and specifically on the Key Assessments.  The data from the Key Assessments is gathered at the end of the courses they are embedded in, and aggregated to look at trends in student performance.  

If we see that our students are not succeeding we look at a few different factors.  We begin by looking at the assessment itself.  When we see that the instructions for the assignment or the supports for the assignment are not clear and strong, we make those adjustments.  
Next  - we consider the teaching strategies, both online and face to face, surrounding the Key Assessment.

We then look at student engagement, and ability to benefit.

Then we address the issue and make any adjustments in a way that addresses what we have identified an area for improvement.  You can see this exhibited in the pages that reflect our Key Assessment #3.  We have included our original information to students, and then  - based on the summary of the data  - we were able to see where students were not meeting the criteria that we had established.  The revised assignment and template were developed to clarify the expectations and criteria that is required to 
Briefly describe one change or innovation that was made in your program in the past year. What evidence or data about your Candidates’ performance or your program context provided the impetus for making this change?
One major change that we made this year was to develop a Field Placement Manual for all of our practicum, student teaching, and field experience students.  It is also a great assist for advisors and potential and current supervising teachers.  The manual was developed by a collaborative process of our faculty.
The impetus for the manual was the reoccurring questions that we previously had responded to individually to students and potential and current supervising teachers.  We had a number of information sheets that we combined into the foundation of the manual and then enhanced the DRAFT with other information that we routinely were asked about. 

The Field Experience Manual is posted on our webpage.

http://www.socc.edu/academics/pgs/academic-dept/childhood-education/index.shtml
We are also in the process of uploading all of our forms for field experience on the webpage.

I also would like to mention that we have started using the CLASS assessment in our practicum courses to strengthen the focus of our student evaluations on practices of effective teaching.  We have just received the Toddler forms to review for our Infant Toddler practicum courses.  We made this change to be current with the Head Start assessment practices for teachers of young children.
& We developed, and now have, an additional 

Career Pathway Certificate of Completion: Parenting Education and Early Childhood Home Visitor. 

The program sheet has been included above.  The State of Oregon has a statewide initiative for parenting education.  We developed this certificate to create a common foundation of child development and family studies for all of our parenting education facilitators.

Response to Conditions in Accreditation Decision

Did your Accreditation Decision include Conditions? 
 _x_ No

__ Yes

If no, your report is complete. 
If yes, copy and paste the condition statement(s) here exactly as it appears on the decision report cover page.

Describe your progress in addressing the condition(s). Description of work to date is important, but assertion of change is not sufficient. Insert documents that provide evidence of change. The first annual report must document progress. The second annual report must satisfactorily address conditions in order to maintain accreditation status.
Advocacy represents the series of actions taken and issues highlighted to change the “what is” into a “what should be”…
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